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ABSTRACT 
A MODEL MINISTRY FOR THE INDIVIDUAL SELF-ESTEEM 
AND COGNITIVE DEVELOPMENT OF YOUNG 
AFRICAN AMERICAN MALES 
by 
Willie D. Robinson 


United Theological Seminary, 2000 


Mentor 
Kelly M. Smith Jr. 


Sherman R. Tribble 


The Linear Analytic Model action research project used the Transitional Phase of 
Maturation (T.P.M.) which provided adolescents with a support system where 
considerations and alternatives enhanced self-esteem. The (T. P. M.) was a 24-week 
intervention program divided into 6-week modules. Each module was used to nurture the 
physical, psychological, and spiritual development of African American males, at the 
University Community Christian Church, located at 2171 Avondale Avenue Indianapolis, 
Indiana 46218. The Linear Analytic Model included: role play, group discussion, 
lectures, direct observation, prayer, and scripture. Concluded results from the (T. P. M.) 
data analysis indicated improved self-esteem and a more defined self-image among those 


who participated. 
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INTRODUCTION 


Chapter one looks at the model ministry intervention program which is 
called the ‘Transitional Phase of Maturation’ (T. P. M.). The program is 24-weeks 
divided into four intervention phases, each module is 6-weeks. Intervention phases are as 
follows: 1) Embrace 2) Engage 3) Empower 4) Encourage, only the first phase 
‘Embrace will be used for this case study. The (T. P. M.) intervention program is 
designed to nurture the physical, psychological, and spiritual development for African 
American males. Family members and friends will be asked to participate in our initial 
meeting to determine the level of support. Any young person lacking identifiable family 
support will be assisted by the (T.P.M.) staff. 

In subsequent weeks each module will consist of a variety of teaching and 
learning methodological to include role play, group interaction, exposure/expression, 
game and field trips to enforce learning. Theory on self-esteem by James, Cooley, 
Kunjufu and others will punctuate the methodology. The African America male is the 
most endangered spices in this country. The adolescent age group 13-18 is the fastest 
growing at University Community Christian Church. This is one of the reason they were 
selected. After careful observation self-esteem has been determined to be a problem with 
adolescents at the University Community Christian Church. The tendencies of low self- 
esteem was evidenced by: disciplinary problems, crime, drug abuse, disrespect, sexual 


promiscuity, poor grades, and confusion about moral and spiritual issues. 


Another reflection of the tendency of low self-esteem and a lack of pride in 
relationship to their self-image. This has caused many of them to succumb to criminal 
activity and drop out of school. The (T. P. M.) will provide alternatives to help 
adolescents understand how the value of high self-esteem can improve their ability to 
make better decisions. 

For this action research project I have decided to use the Linear Analytic Model. 
This is a standard approach for composing research reports. The Linear Analytic Case 
Study will be a descriptive hypothesis of bibliographical, methodological, psychological, 
historical, and biblical information. I see the issue of self-esteem for young African 
American males as a social crisis in the African American community. Chapter one also 
ask the question? Why do social crisis ministry. The importance and application of 
ministry is imperative to every community. In addition my life experience and context 
form a synergy to make this a unique chapter. 

Chapter two looks at strategies to help adolescents through intervention to modify 
and improve self-esteem through discipline, trust, and mutual respect. We will look at 
intervention strategies an their relationship for: socialization, education, and the 
socioeconomic welfare of adolescents in the African American community. Without 
intervention many of our male adolescents are likely to become perpetrators of economic 
disparity as opposed to participators in economic prosperity. The (T.P.M.). will be the 
‘Intervention Program’ strategy used to influence adolescents to make better decisions. 
Adolescents should understand how to embrace self-esteem so they can be prepared for 


the problems and sudden change that will occur during this transitional time period. 


Chapter three expounds on philosophical and theological perception of ministry, 
and in particular ministry in the African American community. A high self-esteem is 
vital to young adolescents who struggle with peer pressure and poor socialization skills. 
Self-esteem and social acceptance are attributes for establishing a sound and secure 
understanding of culture, environment, history, and reality. A person void of these 
qualities could suffer from a psychological distortion and low self-esteem because of an 
unrecognizable identity. Social external constraints such as racism and internal 
constraints such as religion has created a confused generation of non-believers. While the 
former is discriminatory and the latter is self denial neither is found to be accepted in the 
realm of a social crisis ministry. 

Methodology of the Linear Analytic Model will be used in the case study. The 
Model is explained in chapter four. Various components of the Linear Analytic Model 
are cited in the case study. Which include the availability to use surveys, lectures, work 
shops, selection process and other options. Each component works to validate and 
solidify the overall model including: inception, design, and research. Part of the focus in 
this chapter is to be objective by eliminating bias to collect only the important data. 

Chapter five starts the implementation process. A codified effort is used to 
evaluate the data to ensure it does accurately reflect the results. Survey questions for the 
pre-test and post-test, interviews, field trips, and other internal and external information 
help to organize the data collected. The results of the Linear Analytic Structure are also 


examined. 
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The final chapter, six is a reflection of the complete data collected during the trial 
and error case study. Which consisted of surveys, pre-test, post-test, group interaction, 
observation/participation, and interviews. Assumptions and expectations are explored to 
separate bias from the facts. A final summary of data analysis, results, and conclusion of 


the Linear Anatytic Model complete the case study. 


CHAPTER ONE 
A SOCIAL CRISIS MINISTRY FOR THE 
AFRICAN AMERICAN COMMUNITY 

J have decided to use the Linear Analytic Model as a case study. This is a 
standard approach for composing research reports. The sequence of sub-topics involves 
the issue or problem being studied, a review of the relevant prior literature, the methods 
used, the findings from the data collected and analyzed, and the conclusions and 
implications from the findings.’ The Transitional Phase of Maturation (T.P.M.) is an 

intervention program designed to nurture the physical, psychological, and spiritual 

development of young African American male adolescents. The Linear Analytic Model 
will serve to organize an analyze the data collected. The case study is intended to 
scrutinize the complication and discrepancy of self-esteem of young male adolescents. 
The research information will stress how important high self-esteem is to behavior. The 
focus of the ministry will concern the dilemma of self-esteem and how important it is to 
the early development of character and confidence for young African American males. 
Our hope is to use intervention to redirect their lives away from behaviors based on the 
tendencies of low self-esteem, which have resulted in unnecessary death, suffering, and 


moral decadence. 


‘Robert K. Yin, Case Study Research (California: Sage Publication, 1994), 138. 
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Empirical study revealed low self-esteem was determined to be a problem with 
young African American males at the University Community Christian Church. 

This was evidenced by: disciplinary problems, crime, drug abuse, disrespect, sexual 
promiscuity, poor grades, an confusion about moral and spiritual issues. 
The Dilemma of Self-Esteem 

Self-esteem is not a unitary phenomenon although the dilemma between low and 
high self-esteem are not completely measurable. Certain internal and external factors do 
influence behavior. Four of those factors are: Family Support, Peer Pressure, Personal 
Goals, and Environment. High-self-esteem is achieved when one the four conditions is 
fulfilled. Making a distinction among the factors to enhance self-esteem for young 
African American male adolescents is a difficult task because there is no perfect self- 
esteem profile. The Linear Analytic Model will include the four conditions of self-esteem 
combined with the three arenas to evaluate the pride and self-image of young African 
American male adolescents. 

The words “self-esteem” and “self-image” are often mistakenly used 
interchangeably. Self-esteem is to possess a favorable opinion of oneself, while self- 
image is defined as a likeness symbol, a mental picture or the reliving of a sensation in 
the absence of the original stimulus.” Self-esteem is about the way people feel. It is 
important to keep this in mind as you think about how children learn, because the way to 


enhance self-esteem is to influence the way adolescents feel about themselves. 


“Jawanza Kunjufu, Developing Positive Self-lmages (Chicago: African American Images 
Publication. 1998), 15. 


This is not done through controlling their behavior or by changing the way they 
think. Behavior and thinking are reflections of the way adolescents feel, and are 
influenced by self-esteem. Self-esteem is the “driver.” We cannot “see” self-esteem 
directly, but we can observe the effects of feeling in how adolescents act and what they 
say. Things that children do or say are not self-esteem, but expressions of it. The goal of 
all self-esteem work: to produce learning situations in which children experience a high 
level of personal satisfaction at the same time as they are learning and retaining the 
material you’ re teaching them.’ 

The Difference between Self-Concept and Self-Esteem 
To further understand what we mean by self-esteem it is important to explore the 
difference between self-esteem and self-concept. The two are often used synonymously, 

which confuses and obscures what self-esteem is really all about. The simplest way to 
understand the difference is to remember that self-esteem has to do with feeling while 
self-concept has to do with thinking. Self-esteem unconsciously, expressive, and affects 
everything a person does, especially when action has some emotional content. 
Self-concept, is a cognitive process of conscious beliefs about oneself that are used to 
select behavior to fulfill an idea of what one should or shouldn’t be doing. Understanding 
the difference between self-esteem and self-concept is imperative to determine any 
significant change in adolescence behavior. This is especially true when adolescents 


answer questions the way they think will please the teacher, and not how they really feel. 


‘Reynold Bean, Zhe Four Conditions of Self-Esteem (Santa Cruz, California: E.T.R. Publication, 
1992). 11-12. 


Theory and the Four Conditions of Self-Esteem 

The Linear Analytic Model will use the theory and the Four Conditions and Three 
Arenas to develop an opportunity for adolescents to fully express themselves. The 
application during the case study will be referred to as Expression and Exposure. 

1. The Sense of Connectiveness 

In order to have high self-esteem, a person must be able to gain satisfaction from 
the people, places or things that they feel connected to. These might be people who are 
important and influential in their lives; groups who represent important values, such as 
people of the same ethnic group, class, team or sex; or institutions, objects, places, or 
activities adolescents feel are important. Children with a high Sense of Connectiveness 
will more easily be able to find satisfaction in cooperative group effort. Children with a 
low Sense of Connectiveness will have great difficulty gaining such satisfaction, despite 
having learned, consciously, the skills required for effective group participation. 

2. The Sense of Uniqueness 

In order to have high self-esteem, children must acknowledge and respect the 
qualities and characteristics about themselves that are special and different, and they 
must receive confirmation from other people that those qualities and characteristics are 
important and good. 

3. The Sense of Power 

In order to have high self-esteem, children need to have the competence to do 
what they must, the resources required to effectively express their competence, and the 


opportunity to use their competence to influence important circumstances of their lives. 


4. The Sense of Models 

In order to have high self-esteem, children must have be able to refer to human, 
philosophical and operational models to help them make sense of the world. ‘They use 
reference points to help them set their own goals; values, personal standards an ideas. * 

The Three Arenas 

1. The Personal Arena 

We infer children’s feelings from their behavior. ‘hus, in the Personal Arena, 
we focus on observing their behavior, what their particular self-esteem strengths and 
weakness are. This is important to do in order to select selt-esteem building activities 
that will make a difference to an individual child, or group of children. Although we also 
make judgements about a group’s needs based on the incidence of ditterent behaviors. 

2. The Interpersonal Arena 

This is the arena where you communicate with a child one to one, using the 
approaches that work best with children who have weaknesses 1n each of the tour 
conditions. What you say, how you say it, and when you say it has a powertul eftect on 
children’s self-esteem. Children with low self-esteem react ditterently to their 
environment than children with high self-esteem; they make ditterent presumptions 
about the meaning of what you are doing or saying to them. 

3. The Group Arena 

The term Group Arena is used to mean anything influencing selt-esteem that 


results from children’s experience in any social system in which they participate. 


bid. , 27-43, 84. 
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The Group Arena is where rules, procedures, norms, policies and other activities 
occurring in groups influence children’s self-esteem. ” 

The self-esteem of Black children has been widely studied. ‘lhe assumption is 
that those who feel better about themselves will cope more effectively, but this has not 
been found to be necessarily true. For the most part, this shitt occurs in relation to school. 
Black children lag academically, and Black males are not well treated in school. But 
Black children can maintain high self-regard even when faced with school failure (HARK 
1988, 1985; Holliday 1985; Spencer 1985). They frequently turn to peer confirmation. 
The more academic and social failures accumulate in the school setting, the more 
absorbed and competent they become in the peer setting. ‘I hus, there is more than one 
source of self-esteem for youth (Hare 1985). They construct a general sense of esteem, as 
well as school self-esteem, home based self-esteem, peer selt-esteem, sports self-esteem, 
and esteem pegged to all the other important functions.° 

Social Struggle within the Community 

The initial signs of the program occurred almost two years ago, in a conversation 
with a friend his name was Minister Lawrence l'aylor; asked me the question, “If you 
have been called to the ministry what is that God called you do.” ‘these words 
mesmerized me and I simply could not put them out of my mind. Since that time | have 


been working to find a community project. 


“Thid. , 38-41. 


Richard G. Majors and Jacob U. Gordon, he American Black Male (Chicago: Nelson Hall 
Publishers, 1994), 222. 
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This was the inception and the revelation of the ‘I'ransitional Phase of Maturation 
(T.P.M.) intervention program. Minister Taylor's words became my spiritual 
consciousness as I began to question what type of minister | was going to be. In the book, 
(Another Day’s Journey, Robert Franklin 1997) listed were five different types of 
ministers. One was called a prophetic radical, which is what I consider myself to be. 

A prophetic radical: is a person who believes in a Social Crisis Ministry, which is more 
concemed with socio-economic issues of society than with the status quo of America. 

I have always served as a leader in the community and in the home. As a young 
child I cleaned the house and helped my mother raise my younger brothers. During high 
school I was employed which enabled me to buy my own clothes because my mother o 
could not afford to buy them. I was the person to organize the games in the 
neighborhood, I coached and played on our mens basketball team. ‘These activities help 
to shape my organizational skills. 

] was raised by a strong mother who reminded me of Hannah, the biblical mother 
of the prophet Samuel. Growing up with four brothers and one sister in two-bed room 
apartment was crowded. In our neighborhood we were exposed to the harsh realities of 
life such as: drugs, prostitution, crime, abuse, robbery, and poverty all at a young age. 
When children are exposed to the wrong things such as violence to early in their lives , 
the trauma can distort their learning process. Things were rough in our neighborhood. 

If the milkman left his door open while making deliveries to the store in the area, nearly 
everything in his truck was missing when he returned. The insurance man was often 


robbed, especially if he was white. 
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Any suspicious people were usually chased out of the neighborhood. The three 
things that mattered most were: a pretty woman, nice clothes, and a car which was the 
fullness of life on the west side. When I was about twelve years old, | witnessed much 
pain and abuse. Many of the young girls I grew up with turned out to be prostitutes. 

The socioeconomic conditions perpetuated some young men to be pimps, they followed 
the example by the older men who possessed the women, clothes, and cars. This type of 
life style was contagious to some during the 1960's and the 1970's. Being cool was 
dressing fly, which was a way to imitate the character in the 1972 hit movie called 
Superfly. 

One of my brothers best friends sister was a prostitute her pimp was one of our 
childhood peers. My good friend Eddy was a proud distinguished young brother however; 
his sister, was a victim of our cruel and insensitive environment. I could see the hurt in 
the eyes of her brother because everybody knew who she was. 

My mother considered me to be her most trusted child. The most gitted child was 
my sister Mable, she was blessed by God with a rare gift of unusual intelligence. She 
skipped three times in grade school and graduated from high school at sixteen. James my 
older brother was the one with the most potential, but never seemed sure what he was 
destined to be. James taught me how to fight and gave me courage to defend myself. He 
helped me to overcome the stigma of being ridiculed as a very dark skinned person in the 
1950s. James taught me how to accept my color. He called me black to offend because 
he knew I could not get angry every time someone called me black. This lesson helped 


me to realize being black would never be accepted in a racist society. 
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I learned how to appreciate my skin pigmentation because of my big brother. This 
was imperative for me because I was extremely sensitive to people teasing me about my 
color. Everyone in the family was lighter than I was, so when they got mad at me, they 
hurt my feelings by calling me the black sheep of the family. Our family was poor, but 
we were very close. My mother and I were always inseparable. When | stated earlier that 
my mother reminded of Hannah it was because Hannah considered her child Samuel to 
be precious gift. My mother felt the same way about ail of her children. 

Life Experience and Education 

We moved to Lockfield Gardens in 1956-57 and grew up in a 750 apartment 
complex (project). Lockfield Gardens, was build in the 1930's especially for blacks. 
When you go to the same school, same Y.M.C.A., visit the same basketball court, and 
play on the same play ground, everyone seems to know your business. Nearly everyone 
had to defend themselves or be hurt by those who intimidated by invective language or 
brute force. I stayed out of trouble even though I had to fight to defend my honor or be 
crushed. Many of those I grew up with were killed; others died of drug overdose, and 
some are still in prison. Despite the odds there are those sisters and brothers who were 
successful. 

My mother sent us to Second Baptist Church at an early age. Uncle John, and his 
wife Aunt Erie provided our transportation. I attended church regularly from the age of 
seven till I was about sixteen. After that time period I only attended periodically, 
although my faith was there my commitment was not. Our mother amazingly started 


attending church at about the time we were losing interest. 
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We went to our youth meeting every Saturday (Red Circle) and learned many 
bible stories. Mrs. Lillian Hall, the wife of our pastor John A. Hall, was our best teacher. 
She had a stern and deliberate style which gained much respect from her students. 

We were trained to be respectable and courteous, she always held our attention. 

This influence helped us to believe in God. All of those lessons in discipline seem more 
important now as we try to implement them in our personal lives, churches, and homes. 
The old traditions and manners of the past seem outdated and inept now. 

I was an just an average student in grade school, and could have done better in 
high school. Our father was not visible; meaning he never supported us in any of our 
school or recreational activities, mother could not do both jobs so the choice was up to 
me. I passed all my classes with low grades and little effort because of minimal interest 
in high school. Being busy helped to keep me out of trouble, I was the only one in the 
family who was not arrested or put in jail. Mother taught us to work and adhere to a good 
moral code of ethics that we never forgot. She encouraged us to earn the things that we 
wanted and admonished us to appreciate and protect them. 

Working in the church and around the neighborhood selling pop bottles and 
delivering papers was a good experience for me. I also worked at the Fall Creek 
Y. M..C. A.. after high school, as a youth counselor. After graduating from Crispus 
Attucks high school (1964-1968) I was employed in 1969 by the Chrysler Corporation. 
This was perhaps my most energetic and adventurous lifestyle. My life was lived in the 
fast lane and nothing seem to bother me. Even when I was without a car it did not matter 


because I could find a ride with a girl friend. 
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Being independent I was completely free from any responsibility. From that 
period until 1978, I use to go out five to six nights a week to party and have fun. Finally J 
made a decision to change my life style. This is when the possibility of marriage became 
a concern. After seven years of courtship I married a wonderful person name Maggie P. 
Downing. It turned out to be the only year in which I could have gotten married, because 
I was laid off from Chrysler in 1979, and my brother James also died in the same year. 

I was unemployed for about three years, surviving below the poverty level. 
During this time period my wife gave birth to our first child, Rakale who was born in 
1981. My wife had been laid off from her job, she was previously a supervisor at an auto 
plant. The U.S. auto slum lasted from 1979 until 1988. I wore holes in my shoes because 
I could not afford to replace them for months. We lived off meager wages from doing 
odd jobs, we had no health insurance, no car, and most of the time no food stamps. 

In 1982, I was employed as a janitor at LaRue Carter Hospital. The employment 
was supposed to be a temporary job for three months. My work ethic and diligence 
throughout the hospital impressed the administrative staff who decided to retain my 
services. It was truly a delight when I was transferred to the nursing department, as a 
Psychiatric Attendant. This provided an opportunity for me to work with the nursing staff 
and doctors whose offices and rooms I had previously cleaned. 

I decided to go back to school in 1982 my choice was Indiana Vocational 
Technical Institute. Going back to school was not easy after being out for eighteen years. 
Despite my new job opportunity the wages were not enough to elevate my impoverished 


condition. Living in poverty with no transportation really drained my concentration. 
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The condition caused my grades to suffer nevertheless; I found solace to realize 
my wife was to give birth to our second child in 1985, his name was Warren. It was a 
relief to graduate in 1986 with a degree in Associate of Science in Electronics 
Technology. This was a momentous occasion for me. I became the first African 
American to be awarded the job of Electronics Technician at the hospital. The new job 
and title brought me a strong feeling of felicity. The office that I use to clean when I was 
janitor was now my office! Complete with two telephones and electronic equipment. 

Chrysler Corporation called me back to work after being laid off for eight years 
and nine months. I had to leave my new job and return to Chrysler in order to protect my 
seniority. Since I returned in 1988 I have used the Tuition Assistance Program every year 
to improve my education. I attended Martin University in 1988, an graduated in 1991 
with a Bachelor of Science Management in Business Administration. In 1992 my sister 
died from complications of drugs and heart failure. Much of my manners, and personality 
were taught to me by my sister she will truly be missed. 

Theological and Philosophical Change 

The time had arrived for me to make a spiritual change in my life. My mother 
insisted, so I reinstated my membership early in 1991-92 at Second Baptist Church. 
I became a deacon, Chairman of the Men’s Ushers Board, Sunday School 
Superintendent, and coordinator of our youth activities, including our Vacation Bible 
School. In addition to being one of the devotional leaders on Sunday morning. It was my 
responsibility to distribute bibles to our new members. The idea to organize all of our 


deacons into separate devotional teams was submitted by me, and used by the church. 
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This new structure provided an opportunity for more participation by each 
deacon. It was an honor for me to serve once again at my old church, after all Second 
Baptist was 146 -years old making it the oldest Black Baptist Church in the city of 
Indianapolis. 

In 1992 things begin to drastically change in our church structure. Appointments 
and decisions were being made without consideration. The pastor reorganized our 
church procedures, placing people without organizational skills over those with expertise 
in organizational and communicative skills. This was a real problem for everyone. 
He was disregarding those who worked hardest, by promoting those who worked the 
less. He eschewed the old folk and turned his back on the benevolent tradition of the 
church. This behavior upset me because one those older persons displaced was my 
mother who was a volunteer on the benevolent committee. She had served faithfully for 
over thirty years. Others had served faithfully at the church for forty and even fifty years. 
He gave the elderly no care, consideration, or recognition for their ideals. 

Finally, the pastor begin to make announcements to the church that were not true. 
After much consideration I decide to resign. It was not an easy decision because I had 
many friends in the church. Being around some of the same people that my aunt Erie an 
Mrs. Hall used to teach was a powerful sentimental attachment for me. One Sunday 
morning as we gathered for our customary meeting before service with all the deacons 
and the pastor. This is what I said: “ Let be unequivocal so we can prevent any rumors 
why I am leaving. I leave today with a full heart not because I am angry at the pastor or 


because of any animosity against the chairman of the board.” 
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“This will be my last day because there is no learning or teaching here for me. 
The things that were said to this congregation concerning the deacon board were not true 
and God is not part of what has been said.” Some tried to convince me to stay but my 
decision was final, even though I had no place to go. Reverend Flower an associate 
minister at the church had prognosticated that I would become a minister, but I never 
thought about it seriously. I had continued my education during the years while attending 
Second Baptist Church. On August of 1993, Indiana Wesleyan University awarded me 
with a Master of Science degree in Science Management. In the same year my wife to my 
surprise! Gave birth to our third child, her name was Rakeisha. Despite this wonderful 
gift of our daughter my mind was seeking answers to the responsibility of the church and 
the pastor, these were moments of indecision for me. | 

This is when I turned back to Martin University. It was truly a blessing for me 
because I met Dr. William W. Hannah, a sagacious man full of humility, and wisdom, a 
spiritual person blessed with the holy spirit. He proved to be the most astute, realistic, 
practical, educated person I have ever known. His guiding light has been immeasurable. 
in my call to ministry. 

Mission Focus and Mission Statement 

The terrible experience at my former church compelled me to learn more about 
God’s word. Dr. Hannah was the chairman of the Urban Ministry Division, at Martin 
University. Without a church home my life seemed to be in a state of ambivalence. 
Dr. Hannah invited me to his church, University Community Christian Church located on 


the campus of Martin University, 2171 Avondale Avenue in Indianapolis Indiana. 
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The church is located on the east side of town in a poor neighborhood called the 
Brightwood area. He started the church in 1992. This was the start of my ministry, I 
served as an Elder for two years, from 1993-1995 in addition to being Sunday School 
Superintendent, Devotional Leader, and Christian Education Teacher. 

In 1994, I enrolled in the Urban Ministry program at Martin University. During 
my tenure at Martin University my father died on January 31, 1995 and my mother died 
on February 20, of the same year. Mother had lost faith in the pastor at Second Baptist 
Church, and requested to be buried somewhere else. We never thought, we would ever go 
to any other church. On February 26, 1995 I was ordained by Dr. Hannah and the 
University Community Christian Church. My mother never saw me ordained, though I 
could see her in my heart. She will always be in my mind, memory, and ministry. 

One of my professors while attending Martin University was Dr. R. Anthony Lee. 
His influence and aggressive teaching of Black Theology and Afrocentrism changed my 
perception of Eurocentrism. The new affirmation of faith and truth helped me to discover 
more about God and myself. A joyful enlightenment enhanced my awareness and 
dedication to continue to search for the love and understanding of God’s word. I became 
assiduous in my pursuit of the truth. 

I was experiencing a spiritual transformation and wanted to know more about 
God. After much meditation and prayer, I submitted to the calling of the word of God 
and started my journey toward the truth. Dr. Hannah has been instrumental in my 
spiritual and intellectual growth. His wisdom has permeated my life with a desire to learn 


more about God therefore; I have dedicated myself, to a Social Crisis Ministry. 
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University Community Christian Church is a non-denominational congregation 
with less than one hundred members. Dr. Hannah is retired from the Christian Church of 
Disciples of Christ. He served as a distinguished organizational administrator, and 
marched with Martin Luther King Jr. in Cleveland. Dr. Hannah served as a resource 
leader for the Chaplains retreat in Berchgaden, Germany and was part of the delegation 
to travel to Vietnam, Cambodia, Melbourne, Australia, and Africa. He graduated with a 
Doctor of Ministry Degree from Pittsburgh Theological Seminary. Dr. Hannah started his 
first church in Cleveland in 1975. He later was pastor at Faith United Christian Church 
before retiring in 1986. He was responsible for the first Urban Ministry program at 
Martin University which he started in 1992 I was proud to be under his tutelage. 

Without his encouragement I would not be a minister today, his wisdom has 
proved to be invaluable. Afrocentric is our philosophy which is rooted in our 
characteristics which are inextricably bound to our origin, history, heritage, and culture. 
Our church is concerned with all of God’s children, and especially those in the Black 
community. Our theology is expressed in our mission statement every Sunday. 

Luke 4:18 , The spirit of the Lord is upon me, he hath anointed me to preach the 

gospel to the poor; he hath sent me to heal the broken hearted, to preach 

deliverance to the captives, and recovering of sight to the blind, to set at liberty 

them that are bruised.’ 

Our congregation is about 65% youth. The average age in our congregation is 
22.8, an everyone knows each other. This improves communication which is an 


advantage to our congregation and allows for a more personal fellowship. 


"Cain Hope Felder, African Heritage Study Bible (Iowa: Winston Publishing, 1993), 1482. 
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We really need more good workers in the church. There is much which needs to 
be done that goes undone. When people find it difficult to volunteer their time, this will 
often happen. We pray as Jesus did at Matthew 9:37-38: 

Then saith he unto his disciples, The harvest is plenteous, but the laborers are 

few; Pray ye therefore the Lord of the harvest, that he will send forth labourers 
into his harvest ° 

Our words influence people in many ways, yet it will be our actions that will 
allow them to stay. The harvest is the church and the laborers are the Christians. 

We are asking God to send the laborers to do the work at University Community 
Christian Church. We need more parent participation with their children and dedicated 
Sunday School teachers. 

The project is intended to help our young African American male adolescents in 
our church. We wanted to determine why they were lethargic and hesitant to participate 
in Sunday School. Empirical study discovered that most our adolescents struggled with 
reading. Their inability to believe they could read better was reflected by a lack of 
confidence. This was evidenced by behavior patterns suggesting low self-esteem was 
indeed the problem. Their non participating was to protect themselves. One of our goals 
was to be sensitive to their predicament. The observation would be important to help us 
determine how best to improve their self-esteem. We had to find a way to Embrace and 
Encourage them to believe they could read better. The formation of the context analysis 
has served to enhance my organizational structure of ministry. I will use this opportunity, 


my experience, an education, to implement the (T.P.M.) intervention program. 


*Thid. , 1392. 
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The disadvantage is when people are absent its really noticeable and usually has 
an impact on some part of the service. We are proud of our oldest member who is 71 
years old, and the youngest is around two. The ratio in the Sunday School is about 62% 
to 38% in favor of the males, however most of our males are under eighteen. 

Our members come from all over the city: north is 25%, south side is 40%, east 
side is 15% and 20% from the west side. I would estimate 50-55% of our members fall 
within the middle to upper class wage earnings estimated to be between $60-70 thousand 
dollars as indicated by our financial record. About 40% of our church are complete 
families. Parents who never or seldom attend church with their children is about 30% and 
grandparents are responsible for 15% of the children who attend. We have census and 
trend data on the condition of the neighborhood up to a three mile radius. 

The plan was to use the demographic data for a source of information and for 
community affiliation. The information will be stored for future reference as part of the 
historical records concerning the neighborhood. The long term goal is to inform, educate, 
and liberate the African American community. 

One of our most gratifying days is fourth Sunday. Youth and young adult day are 
recognized on this day. All parents and family members are invited. Attendance increases 
10% to 15% . Every quarter we plan a ‘Family Day’ which include dinner and 
presentations by our children and young adult. Once again attendance soars to around 
20% for ‘Family Day.’ The perception of need is apparent and represents a challenge to 
my ministry. I shared with the congregation how to use the church auxiliaries to keep 


one’s spirit strong, which is especially helpful for members to avoid temptation. 
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The Psycho-Social Development of Adolescents 
Gauntlet: 1. Two lines of men facing each other and armed with sticks or other 
weapons with which they beat a person forced to run between them. 
2. A severe trial; an ordeal American Heritage Dictionary of the 
English Language 
The gauntlet that Black men run takes its toll at every age, but at nearly every 
stage of life the toll is very high and the effect is cumulative....Even though Black 
men run the gauntlet all of their lives, the wonder is not that so many are 
wounded and crippled during their passage, but that so many survive with their 
minds healthy and their souls intact.° 
The most disastrous of social indicators are disproportionately associated with the 
lives of African American males (Gibbs) 1984; McGhee 1984). Even the highest casualty 
figures that most Black men not only survive the gauntlet but also cope adequately in the 
world. The tragic impact on Black men of this racist society is undeniable. Yet there is 
also a need to the spotlight on those who develop and retain their personal and social 
competence. Understanding the survivors can help prevent the destruction of self and 
others by which an alarmingly high proportion of Black males express their frustration. 
It can also increase clinical effectiveness with them. 
The African American male youth confronts the formidable challenges of 
developing a positive identity as a self-directed individual in the context of family, 
community, and a racist society, while managing the turmoil of adolescence. He is a 
special object of projection for a white-male dominated society that focuses on his 


blackness and his maleness as representations of its disowned self. Irresponsibility, lack 


of intelligence, unbridled sexuality, dangerous and aggressive. 


’Richard G. Majors and Jacob U. Gordon The African American Black Male (Chicago: Nelson 
Hall Publication, 1994), 216. 
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Other stereotypes thus attributed endangered anxiety, which the dominant society 
seeks to bind by its elaborate system of isolation, control, humiliation, and punishment of 
the rejected-self representation, Black males, Hence the gauntlet. But the battle is not one 
sided. There is energy, choice and power on the Black side of this struggle. The concept 
of salutogenesis proposed Antonovsky (1979) applies. He says: 

Given the ubiquity of pathogens microbiological, chemical, physical, 

psychological, social, and cultural it seems to me self-evident that everyone 

should succumb to this bombardment and be constantly dying. 

According to Antonovsky, the critical difference results from “generalized 
resistance resources” (p.99) in the person, the group, or the environment that facilitate 
tension management. These resistance resources are not all or none phenomena. 

They are personality characteristics and external supports that, in varying degrees, fortify 
against different stressors. Stressors are stimuli from within or from without that actually 
do challenge or are perceived to challenge the homeostatic balance necessary for 
competent internal and external function. 

Each factor that strengthens against imbalance is a ‘Salutogen,’ or unit of health. 
Salutogens combine to form resistance resources that promise the capacity to function 
adaptively that is, resist disruption of homeostatic internal and external positive self- 
management. Competence is used herein to mean the innate drive to understand, to 
master, and influence the world, on a level that is appropriate to the developmental stage 
and social cultural context of the youth. The competence depends on the ability to 


maintain both internal balance and interactions with the outside world.!° 


Tbid., 216-217. 
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Adolescents and Social Stressors 

Since the poverty rate for Black people rose 32.7 percent in 1990 (pear 1992), and 

50 percent of Black children live in poverty (Barringer 1992), many adolescents 

have grown up poor. The more this is true, the more likely the youth is to have lacked 
protection from the most devastating of disconfirmations at school, in the streets, and 
even at home, convincing him to trust no one and to believe that no good lies ahead 
(Dohrenwend 1974). Many however, in similar circumstances preserve their optimism 
and confidence. 

According to Erikson (1963), the adolescent’s primary task is to establish his own 
identity and to avoid confusion about his role. Erikson’s epigenetic model asserts that 
this task is facilitated to the degree that conflicts in the youth’s earlier life stages were 
resolved positively. As an infant, was he able to establish basic trust in the benevolent 
reliability of the world? Were subsequent tasks well accomplished: autonomy rather than 
doubt and shame, initiative rather than guilt, capacity for industry and competence rather 
than a sense of inadequacy and inferiority? 

The more satisfactorily these development issues were managed, the more the 
youth arrives at adolescence with a sense of continuity, coherence, and the better he will 
be enabled to handle his adolescent struggles. But no matter how preoccupied he is with 
these developmental issues, the African American youth cannot escape racism. 

Black youth draw on a number of resources in this struggle, including Black culture, 


family, their own self-esteem, and certain school influences. '! 


‘ibid. , 217-218. 
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Some develop what Orbu (1986) describes as a “collective institutional 
discrimination perspective. That perspective is the belief that it is impossible to enter the 
preferred or middle-class way of life either through one’s own initiative or by adapting 
one’s behavior to that of the dominant group. Black youth have not been spared 
indoctrination into the materialistic and other values of the society, nor with 
identification with a male sex role that requires them continually to prove a manhood 
that is defined by both Black and white males to mean provision of economic support 
and social protection to a family (Cazenave 1984). 

The Black adolescent’s stage appropriate narcissistic doubts about worth, 
competence, and identity are combined with his indoctrination with the criteria for 
respect pushed by an alienating dominant culture and that culture’s simultaneous barriers 
to those perquisites. The resulting dilemmas are indeed severe stressors.” 

In the folklore and science, the years of adolescence have been associated with 
heightened social, emotional, and psychological stressors. Such stressors are said to have 
affected youth during the past and to be recognizable across culture boundaries. On the 
other hand, Goodman (1960) has observed that the periods of the adolescence to adult 
transition are particularly devastating for youth in modern highly industrialized western 
societies, such as the United States. Adolescence is marked by higher rates of perceived 
antisocial/criminal behaviors that are usually found in later adulthood. In the United 
States such perception and/or behavior is that adolescence more so than any other phase 


of life is marked by extremely high rates of contact with the criminal justice system. 


“Thid. , 218-219. 
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Thus, in this country, the traditional perils of the period are exacerbated for many 
young people by arrest, conviction and detention within the criminal justice system. 
Black adolescents have higher rates of involvement with the criminal justice system than 
any other racial-ethnic/age grouping. We propose that the extensive use of the criminal 
Justice system in an attempt at the social control of Black adolescence has severe 
negative consequences. 

Among these consequences is a decrease in the already reduced likelihood that 
they will be able to find gainful and productive employment as adults. We further 
propose that the problems Black youth encounter with the American criminal justice 
system are similar to those faced by Black adults. That is, the system of racial oppression 
that has characterized race relations in the United States is a major contributor to high 
rates of crime and social control for both groups.” 

A recent federal document, The Prevalence of Imprisonment (U.S. Department of 
Justice, 1985), provides useful age sex and race specific data for persons confined in 
state prisons on a given day in 1974 and 1979. On a given day during 1974, two and one 
half percent of all Black males between the ages of 20-29 (or 1 in every 39) in the United 
States were in State prisons. This figure had increased to 3% (or 1 in 33) during a typical 
day in 1979. In more typically adolescent age range 13-19, nearly four-tenths of a 
percentage of all Black Americans males were confined in a state prison in 1974. 

This meant that 1 in every 250 Black males in this age range was confined in prison. 


When compared White males in this age range are 0.057, or 1 in every 1,750. 


“SReginald L. Jones, Black Adolescents ( California: Cobb Henry Publishers 1989), 403. 


ZOD. 
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For all youth, independent of resources, adolescence is a point of transition that 
involves strong psychological needs, such as answering the well known 

“Who am I?” question. For minority and poor youth, the satisfaction of ego needs 
are especially contingent upon structural constraints and changes in thought and 
physical maturation. Massey (1991) suggest that the structure of society is formed 
by the intersection of diverse dimensions of social differentiation. This 
observation is significant since a person’s structure correlates accompanying the 
experiences of African American male youth contribute to their high risk status. 
In fact, Moss and Tilly (1991) assert that the group continues to experience racial 
discrimination and racial disadvantages that operate also in the criminal justice 
system (Reed 1991). See figure 1-1 and 1-2). All are unfavorable aspects of 
normal social, emotional, and cognitive development processes. This process is 
also socio-historical in that it is sensitive to experiences in the past and present. 
Most importantly, the resolution of these issues undergirds the quality of life." 


Ronald L. Taylor comments: 


Social stressors are caused by internal and external factors, such as self- 
destructive behavior caused by frustration because of racism, unemployment, and 
living conditions. Social supports are another category of mediators that 
traditionally have buffered much of the socioeconomic stress for blacks, provide 
a sense of personal control, and provided models of competent coping. Yet such 
supports are being undermined by dissension, mobility, substance abuse, and 
individualism. High divorce rates have been related to a loss of family support.° 


Thid. , 50-53, 404-405. 


Ronald L. Taylor, African American Youth (Westport, Connecticut: Praeger Publication, 1995), 
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CHAPTER TWO 
INTERVENTION STRATEGY FOR YOUNG AFRICAN AMERICAN MALES 

African American male adolescents need to understand how high self-esteem and 
low self-esteem affects their behavior. The age group (19-29) represent the next prison 
population. Intervention is vital to help young Black males avoid the bad influence in 
society which often traps them by their environment. A formation of perception, 
strengths, and weakness will aid in understanding this ‘Social Crisis’ problem in the 
African American community. 

I feel this project is a revelation from God. I pray my courage an fortitude will 
allow me to step out on faith. The test for the success of this project will be a challenge 
for my ministry and the University Community Christian Church. This expectation will 
inspire me to be more determined. | am adamant to complete this project. We anticipate 
the Transitional Phase of Maturation Intervention Program (T.P.M.) will serve as a 
model for future generations. 

Recognizing a good idea is one of my strengths. I pride myself in being able to 
make a proper discernment in most situations. Education is certainly a strength, it allows 
me to compare, challenge, and expand my thought process. The greatest education is 
found in wisdom, that is why I was so blessed to be under the tutelage of Dr. Hannah. 
The late Dr. Hannah was a man under the grace of God. His knowledge and wisdom was 


surpassed only by his humility, Dr. Hannah was truly a man of God. 
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Intervention and Self-Preservation 

The African American male is the most endangered species in America. His 
natural life span is shorter than his Caucasian brother and he is more likely to be 
murdered or involved in a homicide before reaching the age of twenty-one. Black youth 
have been stereotyped and labeled by the media as being: dumb, deprived, dangerous, 
deviant, and disturbed. 

This conceptual epidemiology is called economic violence! “A country or 
persons deliberately or systematically deprive other persons or groups of social, spiritual, 
or economic necessities, because of race or gender.” Ralph Ellison’s famous adage, 
Black males have become “invisible” in this country Dr. Gibbs cites: 

Black males have been mis-educated by the educational system, mishandled by 

the criminal justice system, mislabeled by the mental health system, and 

mistreated by the social welfare system. This treatment and neglect has 
devastated Black males to the degree that they are socially and economically 
worse off now than in 1990. No wonder many Black males have become angry, 
frustrated, indifferent, and apathetic toward society and life in general. 

Unfortunately, these feelings often lead to self-destructive behavior, with its 

concomitants of violence, crime, and imprisonment.’ 

Dr. Hector Myers comments: 

Black youth in contemporary American society can aptly be described as an 

endangered species. Educators have written them off as unteachable, the juvenile 

justice system has failed to rehabilitate them, the mental health system has 


virtually ignored or excluded them, and the social and welfare (agencies) seem 
ill-equipped to respond to their multiple needs.’ 


‘Richard G. Majors and Jacob U. Gordon, The American Male (Chicago: Nelson and Hall 
Publishers, 1994), x. 


“Reginald L. Jones, Black Adolescents ( California: Cobb Henry Publishers, 1989), 123. 
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The discrepancy of self-esteem and the African American male adolescent has 
engaged new discussions. Their dilemma has inspired clergy, historians, students, and 
University Community Christian Church to make serious inquires about the potential 
genocidal condition of young Black males trapped in the poverty of the African 
American community. The four factors: Family Support, Personal Goals, Peer Pressure, 
and Hnvironment are absolutely essential for the amelioration of self-esteem. This action 
research project will also look at the philosophical and psychological theories of James, 
Cooley, Kunjufu, Antonovsky, Wilson, and others. 


The theory of James Competence and Domain “The ratio of one’s success to 
one’s pretensions determines self-esteem.” According to this formation , 
individuals do not scrutinize their every action or attribute; rather, they focus 
primary on ability in domains of importance, where one has aspirations to 
succeed.” 


Cooley’s looking glass self-model provides a theory which says the “Perceptions 
of the approval of others they provide predicts self-esteem.” According to his 
looking glass theory self formation, social support, in the form of positive regard 
from significant others, was the critical determinant of self-esteem.’ 


Wilson states: Negative self-concept and self-esteem. Develop an adequate 
knowledge of the achievements and contributions of Afrikan civilizations, 
cultures and heroes/heroines; develop programs which emphasize Afrocentricity, 
cooperation and support, social relations for personal and occupational 
competencies which help to raise self-esteem and self-acceptance.” 


According to Antonovsky, The salutogentic approach to clinical intervention with 
Black male adolescents attends to the socioecological forces in the youths lives as 
well as to their internalized psychological state. 


Roy F, Baumeister, Self-Esteem (New York: Plenum Press, 1993), 88. 
“Tid. , 89. 


°Amos N. Wilson, Understanding Black Adolescent Male Violence (New York: Afrikan World 
InfroSystems, 1991) , 61-62. 
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It seeks to stimulate their generalized resistence resources and to reduce the 

destructive stressors that impinge on the youths. It is a problem solving approach 

that uses an isomorphic plan of intervention.® 

These theories will help to look objectively at the discrepancy and dilemma 
between high and low self-esteem in Black males. A disproportionate amount of African 
American males who suffer from low self-esteem are subjected to lose pride and fall ina 
hopeless state of abyss. 

In the course of my research I discovered much of the work for African American 
male adolescents is being done outside the church. During my visit to the largest Black 
Church in the city of Indianapolis (5,000-7,000) members, the youth minister informed 
me that they did not have a intervention program for young Black males. The youth 
minister cited a lack of staff as the reason for the absence of a much needed program. It 
was easy for me to observe why they probably did not have a program for young Black 
males; they are an African American church, with a European educational philosophy. 
Their priorities did not include any provisions for a program to emphasize the condition 
of those disadvantaged young African American males in the surrounding neighborhood. 

Black Theology and racial issues in many of the churches I visited were not 
important. This was difficult to understand because we live in racist society. 

Racial awareness is as logical as common sense to those person who have been exposed 


to racism. African American youth should learn their self-identity to recognize who they 


*Richard G. Majors and Jacob U, Gordon, Zhe African American Black Male (Chicago: Nelson 


Hall Publishers, 1994), 225. 
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are and to understand who God wants them to be. 

Trying to imitate others adds no value to one’s self-esteem. In fact it destroys an 
opportunity for peer approval which is reflected by a false perception of identity. The 
church has a responsibility to involve themselves in this social crisis. 

Michael Porter comments: 

The curriculum must be African-centered. An African-centered curriculum builds 

self-awareness, self-esteem, a good self-image, and self-motivation. Remove all 

White Biblical images from your walls and Bible and explain to your child that it 

is important that we understand the truth about the people mentioned in the bible 
because God is The Essence of Truth Justice, and Righteousness.’ 

When reviewing some other programs, I found various education and procedures 
which were related to the four factors. The Rites of Passage for young males 13-18 in the 
city of Indianapolis was unorganized, which was disappointing. Another program for 
young Black males sponsored by a large African American church located on the east 
side of town was willing to help the young men. The program was not willing to share 
with them the reality of racism and how this society has systematically employed 
discriminatory practices in nearly every segment of American life. 

Once again I find origin, history, and culture interweaved, but not fully explained. 
A program called “Brothers in Unity’ also in Indianapolis, is a good program which 
serves to provide recreational activities for children. The age range of this program and 


the multiculturalism prevented the program from focusing on the specific need of the 


African American male adolescence. 


"Michael Porter, Kill Them Before They Grow (Chicago: African American Images Press, 1997), 
71. 73 
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Gary Indiana is a city which is known as one of the nations most deadly, vicious 
crime infested areas in America. The black on black crime is appalling an degrading. 
Gary is located thirty miles southeast of Chicago; founded a program in 1993, ‘African 
American Achievers Youth Corps Incorporated Program Design Improvement Plan.’ 
The Primary Purposes And Areas of Concentration 


The program attempts to help males, through psycho-social intervention, to 
overcome self-defeating behaviors, identity their needs, express and cope with 
feelings appropriately, improve interpersonal and interpersonal relationship and 
lead a healthy, chemically free lifestyle. Promoting self-esteem among African 
American males, and seeking or providing educational opportunities through 
counseling and mentor assistance. Self-esteem, Defiant behavior, Peer Pressure, 
Gang involvement, Depression, Coping skills, Conflict, Male responsibility, 
Anger management. To provide wholesome recreation for Gary youth, especially 
African American males. Gary lacks social outlets for young people. Within the 
boundaries are one (1) theater, one (1) skating ring and one (1) dance club. The 
latter two (2) are not positive for our youth. Instead, they have been trouble spots 
for the community. The program networks on behalf of the participants and 
serves as a liaison to legal systems, and educational facilities. The African 
Achievers Youth Corps, Inc. was founded in 1993. The Corps began with (6) 
members. With a concept of Black Discipleship (one save one) we now have over 
200 members. To provide 24 hour professional crisis intervention support to the 
child and parent when they might not be able to resolves conflicts on their own.® 


Other intervention programs have been implemented by churches, such as Wyatt 
Il. Walker ‘Adopt’ A Child Program and Drug Program,’ ‘The church And The Issues Of 
Self-Esteem’ by Charles Jones,’ ‘A Church Based Model For Ministry To Youth From 
An African Perspective’ by Larry Jones, and ‘Building Positive Images In African 


American Males Through The Sunday School’ by Michael Ross and ‘Boys To Men’ by 


Garret T. Benjamin of Indianapolis, Indiana. 


“African American Achievers, Youth Corps (Gary, Indiana: Youth Corps Press, 1993), 1-3. 
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The Malcolm X Academy in Detroit is an African centered school which honors 
the legacy of Malcolm X in its commitment to the educational empowerment of Black 
males through self-knowledge and historical consciousness. The Detroit Public School 
District is the national model for Black all-male public schools, as it was the first district 
to experiment with such an approach. 

As a result of a year long study by the Superintendent’s Task Force on the Male 
Academy (Detroit Public Schools, 1991), on which both Watson and Smitherman served, 
three all-male elementary schools were established in Detroit, in 1991: Malcolm X, 
Marcus Garvey, and Paul Robeson. The educational concept, dating back to the 1980's 
and his tenure as an administrator at Detroit’s Pelham and Peck Elementary Schools. 
Detroit’s student population remains overwhelmingly African American; in 1990, it was 
only 2% white. The question of race did not present an issue in the establishment of the 
three male academies. The Male Academy Task Force’s recommendation paved the way 
for the opening of these schools in September of 1991. 

“RAAMUS’ (Responsible African American Men United in Spirit) is located in 
Cincinnati, Ohio and was founded by Dr. Kenneth Ghee in 1985. “RAAMUS” was an 
after-school program of education and “re-education” for males 9-14 years of age. The 
program used the concept of “Edutainment,” a strategy employing entertainment and fun 
to educate young Black males about African American culture heritage, and to motivate 


academic achievement.’ 


*Clifford Watson and Geneva Smitherman, Educating African American Males 
(Chicago: Third World Press, 1996), 23-24, 32-33. 
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Children of the Sun, a Washington, D.C.-based organization, joined hands with 
the Greater Tampa Urban League to create a 14-week after school program for Black 
males from 10 to 18 years of age in Tampa, Florida. 

It is unique among Black male programs because it incorporates health as one of 
its primary focus, utilizing the services of an African American male physician to give 
presentations on health and disease prevention, and to provide physical examinations of 
the males in the program. A 14-week course reinforces health issues and also focuses on 
Black history and culture. There are also mentors and a “rites of Passage” program.”® 

Self-Identity a real problem for Adolescents 

Competent Black youth are well aware of the values and expectations of the 
majority culture. They have a realistic view of white people as fallible individuals with 
strengths and weaknesses like everyone else, regardless of how segregated their exposure 
has been. They are confident in their taste and goals and do not worry about whether they 
are Black enough. They are self-directed, based on values instilled by family members. 
There is a relationship between consciousness and content of Black culture and 
socioeconomic status. The poorest group un-self-consciously identifies with being Black, 
and during adolescence especially enacts its view of the proper Black attitude. 

Behaviors that they define as Black, or at least to be more flexible about what is 


included. The middle class tends to be less restricted to attitudes and behaviors. '! 


Ibid. , 33. 


"Richard G. Majors and Jacob U. Gordon, The American Black Male (Chicago: Nelson Hall 
Publishers, 1994), 226-227. 
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Many of the dysfunctional Black adolescents referred for clinical attention, 
however, are not aware of an African American culture, although they benefit from it, 
and reach for a distinctive Black presence, even as do competent youth. When the 
understanding of the dysfunctional adolescent is limited to the stereotypes of school 
dropout, the unemployed street corner lounger, the hustler within the alternative street 
economy, the sexual adventurer and drug experimenter, and tough guy, initiated through 
arrest and jail, he will bring those images into the sessions for status and for attempts to 
titillate the clinician. 

Other youth believe there is nothing positive within the Black experience an 
actively rejects it or try to disassociate themselves from it, there by simultaneously 
rejecting and disassociating parts of themselves. The clinician needs to understand the 
youth’s view of his culture and, if possible, to see to his exposure to knowledge about 
and models of proud conceptualizations of the traditional positives that have 
characterized Black people. 

Participation in youth groups and church activities can help toward this purpose 
for salutogenic effect. Clinicians tend to pathologize even creative arrangements resorted 
to poor Black families that actually have salutogenic as well as problematic effects. 
Youth from materially disadvantaged families experience Black culture as a social and 
political agenda which frequently they can articulate. For example, absent father’s roles 


are assumed by biologically related non-biologically members of the kinship system.” 


thid. , 227. 
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Informing adolescents about Afrocentric values compared to European values 
will be the epistemology which will be imperative for their psychological understanding 
of African culture. This will allow them to make a discernment and gain some 
consciousness of their own identity. One way is to acquaint them with the seven 


principles of Nuguzo Saba (Karenga, 1976) these include. 


Word Meaning 

Umoja Unity 

Kuyichagulia Self-Determination 

Ujima Collective Word And Responsibilty 
Ujamaa | Cooperative Economics 

Nia Purpose 

Kuumba Creativity 

Imani Faith 


A person is severely limited in their ability of full expression when they deny or 

refuse to accept who they are, as apposed to what their peers and society wants them to 

be. Adolescents are image conscious and sometimes this image is shattered by the truth 
which they may have resisted because of peer pressure. Pastor James Harris explains: 


Young people are very concerned about how their peers see them, what their peers 
do, and how they are accepted. In other words, we might generalize that our 
feelings of self-worth and self-esteem grow in part from our perceptions of where 
we see ourselves standing in relation to persons whose skills, abilities, talents and 
aptitudes are similar to our own. What I call social homogeneity seems to be the 
goal of a large number of young people. This is seen in the desire to wear designer 
jeans, unbuttoned skirts, similar haircuts, unfastened suspenders, and so on. The 
desire to be like everyone else is a strong trait in a group that is wrestling with the 
question of identity. Peer pressure is a formidable foe for young people and 
adults.” 


*° James Harris, Pastoral Theology (Minneapolis: Fortress Press, 1991), 123. 
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Parental Family Support and Role Models 

Because increasing numbers of Black children are growing up without their 
fathers, the effects of positive family dynamics are significant. Most studies have found 
that even when fathers are present, Black boys are more strongly influenced by their 
mothers. And, as we have seen, single mothers do develop high functioning children. 

The picture is mixed. One employment study revealed that the Black youths who 
identified with an adult of the same sex were more likely to value jobs that provided 
independent risk-taking opportunities and secure futures. These youths also internalized 
the value of work as a means to independence, self-esteem, and autonomy as well as 
money (Thomas and Shields 1987). 

Upward mobile, achieving, effective Black males reported stronger attempts to be 
like their fathers and felt encouraged by their mothers to identify with their fathers. 

At the same time, they shared their mothers’ ideals and values and also were strongly 
influenced by their mothers’ belief in hard work, sacrifice, and the concept that effort is 
appropriately rewarded (Moulton and Stewart 1971). 

Daniels (1986) found that there were “super-achieving” Black males reared in 
single parent, mother-headed homes, but they had twice as many years of father presence 
than those who were underemployed. The men who were chronically unemployed had 
less than half as many years of father presence found that Black youth from two-parent 


families had higher self-esteem than did those from one-parent families. 


“Richard G. Majors and Jacob U. Gordon, {he American Black Male (Chicago: Nelson Hall 
Publishers. 1994), 221-222. 
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On the hand, Taylor (1989) found that less successful inner-city youths had more 
trouble identifying with any persons who were significant models for them, because they 
distrusted others too much to invest in them as role models. More identified with their 
mothers than with their fathers, and many were indifferent or negative toward their 
fathers. 

Taylor (1989) found that parental models were most important for Black youth 
who had achieved college attendance. Their mothers were most significant, especially 
during childhood, and were the models chosen for moral values and for emotional 
support. During adolescence, fathers or father surrogates were significant models if they 
provided pertinent behavior patterns and value orientations, or if they had made 
important familial contributions, as judged by the youths themselves. 

At least one black denomination, the African Methodist Episcopal Church, has 
developed its own bus company, Allen Transportation, and a supporting travel agency. 

A few churches also provide recreational events and sponsor art galleries. 

In addition public forums of African Americans, and the first public performance 
seen or given by many black children often occurred in the church. Perhaps one of the 
most important functions that the black churches performed for young people was to 
provide a place where they could meet older adults, men and women could serve as role 


models for them.’® 


thid. , 227. 


'°C. Eric Lincoln and Lawrence H. Mamiya, The Black Church and the African American 
Experience (North Carolina: Duke University Press, 1990), 312. 
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Adolescents and Intervention 
Most young Black people have not abandoned their race as these young men have 
and we all live under the same pressures. But their experiences and the way in which they 
have addressed the pressures of race highlight the stress that all Blacks are under and the 
cost of disorganization. We must struggle as a group to improve our political and 
economic status so that we will be respected as a people not simply as individuals. 
Numbers and economic power (not simply income) speak loudly and empower 
change in the way we are perceived. I believe that Blacks as group must take that action 
so that young men like these and those who will follow them will see themselves, their 
parents and community, and not their colleges or employers, as their primary identity. 
American society gives negative images of Blacks, especially of Black men. Our youth 
suffer from a lack of positive images stemming from some of the following: 
1. Teachers teaching ideas in conflict with Black heritage 
2. Teachers, White and Black, who have no knowledge of the positive 
contributions of Blacks to society in the past or present 
3. Television which demeans and trivializes Black people 
4. Economically struggling single parent households headed by a parent who 
knows only failure 
5. Churches dominated by women and pastors who are out of touch and unwilling 
to address the issues of the day 


6. Law enforcement which sees all Blacks as criminals 
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7. Black organizations which neither have the structure nor the leadership to 

address covert racism 

Too many of our Black youth try to escape into the White world because they feel 

that we have not accomplished anything worthwhile. They also feel that we cannot help 
them achieve what they want out of life. 

We should demand that educators give the same respect and regard to our 
children that they give to their own. Not only should all children be taught European 
history but they need to know the histories of the Third World peoples and Afro- 
Americans as well. They should be taught in a positive way so that Black youth will feel 
comfortable and will be able to build their self-worth.” 

The education of every person is imperative to their success . Education should 
mean sharing factual information; for the purpose of restoring, informing, and the reality 
of the new information to inform others. The problem with educational system can be 
linked to the fact that the majority favors education which reinforce their philosophy and 
religious belief. When other minorities realize their origin cannot be found this rational 
they often lose interest and are penalized for not being successful in other’s ethos. As a 
result many African Americans are still searching for their historical roots which cannot 
be found in the culture of another. We feel education should be defined by reality; 
therefore, we are committed at the University Community Christian Church, to reveal the 


reality to all who participate in the (T. P. M.) program, because reality will not change. 


‘’Benjamin P. Bowser, Black Male Adolescents (Lanham, Maryland: University Press of 
America. 1991), 268-269. 
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Homicide and Crime 

Violent crime is tearing and ripping the heart out of the African American 
community. Intervention is imperative to ensure the future of the young Black males 
especially those in the age group 13-18; because of the staggering multiple ecologies, 
many are likely to experience. The most socially distressing indicators of the negative 
trajectory of the mental health and social adjustment of urban Black youth are the 
startling statistics of the extent that juvenile delinquency and violence have become a 
part of life for this population. The Children’s Defense Fund Report (1985) cites national 
data on crimes for youth under 18 and noted that, while Black youth comprised about 
15% of the youth population in 1983, they accounted for almost half of the youth arrested 
for murder and aggressive assault and over two-thirds of the youth arrested for rape. 

In a recent special report from the Center for Disease Control (CDC) entitled 
“Homicide among Young Black Males, U.S., 1970-1982 (MMWR, 1985),” it was noted 
that homicide is the leading cause of death for young Black males 15-25 years old. 

The Black male homicide rate was almost six times that for their White male cohorts. 

The majority of youth arrested or incarcerated for criminal offenses are males, 
who accounted for 80 percent of all arrest of persons under 18 in 1990 (U. S. Department 
of Justice 1990). More than 75% of black adolescents in juvenile custody in 1987 were 
male. See (Brunswick, 1979, 1980; Gibbs, 1984; Maddahian et.al.,1985). Relative to 
their numbers in the youthful population as a whole, black youth are disproportionately 


represented in the arrest statistics on crime and delinquency. 
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Although they constitute 16% of persons under 18 years of age in 1990, Black 
youth accounted for half (50.5%) of the arrest for violent crimes (murder, forcible rape, 
robbery, and aggravated assault) and (24.5%) of property crimes (burglary, larceny-theft, 
motor vehicle theft, and arson) in that year (U.S. Department of Justice 1990). 
While the overall rate of death by homicide is certainly great, it becomes even 
greater if we consider only those Black males in the age group 15-24: 46.4 per 
100,000 in 1960, and 101.8 per 100,000 in 1988 (Sklar, 1993, 57). Speaking to 
this horrifying state of affairs in the Black community, Gibbs notes that “in 1977, 
more young Black men (5,734) died from homicide than were killed from 1963- 
1972 in the Viet Nam War (5,640)” (1988, 258). In a series of articles on “Black 
Children in Trouble” in Essence Magazine, Weathers (1993) indicated that “guns 
are the number-one killer of [Black] teenagers......[ Most] young victims are 
males. Each day in America, guns kill an average of four Black male children 
under 19" (Weathers, 1993, 70). These statistics don’t begin to capture the 
hundreds of males who escape death by homicide only to be permanently crippled 
or otherwise seriously injured by gunshot wounds a tragic condition these males 
will carry with them for life." 
History and Ecology 
Ecology defined: “The science of the relationship between organisms and their 
environment.” History is a “Narrative or chronological record of events as of the life or 
development of a people or institution.” Self, represents pride and confidence, ‘person’ 
means the image reflected from those attributes which identify who you are. Self-esteem 
is a philosophical and psychological expression of emotions which include: opinions, 
dreams, aspirations, frustrations, freedom, and many other characteristics which are 


difficult to determine. Self-esteem is a qualifier of liberation which allows one to 


treasure and appreciate the gift of life. 


“Clifford Watson and Geneva Smitherman , Educating African American Males (Chicago: Third 
World Press, 1996), 11. 
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Innovation and creativity emerge from the mind and imagination of those who 
have a high self-esteem. Self-esteem provided the impetus for Negro Slaves to live and 
love with the hope to share in the great American dream. The dream of the Negro was 
lost once they crossed the sea of no return. They sought to dream and aspire to change 
the vicissitudes which oppressed their generation. Their fortitude in a racist country 
despite being covered with the blood of their own family members, compelled them to 
strike back to seek their own destiny. 

They were distinguished freedom fighters who proclaimed a revelation and each 
carried a banner of freedom with the hope of liberation. It seems only God could have 
allowed them to think they could succeed against insurmountable odds. Like Stephen 
stoned, Acts 7:58 and James a disciple who died by the sword Acts 12:2 
The four freedom fighters would also meet their fate. 

In 1800 a young man by the name of Gabriel Prosser was twenty-five years old. 

A man of impressive and physical capacities, was known as the ‘Black Samson’ 

Judges 13:5, because he had long locks of hair. He organized a slave revolt, 

feeling he was the one called by God to lead his people out of bondage. It was 

rumored he had around 10,000 men ready to fight. His plan was never realized 

because he was betrayed by another slave. Prosser was arrested on September 24, 

1800 and executed on October 24, 1800. Gabriel Prosser was a victim of political 

and social genocide, despite his adversaries he never allowed America to crush 

his self-esteem. ‘A Sense of Connectiveness.’ 

By 1822, another slave by the name of Denmark Vesey was intrigued by the book 

of (Joshua 6:9) and how Joshua led the children of Israel. He was ready to fight a 


holy war against America. Vesey was betrayed by a house servant and was 
executed on July 2, 1822. ‘A Sense of Uniqueness.’ ”” 


“’Gayraud S. Wilmore, Black Religion And Black Radicalism (Maryknoll, New York: Orbis 
Publishers, 1992), 53-62. 
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In 1829, a free Black man by the name of David Walker published a pamphlet in 

the same year, called ‘Walker’s Appeal.’ David Walker was a doomed man, he 

was inysteriously poisoned shortly after his article was circulated. 

‘A Sense of Models.’ 

Nat Turner had a vision to lead his people out of bondage it was rumored he read 

a pamphlet by Walker which had escaped the slave master. Turner led a vicious 

violent armed revolt against the South. After he was caught they asked him; if he 

had not made a mistake, he replied “Was not Christ crucified” Turner was caught 

and executed on November 5, 1831. ‘A Sense of Power.’ 7° 

A major repercussions of slavery caused a psychological distortion in the Black 
community. Psychological distortion “When African Americans are disciplined in pre- 
counter experiences which convince them to deny the racial, social, and spiritual 
elements of society, evidenced by past and present disparities in human conditions.” 

When the natural consciousness of Black people is forced to relate to a reality 

defined by the culture prerequisites of White people (cf., Nobles 1976). 

Such a situation, it was argued, was tantamount to Black people living in an 

insane environment. The cause of this insanity is in fact a disruption of the 

natural, harmonious relationship between the spiritual, material, conceptual, 

affective and cognitive aspects of Black psycho-socio and geophysical reality”! 

The Atlantic Slave Trade (1450-1850) was responsible for the chains of 
psychological and physical slavery. Some Africans were sold and others were stolen and 
forced to be slaves. Slaves were taken to Europe particularly Spain and Portugal, but 
most were taken to the New World. Today there are over 100 million descendants of 


slaves in the New World, which includes South America, Central America, and the 


Caribbean. 


°° Thid. , 38-44, 62-73. 


“Wade Nobles, African Psychology (Oakland: Black Institute Publishers, 1986), 105-106. 
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The spreading of Africans was called the ‘Diaspora.’ They had to survive a 
transitional phase of maturation without hope. With no support system, and no where to 
turn they had no alternatives. This inhuman act of slavery insulted their dignity, morals, 
families, peace of mind, and made it difficult to hold on to their self-esteem. 

The Emancipation Proclamation of 1865 was like the day of ‘Passover’ which 
was called the “Freedom Festival’ of the African/Edenic people who were liberated by 
the prophet Moses after four hundred years of bondage (Lev. 23:5). The Hebrews had 
waited for the Lord to send Moses; the Negroes, shared the same hope waiting four 
hundred years for someone to deliver them. 

The Emancipation Proclamation could compare to the day of Pentecost because it 
brought many different tribes together speaking in unrecognizable tongues. 

Somehow, all of them understood because they shared a common bondage. 

The Emancipation of Proclamation did not fulfill its promise to immediately free the 
Negro; however, they never lost hope (Rom.4:18) and still had a measurable self-esteem 
because of their faith in God. The Negro tried everything possible to eradicate the chains 
of slavery. They found out that even the church could not stand against “White 
Supremacy.’ 

At the turn of the century, two prominent men ascended into the socioeconomic 
and political condition of the Negro; Booker T. Washington and W. E. B. DuBois. Both 
were educated and intellectually gifted, yet separate in their approach to the oppression 
and racism meted out against the Negro. Mr. Washington was acquiesced in his position. 


Washington distinctly asks Blacks to give up, at least for the present three things: 
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1. Political Power 

2. Insistence on Civil Rights 

3, Higher Education of Negro Youth 

DuBois adamantly opposed this position and often criticized Washington in 
public. DuBois felt Negroes had waited lone enough and deserved equal rights now! He 
never felt Negroes were inferior, just disadvantaged. Their leadershiop helped to ease the 
condition of poverty which many Negroes could not escape. Their leadership inspired a 
prideful spirit by elevating the self-esteem of Negroes all across America. In 1909, W. E.. 
B. DuBois founded the National Association of Color People. In 1917 the Urban League 
was organized to publicize the living conditions of poor Negroes in urban areas. 

Building the image of the Negro and his self-esteem was an experience of 
research and change. The man to accept the challenge was Marcus Garvey. 

Molefi Asante explains: 

Garveynism, despite the attacks and charges hurled against it until recently, was 

the most perfect, consistent, and brilliant ideology of liberation in the first half of 

the 20" Century. In no nation in the world was there a philosophical treatment of 

oppressed people any more creative than Garveynism. (Garvey 1969). 
His program offered these seven steps: 

|. Awakening an uniting all Africans 

2. Changing the thinking of the aroused to potential 

3. Changing emotional energies toward constructive racial interest 

4. Mass sacrificial work 

5. Through education in science, industry, character building, and stress mass 

education. 
6. Prepare nationalist to run nations 
7. Keep the young nations together after they were formed 7° 


“W.E. B. DuBois, The Soul of Black Folk (New York: Bantam Books Publisher, 1988), 38. 


*““Molefi Asante, Afrocentricity (Trenton, New J ersey: African World Press, 1996), 10. 
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Freedom fighters like Frederick Douglass, Harriet Tubman, Paul Robeson, and 
countless others believed in a God of liberation (II Cor. 3:17). Their tenacity an self- 
determination provoked a historical nerve! Which sparked a sentiment of emotionalism 
which lit the torch for the fire that inspired the demonstrations of the 1960s. 

In 1964 the Civil Rights Bill and Title VII officially included 
( job and race discrimination) were adopted into law. These amendments were to late to 
prevent the riots in the Watts area in Los Angles in 1965. The living conditions and racial 
discrimination were intolerable. The riots left between 40 million and 200 million dollars 
in damage. Other riots followed in Newark, Detroit, Cleveland, and Chicago. In 1967, 
the Black Panter Party was organized by Huey Newton and Bobby Seals; gained 
momentum, because the nation had grown impatient, Eldridge Cleaver became the 
leading spokesman. 

Black Muslims were also gaining popularity among Blacks both groups were 
attracting young males. A new self-identity was necessary for the purpose of eliminating 
poverty and combating the genocidal conditions. This new spirit drew Blacks together in 
solidarity and self-preservation which invigorated their self-esteem and self-image 
especially after the statement by 

Stokely Carmichael: 
This is 1966. It’s a time out for beautiful words. It’s time out for euphemistic 


statements. And it’s time for singing “We Shall Overcome.” It’s time to get some 
Black Power.” 


“Dewight N. Hopkins, Black Theology USA and South Africa (Maryknoll, New York: Orbis 
Books Publishers, 1990), 7. 
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A galvanizing took place across America, a new area of ‘Black Liberation’ was 
now in place which would not be turned back short of death. Between 1965 and 1968, 
three hundred riots were the result of the frustration and pain felt by African American 
families. Blacks were sick and tired of being the last hired and the first fired. Too many 
people were suffering, The economic status quo of most White Americans were 
exclusive to their growing prosperity, and inclusive to the disparity of Black Americans 
who were denied equal opportunity. 
A volition of will and fortitude forged into explosive violence fueled by the Black 
Power statement of Stokely Carmichael which was a theme for the Civil Rights. 
Movement. The “Warrior Class’ ages 13-29 were the impetus and risk takers whose 
courage could never be questioned. Today too many of this age group have been 
incarcerated. 
The loss of Black men between the ages of thirteen and twenty-nine, which is the 
warrior class, represents a danger of genocidal proportions. It is important to 
understand that many Black ministers in their pseudo positions of power and 
influence are necessarily the best examples of strong Black male leadership.” 
African Americans hold the distinction of being the only group in America to 
have more males in prison (800,000) than in college (500,000). African 
Americans are the only group in America in which females outnumbered males 
(800,000) to (500,000) in college enrollment. Of the 335,000 African Americans 
in college, 20 percent, or 267,000, attend Black colleges. Black colleges enroll a 


mere 20 percent of the total student body, yet they graduate more than 37 
percent.”° 





**Haki R. Madhubuti, Black Men Obsolete, Single, Dangerous (Chicago: Third World Press, 
1991), 67. 


**Jawnza Kunjufu, Conspiracy to Destroy Black Boys (Chicago: African American 
Images, 1995), 35. 
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One of the major repercussions of slavery was the public characterlization of 

Africans being intellectually inferior. An unacceptable percentage of our youth 

believe they are inferior to Caucasians in education and economics, which they 

probably learned from influential adults in their lives. I believe to improve our 

self-esteem we must confront this mental bondage that is so clearly expressed in 

our youth when they say, “I don’t want to be on the honor roll because I don’t 

want to be White.” *’ 

European Education 

We caine here in chains, but we were richly endowed. Africans who were brought 

to America were heirs of the world’s first recorded civilization. The children of 

the Sun (Parker, 1981) and the Nile were the World’s first writers. They recorded 

nearly three thousand years of unbroken civilization, They gave the world the 

religion as we know it, and the beginning of the arts, sciences and architecture 

beyond compare (Diop, 1978; 1974; Jackson, 1974).”8 

A surface familiarity with the statistics on the education attainments of Black 
youth suggests there has been some improvements in the past 25 years. For example, the 
proportion of high school dropouts among Black youth in the 14-24 age group steadily 
declined from 23.8% in 1960 to 13.2% in 1984 and, for 16-17 years old, from 22.3% to 
52.2% in the same period (College Entrance Examination Board, 1985). 

In recent years, the gap between Black and White overall dropout rates in the high 
school age group reached parity, in spite of disproportionately high for inner city Black 
youth. These figures do not reveal the number of black high schools graduates who were 


functionally illiterate an not able to fill out a job application. An earlier survey estimated 


that 20% in the 12-17 age group were unable to read at the fourth grade level. 


“Jawanza Kunjufu, To be Smart and Popular (Chicago: African American Images, 1988), 76-79. 


**Asa Hilliard, The Reawakening of The African American Mind (Gainesville, Florida: Makare 
Publishing, 1997), 33. 
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More recent statistics indicated that 21% of all 18 and 19 year old 25% of all 20 
and 21 year old Black youth had neither completed nor were presently enrolled in high 
school in 1980 (U.S. Bureau of the censes, 1981). 

The Urban League study pointed out that many Black male teenagers leave 
because of family economic problems. The study also reported that nearly one-third of 
black families with incomes below $6,000 had at least one child suspended from school, 
as well as 18% of black families with incomes above $20,000. These figures suggest that 
black students have attitudinal of behavior problems which school administrators and 
parents and school authorities, as well as prevailing community attitudes towards the 
schools, probably contribute to bureaucratic inflexibility, student alienation and hostility 
in a continuously escalating cycle of mistrust and maladaptive behaviors.”° 

The most important strategy I can offer teachers to achieve our objective is to 
remove tracking from the classroom and replace it with cooperative learning. 
Cooperation is one of the most important human activities. People who can organize as a 
group to accomplish a common end are likely to be successful in business, sports the 
military, or virtually any endeavor. In fact, one of the few areas in which cooperation is 
not a primary focus is in the schools. 

Awards should be given not to the overall winner, but based on the greatest 
improvement; in this way, everyone can win and develop simultaneously. Goodlad, in 
the book ‘A Place Called School’ found that tracking does not close the gap in academic 


achievement, but widens it further. 


“Reginald L. Jones, Black Adolescents, (California: Cobb Henry Publishers, 1989), 56-57. 
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Goodlad reported: 

Students in high track classes reported the highest level of peer esteem and the 

lowest levels of disruption and hostility among their classmates. Students in low 

track classes agreed most strongly that other students were unfriendly to them. 

They also reported the lowest levels of peer esteem and the highest levels of 

discord in their classes.°° 

Many schools are integrated on the out side and on paper, but in the classroom, 
the lowest track is predominately black, the middle track is integrated, and the upper 
track 1s predominately white. The psychological effect this has on a student’s self- 
esteem, and how the African American peer group has associated academic achievement 
with being white, is not worth whatever benefits still undocumented that may result from 
tracking. What is further amazing, is that the black peer group associates academic 
achievement with being white, even when there are no white students in the school! *! 

The historical struggle to over throw Jim Crow education, is important to 
examine both the strengths and the limitations of the Brown decision, particularly as we 
try to understand the meaning of “multiculturalism” and to uproot institution racism 
today. The legal foundations to overthrow Plessy were drafted in the 1930s under the 
leadership of Charles Hamilton Houston, a brilliant and intense law professor at Howard 
University. Over two decades’ time, Houston and his gifted protege, Thurgood Marshall, 


successfully attacked and challenged racist and laws regulations. We celebrate the Brown 


decision as a decisive blow against the totalitarian system of racial prejudice. 


“Jawanza Kunjufu, To be Smart Or Popular (Chicago: African American Images, 1988), 77. 


> bid., 78. 
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Since 1954, we’ve found that Brown didn’t end segregation. Providing a seat for 
a Black child in a formerly white school does not, by itself, alter the curriculum or course 
content of that school. It doesn’t change the racial composition of the teachers and 
administrators of a school system. The logic of Brown implied that blacks could not learn 
as well as within an all-black environment but the history of African Americans proves 
that this is not true. We must make a critical distinction between “desegregation and 
“integration. The culture assumptions behind Brown favored integration, the upward 
mobility of blacks within the so-called mainstream. 

What we have learned since 1954 is that neither racial segregation nor integration 
per se creates the conditions necessary for an exchange of different backgrounds. The 
frame work that respects the diversity of all people is not “integration,” the loss of black 
identity, but “multiculturalism” the full respect for our social differences while 
maintaining our political unity as American people.*” 

Many years before the DuBois essay, The Souls of Black Folks (1961), Carter G. 
Woodson in the Mis-education of the Negro (1913), and others have criticized the nature 
of the education process and demand access to resources to complement an appropriate, 
non-racist, self affirming education. There is something dreadfully wrong with the idea 
when the only way that we can prove that desegregation has occurred is to dismantle the 
African community and to change it into an entirely different culture. They have seen us 


as a class and as a “race” but have been unable to see our ethnic or culture identity. 


**Manning Marable, Black Liberation In Conservative America (South End Press, 1997), 84-88. 
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Segregation brought the use of the European invented term “Negro” to boost the 
self-esteem of all white people. It was an active attempt to teach that Africans were 
mentally, spiritually, and morally inferior. The goal was to get Africans to be docile and 
accept domination and to provide free labor without complaint. This required that all 
institutional processes within the system, especially the schools, be used not only to 
provide a separate education, but one which helped to manufacture the myth of a inferior 
African who could be juxtaposed to the myth of a superior European. 

Whenever you think about segregation, we must think about white supremacy. 
Segregation was the response of white supremacists to the expansion of equal 
opportunity. The schools were used to rationalize this segregational system. The Brown 
remedy is a first step. Modifications and extensions must be considered against the back 
drop of the totality of what was going on and what parts of that system still persist .* 

The Legacy of Brown 

1. Black Flight. “ There has been a black flight” from African communities by 

many Africans who have had financial and career positions. This flight has left 
many inner city areas without financial resources and traditional community 
leadership. 

2. White Flight. “There has been a massive” white flight from communities and 
public schools that serve African children. These whites have taken their 
business to the suburbs. Rather than do business with Africans, they created 
industrial and gated communities-leaving, largely, African populations in a 
decaying inner city. 

3. Schools Closings. Many premier secondary schools in African communities 


were Closed as students were bussed to integrate white schools. Small numbers 
of Africans in schools are of little inconvenience to whites. 


* Asa G. Hilliard, Reawakening of the African Mind (Gainesville, Florida: Makare Publishers, 
1997), 51. 
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4.Use of Invalid Psychological Examinations. Challenges through litigation and 
legislation to invalid psychological diagnostic processes have escalated and 
continue vigorously to the present time. This is so even the challenges are 


resisted just as vigorously by educators and psychologist whose services are of 
little benefit to students (Skrtic, 1991). 


5. Discipline Problems. Discipline has become a key issue, as has suspension, 
expulsion, and detention. Alternative schools have proliferated, especially for 
the African male population. 


6. Poor Education Funding. While little money is put into education, significant 
resources are put into boot camps and prisons.” 


The Negro will never be able to show all of his originality as long as his efforts 

are directed from without by those who socially prescribe him. Such “friends” 

will consciously keep him in the ghetto. Herein, however, the emphasis is not 

upon the necessity for separate systems but upon the need for common sense 

schools and teachers who understand and continue in sympathy with those they 

instruct.” 

Socialization and Peer Pressure 
Peer socialization is not so preponderantly with one realm of social experience. 

This is @ flexibjlity agency of socialization in that , as an institution, it often reacts to the 
other major agencies. Its role is social support and validation for its participants, and the 
socialization function is principally a by-product of this more primary function (Claysen 
1968). We argue that it also functions as a bastion of youth empowerment, especially 
when the context for the enactment of peer relations is often the schoo! setting or is 


linked to school activities. The peer group uses networks and Afroculture expression as a 


counterpoint to the suppression by school personnel of such displays in the classroom. 


Thid., 59-63. 


Carter G. Woodson, The Mis-Education of The Negro (Trenton, New Jersey: African World 
Press, Inc. 1990), 28. 


58 

Children encourage each other to engage in Afroculture expression almost as 
integrity protection in classroom settings. Of course, these expressions would be 
encouraged anyway in African American Youth peer groups because of their intrinsic 
motivational appeal and because they represent the principle lenses through which many 
Black youth first learn to understand their world. 

The predominant form of culture orientation is expressive/revelation, as it is via 
the family setting, and for the same reasons. Minority experience socialization also 
transpires in peer groups, often as a deflection off the treatment of Black youth in school 
settings. In peer groups they also learn how to handle the perceived “oppression” and 
mistreatment suffered at the hands of school personnel.*° 

Many practice adaptive techniques and reinforce each other for the utilization of 
coping devices in this regard. They learn adaptive devices for teaming up on the teachers. 

They develop parallel status hierarchies to counteract the status-deflating actions of 
school personnel. In short, they learn minority experience instrumentality in peer groups 
particularly in response to their treatment in school. Peer groups then are parallel 
societies to the larger, adult-run social orders. 

Peer groups generate their own pecking order (Rubin and Ross 1982). They 
provide clearly defined roles and positions. In peer groups the members help to set the 
rules and guidelines for appropriate conduct in ways that are often not permitted in 
school or even at home, where the rules of conduct are often handed down to them or 


imposed on them. Peer groups also foster mainstream socialization. 


“Ronald L. Taylor, African American Youth (Westport, Connecticuit: 1995), 117-118. 
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Peer groups in this regard often accomplish these ends in coordination with the 
media. Television, for example, represents a common yardstick of experiences for all 
youth (Dorr 1982). Various youths’ home lives will differ. Youth will even have a 
differing school experiences. But all youth will witness the same television programs at 
the same time. They will see the same commercials. The commonality of these often 
quite salient an alluring experiences can easily be incorporated into the substance of the 
peer group experience. Peer group often provide the interpretation and corrective 
feedback for the observations made on television (Perkins 1975; Shade 1983). 

Members observe mainstream ethos on television and they use the peer group as 
the medium through which to enact what they have witnessed. Television can be the 
source of styles of dress and of interactions that are utilized in peer settings. It still seems 
advisable that the schooling socialization process at least be better informed by the 
complex dynamics of African American psychological experiences. These seem viable 
alternatives to the unilateral attempt to impose mainstream dictates on black youths and 
then penalize them for helping being unreceptive. 

According to Elkin and Handel (1989),”Role models who present themselves to 
the child with authority to state rules and to enforce them with positive and negative 
sanctions play a particularly decisive part in the development of the child.”Other factors 
that contribute to the effectiveness of socialization agents would be the general 
emotional demeanor displayed, the interpersonal skills possessed, the relatives degree of 


initiative taken to socialize, and the specificity of directives.*’ 


*"hid. , 119. 
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The explicitness of the aims and methods, the group and/or immediate context, 
and the consonance of the methods with the youth’s individual personality (Clausen 
1989). It has often been observed that individuals can reportedly point to one event; or 
one person, who changed their lives one agent of socialization, or if you will, a teacher, a 
minister, or a relative who, through one exchange or several exchanges, sets the course 
and direction for a youth that is then often followed on into adulthood. Out of the mire of 
socialization cacophony came this clear and striking socialization voice that riveted one’s 
life to a particular socialization pathway and revealed the proper combination of 
emphasis among the available options (Brown 1965; Bond 1972). Countless “successful” 
black people can point to such a singular potent socialization agent, experience, or event 
that had an impact on their lives. 

Young black males have the highest violence victimization rate of all groups in 
the United States including murder, robbery, and aggravated assault (U.S. Department of 
Justice 1985). Blacks in general are five times more likely than whites to be homicide 
victims and the lifetime risk of being a homicide victim is far greater for black males 
than for any other group: only one out of 179 white males is likely to be a homicide 
victim, compared to / in 30 black males. * 

The socialization process for many black males growing up in the urban ghettos 
involves “the street institution,” as Eugene Perkins calls it, learning the survival tactics of 


street life and eventually becoming involved with a street gang for protection. 


**Thid., 21, 123-124. 


61 

Gang membership often leads to illegal activities such as robbery and stealing, 
prostitution, and the sale and/or use of drugs. An inordinate proportion of homicides and 
other victims of crime are young black males. According to Claude Brown, it is the type 
of drug used, like PCP, or angel dust, and cocaine in the form of crack, and the 
viciousness of the crimes committed that distinguishes the black gangs of the 1980s from 
those of the 1950s.” 

Epidemiology and Mortality 

The provision of adequate health care to the adolescent population in the 1980s is 
no easy task. Seventy percent of deaths in the adolescent age group can be attributed to 
accidents, homicides, and suicides. For Black adolescents, violence seems to be a central 
thread woven into the fabric of their lives. The impact of violence cannot be ignored. 
Homicide, accidents, and suicide (in that order) are the leading causes of death for Black 
adolescents. The major areas of morality are intricately connected to violence 
perpetuated by others or self that end in a termination of life (Mortality Data Book and 
Guide to Sources, 1983; Morbidity and Mortality Weekly Report, 1985a; Morbidity and 
Mortality Weekly Report, 1985b). See Table1). 

Table 1. Major Arenas of Mortality and Morbidity for Black Adolescents 

Mortality 

1. Homicide 


2. Accidents 
3. Suicide 


°C. Eric Lincoln and Lawewnce H. Mamiya, 7he Black Church in the African American 
Experience (North Carolina: Duke University Press, 1990), 322. 
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Morbidity 

1. Substance 

2. Sexual Behavior and Contraception 

3. Pregnancy and Abortion 

4. Academic Performance 

5. Depression and Stress 

6. General health care issues 

1. Dental care 

2. Nutrition 

3.Hypertension 

4 Inherited disease *° 

The Proliferation of Aids 

Acquired immune deficiency syndrome (AIDS) has emerged in recent years as a 
major cause of death among African Americans. Through recognized barely a decade 
ago, AIDS has spread rapidly among blacks since the mid 1980s, accounting for the 
largest racial difference in death after homicide (O’Hare et al. 1991). In 1985, blacks 
accounted for 25 percent of all reported cases of AIDS and more than 50 percent of the 
children under the age of 15 who had AIDS were black (Centers for disease Control. 

Among 13-19 year old with AIDS in 1988, black adolescents represented one 
third of such cases; in 1989, blacks accounted for nearly a third of all new AIDS cases 
and a majority of AIDS related death among children under 13 (National Center for 
Health Statistics 1991). In 1988, the Center for Disease Control reported that there were 


300 case of AIDS among black youth in the 13-19 age group representing one third of the 


total AIDS population (Children’s Defense Fund 1986b). 


“Ronald L. Jones, Black Adolescents ( California: Cobb Henry Publishers, 1995), 100-101. 
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AIDS 1s spread rapidly in this population because of the sharing of unsterilized needles 
used by intravenous drug users, who then pass on the HIV virus to their partners in 
unprotected sexual encounters. 

Epidemiologist have predicted that the incidence of AIDS will continue to 
increase among black youth because of their high rates of drug use and irresponsible 
sexual behavior, associated with it (Mays and Cochran 1987). An analysis of survival 
rates of AIDS patients from 1981-1985 in New York City revealed that young black male 
drug abusers had one of the poorest prognoses of all AIDS patient groups.” 

The proportion of adolescents in the black population is considerably larger than 
the proportion of youth in the white population. Black children and youth are over 
represented among segments of the youthful population adversely affected by recent 
social, demographic, and economic changes in American society. In sum, the growth and 
concentration of poverty in the nation’s inner cities, accompanied by a plethora of social 
problems long associated with such poverty family disruption, school failure, drugs, 
violent crime, housing deterioration-has quantitatively and qualitatively altered the 
outlook for youth and adults, intensifying the conditions of social and economic 
marginality and diminishing their life chances. 

It would be misleading, however, to imply that the majority of black youth are 
adversely affected by the structure and ecological changes noted above or that they are 
involved in the variety of social problems associated with these developments. Despite 


their over representation among poor “at risk” adolescents, the majority of black youth 


“bid. | 14, 79. 
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stay in school, avoid drugs, are not involved in crime or other forms of self-destructive 
behavior, and grow up to iead normal and productive lives, in spite of serious social and 
economic disadvantages. 

To be biack and relatively conscious is to be in a state of rage almost all the time. 
Biack people face on-going exposure to racist and oppressive conditions in America from 
a society that neither validates nor cultivates our existence. If this analysis is correct (and 
we suspect it is) then it is entirely likely that the forces influencing the identity 
development of many blacks are mitigated by racism.” 

Psychological and Physical-Logical Change 
The youth in biblical times were restricted by rules and traditions, the customs 
and manners served for their protection. Etiquette, such as ‘yes mam’ and ‘yes sir’ are 
rarely taught or practiced anymore. The position of the youth was to be obedient and 
respectable, the opinion of the youth was usually not valued or even considered. 

Today in the new age of parental neglect, usually caused by severe economic 
conditions. A precocious adolescent are raised by a new set of rules. His pathway to 
prosperity is paved with racism, deceit, distortion, poverty, and spiritual symbols which 
are used to disguise and convince him to deny his own identity. 

Adolescents 13-18 are extremely vulnerable to the socioeconomic conditions in 
which they live. Their vulnerability is a natural transitional stage of development because 
of their age and environment. Understanding how they develop will help to explain their 


behavior pattern. 


2thid. , 79. 
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Dr. Poussaint comments: 

Adolescence is the time of life between puberty (ages ten to thirteen) and young 

adulthood (ages eighteen to twenty-one). It is a period in which critical sexual 

development and social and emotional growth take place. Puberty is the 
beginning of biological adulthood, marked by the ability to reproduce. The 
appearance of secondary sexual characteristics pubic and underarm hair, 
increased size in penis and testicles, beard, and deep voice in boys is followed by 

a spurt in growth. Boys begin to ejaculate in his early teens or later. They go 

through a period of physical awkwardness that in most instances eventually 

disappears * 

The traditional definition of adolescence is the period of rapid growth 
between childhood and adulthood was based largely on physical changes, especially the 
more obvious manifestations such as increased height and weight. As a result, 
adolescence became synonymous with the teenage years, roughly from 13-18 years of 
age. However, the realization that adolescence pertains to a process of psychological 
development as well as physical growth implies that adolescence may begin earlier and 
last longer than the physical changes of puberty. 

Identity denotes certain comprehensive gains derived from pre-adult experiences 
which prepare the youth for the task of adulthood. It emerges as a configuration gradually 
established through successive synthesis and re-synthesis of psychological components, 
involving the articulation of personal capacities, values, significant identifications, and 
fantasies with plans, ideas, expectations, and opportunities. It is the formation and 


integration of this configuration which Erickson views as the source of psycho-social 


crisis and strain during late adolescence. 


“James P. Comer and Alvin F. Poussaint, Rasing Black Children (New York: Book Publishing, 
1992), 292. 
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During this period, the youth is exposed to a combination of experiences which 
demand his simultaneous attention to physical intimacy, to decisive occupational choice, 
to energetic competition, and to psychological self-definition. Thus the task becomes one 
of consolation and continuity, selective repudiation and mutual assimilation of childhood 
identifications, and their integration into a new configuration. Psychological and physical 


changes seem to almost occur simultaneously.“ 


“Reginald L. Jones, Black Adolescents ( California: Cobb Henry Publishers, 1989), 156-157. 


CHAPTER THREE 
THEORETICAL FOUNDATION FOR SOCIAL CRISIS MINISTRY 
Psychology of Nigrescence 
Adolescents learn by trial an error never quite realizing that the truth or the 
consequence of their actions will inevitably define who they are. 
Dr. Parham explains how Black consciousness identifies with Nigrescence. 


Obvious limitations of this orientation research are its failure to account for 
movement within various identity states (stages), and its tendency to adhere to a 
stereotypic all encapsulating view of Black consciousness. If one can assume that 
the development of another would be an expected outcome. In fact, a cursory 
look at the history of African Americans in this country clearly illustrates this 
phenomenon. Cross, Parham, and Helms (1989), in their comprehensive review 
of Black identity development process, remind us that in light of the obsessive 
attempts at deracination (the attempt to erase Black consciousness) by White 
America, it comes as no surprise that within African-American history are 
accounts of Blacks who having been deculturalized, experience a revitalization 
through a process of Black Nigrescence. “Nigrescence” is derived from the 
French, and means to become black. Cross introduced the Negro-to-Black 
conversion experience by suggesting that the development of a Black person’s 
racial identity process is often characterized by his or her movement between four 
distinct psychological stages. Nigrescence models speculate that the identity 
development process is characterized by the movement between various stages. 
Pre-encounter, Encounter, Immersion-Emersion, and Internalization. 


Pre-encounter 
In this stage, the individual is prone to view the world from a white frame of 
reference. He or she thinks, acts, and behaves in ways that devalue and/or deny 
his or her Blackness. The person has accepted a deracinated frame of reference, 
and because that reference point is usually a white normative standard, he 
develops very pro White and anti-Black attitudes.’ 


‘Joseph L. White and Thomas A. Parham, The Psychology of Blacks (Englewood Cliffs, New 
Jersey: 1990), 48. 
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Encounter 
This stage is characterized by an individual experiencing one or many significant 
(shocking) personal and social events that are inconsistent with his or her frame 
of reference. For example, a Black person who views his/her race as not 
important and wishes to be viewed and accepted simply as a human being is 
denied access to living in an exclusive neighborhood because of skin color. The 
encounter successfully shape a person’s self-image of non-Black like White and 
makes them vulnerable to a new interpretation of self in relation to the world. 
The encounter stage appears to involve two phases. The first is a realization phase 
where an individual recognizes that the old frame of reference or world view is 
inappropriate, and he/she begins to explore aspects of new identity. The second 
occurs when the person first cautiously, then decides to develop a black identity. 


Immersion-Emersion 
This stage represents a turning point in the conversion from the old to the new 
frame of reference. The period of transition is characterized by a struggle to 
repress or destroy all vestiges of the pre-encounter orientation while 
simultaneously becoming intensely concerned with personal implications of the 
newfound black identity, (Cross,1979). The person begins to immerse him or 
herself into total blackness clinging to various elements of the black culture while 
simultaneously withdrawing form interactions from other ethnic groups. While 
the degree of overt manifestations of blackness are high (i.e., black clothes and 
hairstyles, attendance at all black functions, linguistic style, etc.), the degree of 
internalized security about one’s blackness is minimal. This stage is also 
characterized by a tendency to denigrate White people while simultaneously 
glorifying Black people (pro-Black/anti-White attitudes 


Internalization 
This stage is characterized by the individual’s achieving a sense of inner security 
and self confidence with his or her blackness. The resolution of conflicts between 
the old and the new world becomes evident as tension, emotionality, and 
defensiveness are replaced by calm, secure demeanor (Cross, 1978). This stage is 
also characterized by psychological openness, ideological flexibility, and a 
general decline in strong anti-White feelings. While still using Black as a primary 
reference group, this person moves toward a more pluralistic, non racist 
perspective (Cross, 1978). While the Nigrescene models by Cross (1971, 1978) 
and others (Thomas, 1971; Jackson, 1976, Williams, 1975). Specifically, these 
models imply that, while they are processed oriented, their development over 
time focus is usually restricted to late adolescent and early adult period in life 
cycles, 


“Ibid. , 49, 50. 
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The five distinct psychological stages are likely to occur in the life cycle of the 
Black male adolescent one of them will shape his new identity. He will consciously for 
the first time think Afrocentric. Eurpocentric myths will be compared to Afrocentric fact. 
When adolescents experience this transformation it will probably be influenced by their 
environment or family support. The word ‘Afrocentric’ was defined first by professor 
Molefi Kete Asante, the founder of African American Studies Department at Temple 
University in Philadelphia. 

Specifically, Afrocentric means centered on African and the ideologies of the 

same. Afrocentrism, in short, is the analysis examination or consideration of 

anything from an African or Black perspective. Eurocentrism is its counterpart, 
and it is what Americans traditionally have been offered.> 

Our problems come when we lose sight of ourselves, accept false doctrines, false 
gods, mistaken notions of what is truly in our history, and assume an individualistic, 
anti-humanistic and autocratic posture. Thus, we say if you must change your name, 
chose an African name, not an Arab one? Before Arabs came in force into Africa with 
the Jihads of 640-642 A.D., few indigenous Africans had ever heard names like 
Muhammad, Usef, Kareem, and Ali. These names came only with Islam. 

Let us be circumspect an let us be certain before we make our moves. Nat Turner 
taught that the most valuable lesson is certainty and we learned from his experience that 
you can never be to prepared. Let each person take his post in the vanguard of his 
collective consciousness of Afrocentrism! Teach it! Practice it and victory will surely 


come as we carry out the Afrocentric mission to humanize the Universe. 


“D.L. Bailey, Jn The Beginning God Created The Black Man (Chicago: Ye-Lab Publishing, 1992), 
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It is our history, our methodology, our creative motif, and our ethos exemplifying 
our collective will. On the basis of our story, we will build upon the work of our 
ancestors who gave signs toward our humanizing function. Afrocentric does not convert 
you by appealing to hatred or lust or greed or violence. As the highest, most conscious 
ideology, it makes its points, motivates its adherents, and captivates the cautious by the 
force of its truth. You are its ultimate test, by incorporating it into your behavior. 

At the apex of your consciousness, it becomes your life because everything you 
do, it is. The Christian will tell you that since they accepted Jesus old things passed away 
and all things became new. What they meant is what I mean; a new perspective, a new 
approach, a new consciousness invades our behavior and consequently, with 
Afrocentricity, you see movies differently, you see politicians differently; in fact, nothing 
is aS it was before your consciousness. It supersedes any other ideology because it is the 
proper sanctification of your own history.’ 

Once adolescents learn about their origin and heritage in relation to the present 
culture, a new reality will engage their minds to a social acceptance or rejection of 
racism and self-identity. True identity can be a good source for self-esteem. Informing 
adolescents about Afrocentric values compared to Europcentric values will be imperative 
to their psychological understanding of African culture. This will allow them to think 
about self-esteem as a consciousness of true self-identity. Understanding one’s own 
origin is perhaps the best way to find one’s identity. However; one must be willing to 


deal with the reality of the discovery, otherwise your search could be in vain. 


“Molefi Kete Asante, Afrocentricity (Trenton, New Jersey: African World Press, 1996), 6-7. 
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Empowerment of the Church 

During the Atlantic Slave Trade (1450-1850), the church was just about the only 
hope left for those Africans who were transported to America. The songs of their 
ancestors and memories of past freedom was the source of their heart beat which 
provided the strength for survival. European Supremacy those who ( abuse of power) and 
when the slave master prayed, the slaves were astounded, because they could not 
understand their interpretation of God; Charles Rooks, cites the response of 

James Cones. 

The life of the slave holder and others of that culture was of extending white 

inhumanity to excruciating limits, involving the enslavement of Africans and the 

annihilation of Indians. The life of the slave ship, the auction block, and the 

plantation regime. It involved the attempt to define himself without the ordinary 

historical possibilities of self-affirmation. Therefore when the master and the 

slaves spoke of God, they could not possibly referring to the same God ° 

The worth of persons has been at the forefront of ministry in the black church. 
The church has taught blacks that they are children of God. Long before the language of 
self- esteem became part of their vocabulary. In the midst of slavery, Jim Crow laws, and 
overt racism, the black church was interpreting scripture and experience to enhance the 
self-esteem of children and adults who were being dehumanized by laws and customs. 
The liberation motif inherent in the life and message of the church has sustained so many 
of us who are products of its teachings. When educational institutions, law making 


bodies and businesses failed to accord full humanity to blacks, the Black church was 


espousing a message of freedom and hope, challenging us to stand tall and be somebody. 


*Charles S. Rooks, Rainbow and Reality (Atlanta: I.T.C. Press, 1985), 77. 
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Since the days of slavery in the antebellum South, Negroes have always known 
that there was a contradiction between what Whites said and what they did. Negroes 
understood the words of Jesus, “Not everyone who says to me “Lord, Lord will enter into 
the kingdom of heaven: but he that doeth the will of my Father which is in heaven ” 
(Matt. 7:21). 

The evangelical message of the African American church has been a message to 
enhance self-esteem and worth. The church historically has taught Blacks that they had 
“worth” apart from socioeconomic status. We are not measured by economic possessions 
but by his or her understanding and commitment to God James Harris quotes Matthew 
6:33. 

Therefore I tell you, do not worry about life, what you will eat or what you will 

drink or about your body, what you will wear. Is not life more than food , and 

the body more than clothing? Look at the birds of the air; they neither sow nor 

reap nor gather into barns, and yet your heavenly father feed them! Are you not 

more valuable than they? (Matt.6:25-26).° 

The primary source for Black self-interpretation has been the Black church. 

The Black church experience served as a means for developing positive self-image and 
understanding of black life. The ethos of the Black church (the quest for relational 
wholeness and freedom under God) provides blacks with the capacity to affirm their 
humanity and empowers them to envision and implement alternative perceptions to the 


reality of oppression. An important aspect for a method of ministry in the Black church is 


to remember the story of Black Christian tradition to nurture self-awareness and identity. 


“James H. Harris, Pastoral Theology (Minneapolis: Fortress Press Publishing, 1991), 115-116. 
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The Black church experience has been one of employment has been one of 
empowerment of selfhood and involvement in the struggle for freedom. 

Critical self-awareness involves what Paulo Freire calls “conscientization,” that is, 
making oppressed people aware of their potential to determine their own destiny. 
Freire correctly maintains, as cited by Forrest Harris. 

No one liberates himself/herself by his or her efforts alone, neither is he or she 

itberated by other... The correct method lies in dialogue. The conviction of the 

oppressed that they must fight for their liberation is not a gift bestowed by 
revolutionary leadership, but the result of their own conscientization. 

Conscientization is a process of bringing oppressed people to self-awareness of 
their internal and external powers to act, to reason, and interpret their social context, and 
to be self-determining in the realization of their potential for shaping the world in 
freedom, love, and justice. The process of conscientization is what we have referred to as 
the praxis of the Black Christian tradition. This kind of praxis refers to action in 
reflection that involves the dimensions of meaning, action and self-understanding. 

The meaning dimension of praxis concerns the appropriation of the Black 
Christian’s. understanding of God that bears self-knowledge, truth intrinsic in being. As 
Thomas Olgetree insists, it is “disclosure” of the meaning of being and our placement in 
it. We are African Americans; therefore, our blackness has its special place in the 
economy of God.” As James Cones explains, this identity is the truth that sets us free: 


“Indeed it is the encounter of this truth.... that enables us... to know” the essence of our 


being. Insofar as our participation in freedom under God.’ 


"Forrest E. Harris, Ministry For Social Crisis (Macon, Georgia: Mercer University Press, 1991), 
41-42. 
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Our integrity as Black Christians resides in our affirmation of fidelity to the cause 
of our essence that is the source of our being, our life, our human dignity and our worth. 
The action dimension concerns the enactment of what has been disclosed in the meaning 
dimension of praxis. Here concepts of love, justice, and the sacredness of human 
personality guide ministry praxis. Praxis involves the “courage to be,” to borrow a 
Tillichian phrase. The courage is the embodiment of the unity and wholeness promised to 
all of God’s children.’ 

America has responsibility to all of its children. To separate them by race or class 
and do harm to them is an abomination unto God. If the Black man is going to be the role 
model for his community he must explain the importance of high self-esteem to his son. 
Jesus served as the role model for the whole world. Every pastor and Christian who uses 
Jesus as a role model; has an obligation, to minister to the children, and the community. 
This was especially true in (Matt. 18:1-6) Jesus told his disciples: 

1.At the same time came the disciples, asking, Who is the greatest in the kingdom 

of heaven? 

2.And Jesus called a little child unto him, and set him in the mist of them. 

3.And said, Verily I say unto you, Except you be converted, and become as a little 

children, ye shall not enter into the kingdom of heaven. 

4, Whosoever therefore shall humble himself as this little child, the same is 

greatest in the kingdom of heaven. 

5.And whoso shall receive one such little child in my name receiveth me. 

6.But whoso shall offend one of these little ones which believe in me, it were 


better for him that a millstone were hanged about his neck, and that he were 
drowned in the death of the sea.’ 


"Ibid. , 42. 


"Cain Hope Felder, 7he African Heritage Study Bible Iowa. Winston Press, 1993), 1409. 
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Jesus could have been talking about a Transitional Phase of Maturation as he 
admonished his disciples and all others to love the children and treat them as they would 
him. Conversion is a transition indicating a change; humility, is a distinct phase of 
development, which can change your will, and disposition. 

The kingdom of heaven is where maturation experience becomes the full process 
of spiritual growth. Throughout the bible, God heard the cry of his people and always 
sent a prophet to bring the spiritual gift of his healing power. One of these prophets was 
Amos (760-750 B.C.) who was known as the ‘Prophet of Justice’ he brought forth a 
plumbline of hope to the land of Israel. This hope would be used to build the self-esteem 
of the people and remind them to keep faith and continue to believe, and trust in the God 
of Abraham, Isaac, and Jacob. America has seen perhaps the most significant prophet of 
the 20" century. His name was Reverend Martin Luther King Jr. Manning Marable 
comments: 

The most influential minister in twentieth century American society. Black or 

White, was Martin Luther King Jr. The majority of Black theologians and 

sociologists of religion tend to make a racial separation between Black faith and 

the specific political praxis of Black clergy.’ 

The religious world of America, both Black and White, as expected look at the 
legacy of Reverend King and remember him as a civil rights leader. I contend that he was 
a Prophet of Justice a social crisis preacher fighting for the liberation, dignity and self- 


esteem of a down trodden and mis-treated poor people. 


'°Manning Marable, How Capitalism Underdeveloped Black America (Boston. South End Press, 
1983), 196. 
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America during his lifetime reflected much of the same misery as Israel when 
another Prophet of Justice was rejected by some who he was trying to help. God has 
always been on the side of the poor. Jesus himself preached a social crisis ministry which 
included those paupers which were thrown away by society. 

If America really looked at the ministry of Reverend King, he would be called a 
Prophet of Justice because, just like Amos and Jesus, he never allowed himself to be 
separated from the poor or the socioeconomic conditions, which was the essence of his 
ministry Dr. Kelly M. Smith asserts: 


The ‘slain civil rights leader’ designation says that King may have functioned as a 
preacher at times, but when he was immersed in the activities that pertamed to 
human rights, that for which he 1s best known, he was outside the ministerial 
vocation. The appellation contradicts the major thrust of King’s ministry. His 
work was an acting out of his understanding of the social content of the Christian 
gospel. Further, this was part of his impact upon the ecclesiastical community. 
Because of his preaching and his work a broader concept of ministry emerged. 

It was King who inspired ministers of all faiths and ethnic backgrounds to 
understand that there are times when marching in the streets and protesting 
injustice in whatever arena are continuous with, not separate from or 
contradictory to, the pulpit ministry. It is not too farfetched to suggest that the 
social awareness that expressed itself in some local churches, theological 
seminaries, and in the various denominations during the sixties in particular was 
influenced by the ministry of Martin Luther King, Jr. Martin King was no slain 
civil rights leader; he was a martyred prophet of God who was killed for doing 
what prophets do. Social crisis are precisely where Christian ministries should be 
found. The work of those who interpreting and rectifying wrongs in this area is 
the proper work of those who proclaim the Christian gospel. The words ‘social 
crisis’ and preaching do belong together. As a matter of fact, the term ‘preaching’ 
in its most profound meaning includes a concern with social crisis." 


"Kelly M. Smith, Social Crisis Preaching (Macon, Georgia: Mercer University Press, 1984), 11. 
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It is not accidental that Reverend King quoted the Prophet Amos (5:24) 
“Let judgement run down as waters, and righteousness as a mighty stream.” 
In one of his last public speeches, he spoke of social and economic justice in protest for 
the poor. Reverend King’s example elevated the self-esteem of African Americans 
throughout America, and especially Black male adolescents who are image conscious. 
Dr. King’s charisma is recognized and celebrated on January 15, a national holiday in 
reference to his birthday and to his contributions as a prophet of God and servant to 


humanity. The nation also honored Dr. King with a postal stamp which bares his picture. 


Dr. Lincoln share his thoughts about Social Crisis Ministry. 


The social crisis continues as Black churches not only provide spiritual uplift, 
they also provide important social occasions where people could meet and 
interact with each other. Most black churches tend to be conservative on the 
issues of premarital sex, contraceptives, and abortion, especially for teens. 
Therefore only the secular-oriented progressive churches can be expected to take 
a leadership position on this problem. Where black churches and clergy are 
serious about helping young black children in resolving the problem of an 
ambivalent racial identity, they are already substantially equipped to address this 
problem. Our pastor underscored this view in the plaintive question he raised in 
his interview. The church has an obligation to teach about the contributions of our 
race. If they don’t do this where are our kids going to get 1t? According to clergy, 
the top attraction for teenagers and young adult by far was music and choir. The 
church must find a way to use music and identity to encourage a healthy spiritual 
relationship with the youth and young adults. Other black churches in our study 
also used sports and recreation as an incentive to attract male teenagers, like 
karate and boxing programs. Reverend Obadiah T. Dempsey of Harlem, who 
gained notoriety as the “pistol packing preacher” because of the death threats he 
received in his anti-drug efforts. Dempsey’s colleague Reverend Wyatt T. Walker 
of the Canaan Baptist Church has developed a more sedate drug rehabilitation 
and counseling program in his Harlem Church.” 


"C_ Eric Lincoln and Lawrence H. Mamiya, The Black Church in the African American Experience 
(North Carolina: Duke University Press, 1990) , 324, 337-338. 
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Personal Theology and Culture Recognition 

The term “Theology” is today used 1n a narrow sense and also in a broad sense. It 
is derived form two Greek words, theos and logos, the former meaning “God and the 
latter “Word,” “discourse,” and “doctrine.” In a narrow sense, therefore, theology may be 
defined as the doctrine of God. But in the broad and more usual sense, the term has come 
to mean all Christian doctrines, not only the specific doctrine of God, but also all 
doctrines that deal with the relations God sustains to the universe. In this broad sense, we 
may define theology as the science of God and his relationship to the universe.” 

Theology derives from each individual’s relationship with God. Being an African 
American means my theology is related to a specific doctrine inextricable to my ethnicity 
which can only be found in Black Theology. The word in theology is the freedom faith 
which is inspired by the liberating spirit of God that transcends into a holistic experience 
which shapes my theology Gayraud S. Wilmore comments on Black Theology: 

If we are going to talk about black theology, we really need to go back to the 

beginning and not assume that black theology began with the publication of Dr. 

James Cone’s book in 1969. But when we do that, we have to agree that we are 

not using theology in the strictly academic and technical sense. Wilmore argues 

for this to designation of black people’s religious experience because he believes 

deeper, for he discovers something broader beneath academic theology, which in 


his opinion, mainly reflects the confessions of the Christian church, the apostolic 
faith the Old and New Testament, and church disciples.“ 


Henry C. Thiessen and Veron D. Doerksen, Lestures in Systematic Theology (Grand Rapids, 
Michigan: Eerdmans Publishing Company, 1990), 2. 


“Dewight N. Hopkins, Black Theology USA and South Africa (Maryknoll, New York: Orbis Press, 
1990), 64. 
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Theology is the process of reflecting upon God’s involvement in human life. 
Although an academic discipline, it is also the way any person appropriates the faith. 

In a real sense, all of us are theologians for theology is the only way that reason and faith 
embrace each other. To do theology makes an effort to understand what God has done 
and is doing now for our salvation. Then, in the light of that theology, that is, in the light 
of the knowledge of ourselves, God, and the world, we must respond in faith, love and 
obedience. 

Theology in this sense is the work of the whole church and the individual 
members of every congregation. Without question, preaching is one of the mightiest tools 
the Black church has for expressing our theology. No one can do theology in a culture 
vacuum. No one can respond to God outside of his or her existential context. We do not 
meet God as disembodied spirits, but in our flesh and blood, and as physical, historical 
creatures in concrete, living situations. 

Black theology is contextual. Black theology interprets the bible in the context of 
black life because our questions and answers have not been, and cannot be, articulated 
by others as fully and accurately as by ourselves. Black theology, by necessity, comes out 
of the context of Black life. Not all Black Christians affirm the same faith. But we begin 
the national dialogue believing that those Black Christians who affirm that liberation 

from every form of oppression is at the heart of the gospel, that Jesus Christ is the 


liberator, and no one has knowledge of God or the bible without resistance to injustice.’ 


"James H. Cones and Gayraud S. Wilmore, Black Theology (Maryknoll, New York: Orbis Press, 
1993), 164-166. 
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When I think about the discrepancy of self-esteem and the African American 
male I am continuously perplexed. Discrepancy is a “divergence or disagreement 
between facts or claims and inconsistencies.” God word has proven to be consistent, 
humanity has been inconsistent with the word of God. The overt discrepancy is seen in 
the classism and status quo of American democracy. My theology is rooted in the 
question Jesus asked his disciples (Matt. 7:7-9) “Or what man is there of you, whom if 
his son ask bread, will he give a stone.” 

My theology ask why has America given us a stone? How do I explain to my son 
that a stone can not be used to build his self-esteem or enhance his self-image. God is a 
God of liberation and his mercy endures to all generations. What kind of religion would 
use theology to discriminate by gender or race, and ignore the poor socioeconomic 
conditions of those who are deprived and usually live in close proximity to the wealthy 
churches all across America? How does God look at those who have changed theology to 
Myology. The Prophet of Justice, Martin Luther King Jr. explains: 

Any religion that professes to be concerned about the souls of people and is not 

concerned about the slums that damn them, the economic conditions that strangle 

them and the social conditions that cripple them is a spiritual moribund religion 

awaiting burial. 

James Cones asserts: 
Black Power and Black theology work on two separate but similar fronts. Both 
believe Blackness is the primary datum of human experience which must be 


reckoned with, for it is the reason for our oppression and the only tool for our 
liberation.”® 


'°Dewight N. Hopkins, Black Theology (Markknoll, New York: Orbis Books Publishers, 1990), 
35, 42. 
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My theology seems to be changing all the time. The more I learn about God, the 
more | am compelled to change my life. I believe that God is the Alpha and the Omega. 
The illumination of my theology can be a divine enlightenment when I am able to discern 
between the stone and the bread. Truly no theology can unfold separately from the word 
of God and proclaim Jesus as the son of God. Black Theology unfolded from the pages of 
recorded history during slavery and the deplorable living conditions of oppressed people 
who survived and lived to tell the story. Black Theology is important to every church, 
regardless of race. The most enduring comprehensive definition of Black Theology was 
issued by the National Committee of Black Churchman two decades ago. 

Black theology is a black liberation. It seeks to plump the black condition in the 

light of God’s revelation in Jesus Christ, so that the black community can see that 

the gospel is commensurate with the achievement of black humanity. Black 
theology is a theology of “Blackness.” It is the affirmation of black humanity that 
emancipates black people from white racism, thus providing authentic freedom 
for both white and black people. It affirms the humanity of black people in that it 
says no to encroachment of white oppression. The message of liberation is the 
revelation of God in the incarnation of Jesus Christ. Freedom is the gospel. Jesus 
is the liberator! The demand that Christ the Liberator imposes on all men requires 
all blacks to affirm their full dignity as persons and all whites to suffer their 
presumptions of superiority and abuses of power.” 

The church is a body of religion which affords the opportunity to practice and 
implement theological concepts in the format of ministry. I see my theology unfolding in 
the church in a three fold perspective: 

1. Origin, 


2. History 
3. Reality. 


‘James H. Harris, Pastoral Theology (Minneapolis: Fortress Press Publishing, 1991), 115-116. 
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The bible is the bread of life. It is our hope for the future and serves to heal by 
faith in times of grief and distress. The bible is the divine word of God which offers 
redemption to all who believe and live according to the scriptures. To understand the 
bible is to know God created Adam and Eve from the dust of the earth, making them the 
father and mother of every generation (Gen.2:6). The origin-identity allows one to 
reconsider their historical perception, and reshape their theological conception of the 
reality of that identity. God created humankind to serve and love him unconditionally. 
God molded into clay love, forgiveness, mercy, and the ability for humankind to make 
good moral judgement. These virtues are the bread of life. Any theology without them is 
empty and insensitive to the needs of those who are suffering Malcolm X comments: 

I believe in a religion that believes in freedom. Anytime I have to accept a 

religion that won’t let me fight a battle for my people then I say to hell with that 

religion.” 

A problem with Eurocentric Christianity, occurs when it uses deceptive symbols, 
images, customs, and traditions, to fabricate biblical characters. This repudiation cannot 
be validated by scriptural text. How can a religion declare the word of God (Rev.22:19) 
and then make God exclusive from those who need him most? Eurocentrism has 
deceived many blacks into believing that their origin can be found in a European 
philosophy. Eurocentrism has denied and refused to recognize or respect the, traditions, 


or ethnicity of Black biblical characters in the African American struggle for freedom. 


\ *Dewight N. Hopkins, Black Theology USA and South Africa (Maryknoll, New York: Orbis Press, 
1990), 64. 
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This mis-screwed ideology is aggravated when blacks are victimized by overt 
racism from those churches which divide by race, class and wealth. Jesus had a different 
theology. He preached a gospel of social crisis ministry and divine liberation. In his 
inaugural sermon, recorded in (Luke 4:18, reciting Isaiah 61:1), Jesus proclaimed an 
inclusive gospel rooted in the struggle of the oppressed. Eurocentrism had claimed 
nullification when compared to Afrocentrism because the issues are conspicuously 
defined in a theology of reality which shares the bread of life. As opposed to a theology 
of psychological distortion and brutality which offer a stone. 

Jesus admonished all of his disciples to break the bread of life with compassion - 
and love thy neighbor as thyself (Matt. 22:37-39). Dr. Kelly M. Smith Sr. vehemently 
states that social issues and religion cannot be separated from ministry. 

A vital characteristic of Christianity is its special interest in the oppressed. Not 

only is this concern inherited from Judaism: it manifests itself in the words and 

deeds of Jesus. This faith at its highest and best has a pronounced bias in the 
direction of the oppressed. !” 

One of the most historical, profound and provocative statement of the 20" century 
was promulgated by Stokley Carmichael, a Social Activist during the 1960s. 

His statement was so deep and rich in theology that many Black political leaders, 
including theologians, ministers, and others inside and outside the black experience did 
not understand what he meant. The revelation of Black Power was a result of a fatal 


bombing, of two innocent young Black girls the night before. This cowardly act of 


aggression erupted into an emotional upsurge in the African American community. 


Kelly M. Smith, Social Crisis Preaching (Macon, Georgia: Mercer University Press, 1984), 11. 
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It brought forth the word written upon his heart in the blood of those who never 
lived to be liberated by the power of the statement. The self-esteem of blacks and, 
especially the warrior class (13-29) of young black males, soared like an eagle taking 
flight and would now reshape the struggle once again illustrated by Stokeley Carmichael: 

This is 1966. It’s time out for beautiful words. It’s time out for euphemistic 

statements. And it’s time out for singing “We Shall Overcome” It’s time to get 

some Black Power....It’s time to get some Black Power. ”° 

The African American community and every church in the name of God should 
have been redeemed and rejoiced by such a revelation from God. The status quo has 
thrown poor people away. How gratifying it is to know that God has not forgotten the 
poor. Black Power proved to be the bread of life which would feed the reality and 
nurture the psychological, physical, and spiritual needs of a changing generation. 
Gayraud 8. Wilmore talks about the stone: 

Could blacks continue to uphold the theology of integrationism and liberalism, a 

theology where all power remained in the hands of white people? When stripped 

of its “whiteness” what did Christianity say to black Americans? Could black 
identity, culture, history and language become authentic sources for the doing of 
theology? What did a blue eyed, blonde haired, “hippie-looking” Jesus have to do 
with Black Power and black liberation? *' 

Ron Karehga, an ‘Author and Activist of the Civil Rights Movement,’ codified 
his ideas in a pamphlet called, >The Quotable Karenga.’ The fact that we are black is our 
ultimate reality. We were black before we were born. The fundamental task of the black 
nationalist was to pursue blackness to Think Black, Vote Black, an Live Black. 


“Dewight N. Hopkins, Black Theology USA and South Africa (Maryknoll, New York: Orbis Press, 
1990), 7. 


“libid. , 16. 


85 

What is Black! For Karenga, like most culture trend advocates, black denoted 
color, culture and consciousness. Culture was stressed because it provided identity, 
purpose and direction. Culture explained who black people were, what they had to do, 
and how they had to do it. Culture dictated the study of black art and black history as a 
means of self-definition. 

In brief, Black Power was black culture. Karenga presented a direct challenge to 
the Black Power trend. In his opinion, because the first half of the black liberation 
movement was for the minds of black people, “we must free ourselves culturally before 
we succeed politically.” Politics flows from culture and not the reverse. There had to be a 
culture revolution before the violent revolution. Why the initial struggle for culture? 
“Racist minds created racist institutions. Therefore we must move against racism, not 
institutions. For even if we tear down institutions, the same minds will build them up 
again.” ” 

Albert B. Cleage was the first member of the black political theology trend to 
write a look in the Black Power era. In 1968 he published the Black Messiah, the first 
book on the religious roots of Black Power. Cleage shares his views on power: 


Our basic struggle, then, is to get some kind of power. We must mobilize the 
entire black community to secure political and economic power. Without power 
we are helpless and psychologically sick.” 


*21hid., 14-15. 


*3tbid. , 37. 
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The black political theology trend sets out a clear path for black theology. Black 
people cannot achieve their God-given humanity and dignity until white racist relations 
are transformed in society, the church and theology. Black theology of liberation cannot 
proceed without challenging and confronting white supremacy. The political theologians 
correctly unfolded their project around the political, economic, and social oppression in 
the black community. A genuine black theology of liberation is accountable both to a 
liberating God and black freedom. 

In contrast to white theology, the political theologians justifiably begin their 
understanding of God in the oppressed community. White theologians tradition evolves 
out of positions of privilege; black theology sees God in the faces of the disinherited. 
While white theology dabbles in esoteric and obscure academic issues, black political 
theology anchors itself in the concrete movement against racism. As the community 
fights for survival and liberation, white theology teaches that religion and theology are 
individualistic private affairs; black theology urges the black church and community to 
struggle collectively. 

White theology supports the subjugation of black life by justifying the normalcy 
of “Whiteness;” black theology unequivocally sides with the marginalized. White 
theology deceptively argues about the objectivity of “God-talk,” black political 
theologians claim that all theologies reflect either the oppressor or the oppressed: 
theology is not neutral. Furthermore, white theology speaks of a spiritual salvation in the 


hereafter; black theology talks about a material freedom here and now.” 


“Abid. , 52-53. 
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White theology considers itself the legitimate scientific “classical” discipline. 
Black theology fights for the right of the black poor to think critically about their 
faith. White and black theologies occupy two opposing social contexts. Thus they do 
theology in radically different ways. When white theology sings “God bless America,” 
black political theology pictures the white church’s support of police departments, white 
ethnic enclaves and white backlash. The black political theology trend, therefore, 
correctly rejects European-North American theology of authenticity and normalcy.” 

European theology seems to feel that Jesus walked only on the mountain top and 
never walked in the valley. Any church, religion, or theology which fails to embrace 
social, political, and racial awareness is contrary to word of God. Black theology tells the 
world that Jesus walked in the valley (Nazareth). Christianity means to be ‘Christ Like,’ 
our experience and faith help mold us into a “Christ Like’ image which can only be fully 
realized when our theology is embraced by the Holy Spirit. Jesus gave the bread of life to 
the whole world during the last supper (Matt.26:1-30). His life, death, and resurrection 
liberated the souls of all humanity. 

The ultimate sacrifice for the hope of salvation was a gift from God which no one 
can put asunder. Jesus is the mark of perfection should we not follow him? “For I was 
hungered, and ye gave me meat: I was thirsty, and ye gave me drink: I was a stranger, and 
ye took me in” (Matt.25:35). Jesus preached a gospel of social theology which healed 
those who walked in his footsteps. Any church, preacher, religion, or theology without 


these attributes is left with only a stone. 


Thid. , 53-54. 
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One undeniable quality of theology is expressed by Samuel D. Proctor. 

I agree that black theology is a needed corrective to all bad theology, and that all 

good theology should be liberating and the correctiveness and goodness of black 

theology need to be understood and practiced by the Christian community, 
especially the church.” 

Black Theology is the origin of creation. African Americans will never be able to 
escape their heritage, no matter how camouflaged it appears to be because of European 
symbols and traditions void of African culture. The most startling discovery for me 
during my research was to learn how unimportant Black Theology was to most churches 
including African American churches. The resistence of understanding Black Theology 
and the application it has for the whole community; will inevitably add to the dilemma of 
young African American males searching for their identity. The Black church has always 
been the stabilizing force in the community, which means the church has the ears of the 
people. Churches must now move to enhance the minds. This can best be done educating 
the congregation about Black Theology. 

Every Pastor should be bound by the power of the Holy Spirit. The truth of that 
spirit will be manifested when they share how inextricable Black Theology is to our past, 
present, and future. Pastors must be willing to take the bread of life which Jesus gave to 
all. A Social Crisis Ministry is a wealth of faith and endurance. The enlightenment will 
bring rewards when everyone discovers the truth and their real theological identity. 


Pastors who cling to Eurocentric ideas and disregard Afrocentric ideas will find 


themselves guilty of feeding the people a stone. 


“°James Cone and Gayraud 8. Wilmore, Black Theology (Maryknoll, New York: Orbis Press , 
1993), 85. 


67. 
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James Harris states: 


Somehow, academic theology is thought to be meaningful and more profound 
than the practical theology that actually grows out of the black church experience. 
Black theologians, consciously or unconsciously following their white counter 
parts, often articulate the black experience in language that is meant to impress 
each other, not the persons about whom they speak, As long as this is so, Cone’s 
assertion that “black theology is not academic theology” will be met with apathy 
and indifference. So, instead of the existence of a necessary and unmistakable 
nexus between the black church and theology, there seems to be a chasm between 
what black theology articulates and what the black church actually does. 
Theologians may postulate that black theology grows, out of black experience 
(including the black church), but the black church still feels isolated and distant. 
Somehow black theology has failed in its ability to reach the very people that it 
was designed to liberate. This is characteristic of the chasm that often exist 
between theory and practice. Black theology is self-affirmation with the 
understanding that God wills blacks to be free, equal and at peace with 
themselves. Some blacks would do well to remember that their ancestors were 
also on the slave ships. Cone reminds us that liberation is not merely a thought in 
my head; it is the socio-historical movement of a people from oppression to 
freedom.’ 


27Tames H. Harris, Pastoral Theology (Minneapolis: Fortress Press Publishing, 1991), 56, 61, 65, 


CHAPTER FOUR 
METHODOLOGY OF THE MODEL 

The issue of self-esteem presents various alternatives and ideologies based on 
scientific research. The theories on self-esteem and what factors determine why some 
adolescents suffer from low self-esteem, and others enjoy high self-esteem are not 
completely measurable. Adolescents who have practically the same circumstances will 
not always share the same type of self-esteem. Our methodology will look at theory using 
quantitative and qualitative data to unravel the mystery and intrigue associated within the 
self-esteem phenomenon. Most research and nearly all theory indicate a certainty 
concerning self-esteem. They concur that individual self-esteem is influenced and shaped 
by one of the four factors; which are: Family Support, Personal Goals, Peer Pressure, 
and Environment. The purpose for using the Linear Analytic Structure is to combine 
theory and methodology to form a praxis. The praxis will help to identify the most 
important issues of self-esteem. The Linear Analytic Model will include as sub-topics, 
descriptive, methodological, propositions, and construct validity. Four questions posed by 
Jean McNiff, in the book ‘Action Research Project’ help to focus on the sub-topics. 

1.What was your concern? 

2.Why were you concerned? 


3.What could you do about it? 
4. What did you do about? ' 


'Jean MeNiff, Action Research Project (New York: Hyde Publications, 1996) , 137. 
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Descriptive 

The traditional Phase of Maturation (T. P. M.) is a intervention program designed 
to nurture the physical, psychological, and spiritual development of African American 
males ages 13-18. The complete (T. P. M.) intervention program is 24-weeks divided into 
6-week modules they are as follows: 

1. Embrace 

2. Encourage 

3, Engage 

4. Empower 

The D-Min. project will use the theme Embrace for the case study. We have also 
developed what we call a Comparative Trend which provides an opportunity for 
adolescents to invest in themselves see chapter five. The Linear Analytic Model will use 
qualitative and quantitative information to compare theory, and prove the importance of 
the case study. In subsequence weeks each module will consist of a variety of teaching 
and learning methodological to include role play, group interaction, exposure/expression, 
game, and field trips to enforce learning. 

A variety of theories including, James, Cooley, Kunjufu, and others will 
punctuate the methodology. The African American male is the most endangered spices in 
the country. Their survival is inextricable to programs such as the (T. P. M.), which will 
assist them through the precarious stage of development. The adolescence age group is 
the fastest growing in our church, this is just another they were selected for the case 


study. Our goal is to build a relationship with adolescents and for them to build a 


relationship among themselves. 
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We feel this can be accomplished by group interaction once we learn how to trust, 
respect, and Embrace each other. The social economic degradation of internal and 
external constraints has caused many African American male adolescents; to turn away 
from religion, and family traditions. America has created a generation of non-believers 
who are precipitous and insensitive to the needs of others. 

This psychological dilemma has caused black youth to suffer from low self- 
esteem and rebel against society. This is reflected by the staggering numbers of crime 
and homicide committed in the black community. Some of our own adolescents have 
been trapped by poor social economic conditions, causing them to suffer from the ills of 
a broken home. Others have been caught by the inevitable statistics that mark the African 
American male as the most endangered spices. 

Quanitative Validity 
Lawford L. Goddard; talks about this problem, violence, victimization, and 
crime are increasingly becoming part of the everyday experiences of Black males. The 
Black male has a 1 in 21 chance of being murdered in his lifetime compared to a 1 in 104 
chance for the Black female, a 1 in 131 chance for the White male and a 1 in 369 chance 
for the White female. Homicide is the leading cause of death among Black males 15-24, 
and one out of every three deaths (38.5%) of Black males 20-24 was due to homicide. 

The male homicide rate of 54 per 100,000 males was seven times that for White 
males; although, Black males comprise only 6% of the total population yet, accounted for 
34% of all the murder victims. The incarceration data indicate the level of victimization 


of Black men is 46% although they represent only12% of the total population. 
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Of the Black prison population Black males account for 89%; 54% of the Black males in 
prison were below 29 years (U.S. Bureau of the Census 1988).’ 
Internal Validity 

Empirical study for our initial project was based on data collected during Sunday 
School. Adolescents and parents were interviewed an surveys were passed out to each 
parent. Our concern was to determine why our young male adolescents were lethargic 
and hesitant toward Sunday School participation. After interaction and analyzing the 
surveys teachers and parents concluded the tendencies of low self-esteem reflected in 
lack of confidence could be the problem. During our evaluation we also discovered most 
of our young males were poor readers. Their lack of participation was to protect 
themselves form being embarrassed, participation meant they would have to read. 

The tendencies of low self-esteem was evidenced by: crime, disrespect, 
disciplinary problems, sexual promiscuity, poor grades, drug abuse, and confusion about 
mora! and spiritual issues. The Transitional Phase of Maturation (T. P.M..) will give 
adolescents access to a support system where consideration and alternatives will enhance 
high self-esteem. We plan to use intervention as a guide to help adolescents through the 
precarious stage of development Making a discernment between high and low self- 
esteem will be essential to meet the need. Our hope is to redirect the lives of our young 
men away from behaviors based on low self-esteem which have resulted in unnecessary 


death, suffering and moral decadence. 


*Benjamin P. Bowser, Black Male Adolescents (New York: University Press of America, 1994), 
204. 
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Why we were concerned ? Was evidenced, because we felt attitude and 
self-esteem are necessary for intellectual development. Male adolescents are often made 
to feel inferior because of their poor reading skills. This has been a struggle for our youth 
at the church. A lack of both self-identity and discipline also contribute to inferiority. 
The Transitional Phase of Maturation Intervention Program will use the theory 


of the Four Conditions combined with the Three Arenas. 


UL Sense of Connectiveness ae 
ee rear pentane 


The Four Conditions and the Three Arenas will be used doing the 6-week 







module. One of the four conditions will be part of the group arena interaction. Each 
condition Embraces physical, psychological, and spiritual development. Combining the 
two help to identify and determine which of the four will motivate adolescents. Our 
purpose was to demonstrate how working together builds confidence and self-esteem. 
Adolescent feel good about themselves when they invested by participating.’ 

The four factors: Family Support, Personal Goals, Peer Pressure, and 
Environment will inevitably be responsible for shaping the self-esteem of adolescents. 
The dilemma is caused by trying to determine which factor or factors is most important 


to the self-esteem of each individual. 


Reynold Bean, The Four Conditions of Self-Esteem (Santa Cruz, California: E.T.R. 
Publication, 1992), 27-43. 
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During the ages of 13-18 psychological and physical changes occur in 
adolescence which influence their ability to make decisions. Adolescents with high self- 
esteem usually have a strong support system such as: role models, church activities, 
school activities, peer appreciation, and economic support, they are more likely to make 
good decisions. Adolescents with low self-esteem and without the same type of support 
are likely to make bad decisions. 

Although self-esteem is not always determined by such factors, because a 
percentage of adolescents are successful despite the odds and conditions. African 
American male adolescents however; will encounter a division of these factors, from the 
environment such as racism, social rejection, inferiority, and stigmatization. 

These kind of stressors can cause adolescents to make impulsive decisions which they 


soon regret: 


Problems With Youth At The University Community Christian Church 
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Methodological 

After reading and careful evaluation the Linear Analytic Structure was chosen over 
the other two models. The Linear Analytic Structure offered more flexibility which was 
both comfortable and efficient for this particular type of case study. All three will be 
explained to illustrate why we selected the Linear Analytic Structure over the other two. 

Linear Analytic Structures 

This is a standard approach for composing research reports. The sequence of 
sub-topics involves the issue or problem being studied, a review of the relevant prior 
literature, the methods used, the findings from the data collected and analyzed, and the 
conclusions and implications from the findings. Most journal articles in experimental 
science reflect this type of structure, as do many case studies. The structure is comfortable 
to most investigators and probably is the most advantageous when research colleagues or 
a thesis or dissertation committee constitutes the main audience for a case study. Note that 
the structure is applicable to explanatory, descriptive, or exploratory case studies. 

Comparative Structures 

A comparative structure repeats the same case study two or more times, comparing 
alternative descriptions or explanations of the same case. The purpose of the repetition is 
to show the degree to which the facts fit each model, and the repetitions actually illustrate 
a pattern matching technique at work. A similar approach can be used even if a case 


study is serving descriptive and not explanatory, purposes.’ 


“Robert K. Yin, Case Study Research ( California: Sage Publication, 1992), 138-139. 
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The same case can be described repeatedly, from different points of view or with 
different descriptive models, to understand how the case might best be categorized for 
descriptive purposes as in arriving at the correct diagnosis for a clinical patient in 
psychology. Of course, other variants of the comparative approach are possible, but the 
main feature is that the entire case study (or the results of the cross case analysis) is 
repeated two or more times 1n an overtly comparative mode. 

Chronological Structures 

Because case studies generally cover events over time, a third type of approach is 
to present the case study evidence in chronological order. Here, the sequence of chapters 
or sections might follow the early, middle, and late phases of a case history. This 
approach can serve an important purpose in doing explanatory case studies, because 
casual sequences must occur linearly over time. If a presumed cause of an event occurs 
after the event has occurred, one would have reason to question the initial casual 
proposition. Whether for explanatory or descriptive purposes, a chronological approach 
has one pitfall to be avoided. 

Disproportionate attention is usually given to the early events and insufficient 
attention to the later ones. Most commonly, an investigator will expend too much effort in 
composing the introduction to a case study, including its early history and background, 
and leave insufficient time to write about the current status of the case. To avoid this 
situation, one recommendation, when using a chronological structure, is to draft the case 


study backward.” 


“Thid. , 138-139, 
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Internal Validity 

Our theme Embrace will be the focus of module (1), our lesson and theory will 
use all the connotations of our theme. The evaluation of the project will consist of several 
other internal components. A (T. P. M.) a handbook containing a questionnaire, will be 
issued at the beginning and ending of each module. The questionnaire was specifically 
designed by the consultant and support team. Many of the questions will be used as an 
assessment tool to evaluate and monitor the behavior patterns, and concerns of the 
adolescents. We will keep records on the number of disciplinary actions taken against 
participants during the program. 

It is our hope that a decline in these actions over the course of the project will 
indicate improving self-esteem. Family members will be interviewed at the beginning of 
the program and again after the second module to see if there have been any behavioral 
modification. The 7ransitional Phase of Maturation Intervention Program will include: 


Procedures, Requirements, and Expected Results. 


PROCEDURES OF THE T. P. M. 


1. Visit Facilities 6. syolintect 
7. Monitor Progress 
3, Professional Beason 8. Daily Assignment 


5. Follow up call | 10. Analytical Assessment 


A (T. P. M..) handbook will contain a full list of all the procedures. 
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REQUIREMENTS OF THE T. P. M.. 


Adolescents learn by repetition, competition, motivation, participation, and 















communication. The (T. P.M.) Program is intended to enhance their ability to develop 
intellectually, physically, psychologically, and spiritually. Young people will be exposed 


to education in the following areas. 


EXPECTED RESULTS OF THE T. P. M. 


ee _—_—_ ee __ 
5. "Abily to make better Decisions : 


A(T. P. M.) handbook will contain a full list of all Requirements and Expected 












Results. All adolescents are expected to be fully competent in these areas after completing 
all four phases of the (T. P. M..) program. Our hope is to build hearts and minds to 


compel our youth to invest in the social crisis and moral issues in their communities. 
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Construct Validity 
When I was a child, I spoke as a child, I understood as a child, I thought as a child; 
but when I became a man, I put away childish things (First Epistle to the Apostle 
Paul to the Corinthians, Chapter 13, verse] 1). 

And it came to pass that Kunta Kinte, oldest son of Omoro Kinite, grandson of 

Kairaba Kunta Knite, must be led to the Jujujo [manhood training village]. There 

he would be turned over to the “Kintango” _ the man in charge of manhood 

training (Excepted from Roots by Alex Haley). 

Why were you concerned ? When Saint Paul Wrote This Epistle there appeared 
to be clear distinction between what it meant to be a child and what it meant to be a man 
in his society. Similarly when Kunta Kinite reached the age of puberty, the elders 
gathered up all the young men in the village and took them into the “secret place” where 
they undertook a training program that educated them into the secrets and responsibilities 
of man hood.° 

Today the distinction between childhood and adulthood is still explicit. However, 
what is missing or left unstated is the process that moves one from the state of childhood 
to the status of man. There are no clearly defined rites of passage to differentiate the 
progression to adulthood. Adolescence is generally considered a period of transition 
bridging the gap between the child and adult world. This perception of the stage of 
adolescence has been primarily defined by Euro-American child development specialist 
who have argued that adolescence represents the period of breaking away from the 
family of origin and the creation of a separate and distinct individual identity.’ 


"Benjamin P. Bowser, Black Male Adolescent (New York: University Press of America, 1994), 
204. 


” Thid. , 205. 


101 

For example Erikson (1956) suggest that adolescence is a normal phase of 
development that necessarily includes increased conflict that will eventually contribute 
to the formation of the adolescent’s separate identity. Havighurst (1972) indicates that 
the development task of the adolescent is the struggle to achieve an identity that is 
unique and separate from his parents. He suggest that there are critical teachable 
moments which are important for developmental tasks and if a particular developmental 
task is not learned at the appropriate time, later learning is difficult, if not impossible. 

In the Piaget notion of child development at the end of the operation period 
around 16 years, a youngster should be capable of abstract thinking and mature problem 
solving. The basic building block for the development of independence from family and 
interdependence with other adults in the society should have developed (Piaget). 
Adolescence 1s often a period of confusion as significant physiological and social 
changes take place. 

The transition to adulthood includes concern for managing new responsibilities. 
In addition, it represents a period of individual social and emotional growth. When all 
these changes are combined it imposes a great deal of stress and confusion that is likely 
to delay the ability of the person to mature and develop into an effective member of the 
society. The general perception is that adolescence is a period during which the child 
learns to be an adult. In the process he comes to acquire some definition of his social 
being that is, who he 1s, what he will be. In his being he is laying framework for who and 


what he will become as a man.® 


® Ibid. , 2. 
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But despite these general theories about the period of adolescence, society has not 
provided either a clear explication of the processes that an individual must undergo or a 
systematic, cumulative body of knowledge and skills that an individual must master 
during this period. The past two decades have witnessed significant and far-reaching 
changes that have direct implications for the understanding of the period of adolescence. 
As the median age of Americans goes up, the period of adolescence has lengthened. 

This is a result of the increased standard of living and the lower rates of mortality. 
Today, the normal pattern of educational development is high school, college, /or trade 
school training before an individual enters the labor market or the status of adulthood. 
That is, the adolescent/young adult throughout the educational process is not yet 
considered an adult. One of the formal rites of passage to adulthood in modern society is 
being delayed longer and longer, the period of transition is consequently lengthened. 
For the African American population, the transition to adulthood is particularly critical. 
This is due to the extreme environmental stresses imposed upon the Black community. 
During this process of adolescent growth and development the Black man-child faces the 
most difficult ecological conditions impacting upon any social group.’ 

Qualitative Data 

The words of King Solomon reign so conspicuous today almost like he knew the 
social crisis condition of those youth who are suffering in America and throughout the 
world. He adamantly affirms a model for discipline; Proverbs 22:6, “ Train a child in the 


way he should go: and when he is old, he will not depart from it.” 


” Thid. , 203. 
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Our society has lost the spiritual discipline and moral conscience to train children 
in the way they should go. The psychologist, counselor, and social worker all recommend 
patience. They admonish everyone to be lenient and understanding, even when children 
disobey without regard to punishment. The advice of the government is to place children 
in a time out referred to as a cooling off period for their poor behavior a temporary place 
of isolation. I am from the old school an I firmly believe the discipline my parents 
administered to our family was out of love and was independent of government 
regulations. Once again I find solace in the wisdom and words of King Solomon. 
“Proverbs 23:13-15: Foolishness is bound in the heart of a child; but the rod of correction 
shall drive it far from him.” 

What could we do about it? Our methodology will give consideration to other 
intervention programs as a way to compare and test our own theory. We feel that 
intervention programs for Black males share a commonality. Drawing from sources 

which have proven to be successful will increase our opportunity to make our program 
more efficient. The (T. P. M.) will stand on its own merits; however we do feel the 
problem is serious enough to consider any possible helpful suggestions or alternatives. 

The critical ecological forces impinging on the Black family are such that black 
parents have added to the task of protecting their children from a hostile environment 
that has diminished capacity to recognize the sanctity of human life. In our model of 
development we must recognize the special and exceptional needs of the Black man- 


child if we are to effectively turn around current trends toward self-destruction.” 


Ibid. , 205. 
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Living in the urban environment is an extremely stressing situation for the Black 
adolescent. In addition to the difficulties of inadequate employment opportunities for 
teens, the urban environment is characterized by high levels of noise and environmental 
pollutants, lack of open space and limited recreational facilities. Pierce (1970) has stated 
that Blacks, and particularly adolescents, are constantly bombarded by 
micro-aggressions. 

Much like cases of combat psychosis, these experiences hinder young people’s 
attempts to realize the basic functional imperatives required for normal adjustment in 
society. This constant bombardment, Pierce contends, produces a condition of status 
dislocation wherein the individual cannot fully function in society and seeks escape 
mechanism to enable him to survive. 

Pierce (1974) has also indicated that life in a mundane but stressful environment 
characterized by the urban ghetto requires accessible escape mechanisms in order for any 
humans to minimally survive. The interaction and mutually reinforcing effects of racism 
and stress conditions disposes many opt for addictive escapism. Substance abuse has 
emerged as a leading form of escapism and as a major economic and health problem. It is 
a critical factor in the erosion and deterioration of family life as evidenced by the 
increase in crime, family violence and the growing rate of violent deaths among Blacks. 

More significant than this is the emergence of a drug culture that threatens to 
destroy the very fabric of the Black community. The rules by which one lives and the 
value system guiding one’s behavior in the drug life-style emphasize selfishness, 


individualism, violence, hostility and impulsivity. 
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In addition, those in the drug culture have persistent habits of dishonesty, 
irresponsibility an callousness without signs of remorse, personal responsibility or 
interest in change. These behavior patterns reflect the most devastating of psychiatric 
characters: the psychopath. With the emergence and apparent permanence of the drug 
culture as a dominant environmental influence on the lives of Black families and 
children, we are witnessing a shift in the black culture orientation. The subsequent 
culture shift is a most powerful danger which Black children and families must daily 
confront. !! 

Construct Validity 

In order for the transformation between adolescence and adulthood to result in 
responsible community members, families have to plan and guide the process at an early 
age. They must make a conscious and deliberate attempt to alter the negative images that 
are imposed upon the Black man-child and to develop strategies to break the cycle of 
apathy, despair, and hopelessness. A solution to the problems for adolescents is not to be 
found solely in the efforts of individual families. The solution to these problems must lie 
in Black culture realignment an economic revitalization of the Black community. 

The Black community needs to develop its own family policies and agendas. 
From our vantage point it is clear that only those community practices an programs 
which are consistent with the black culture orientation can be expected to succeed. 
Culturally consistent programing would provide a spiritual base, a sense of connection 


and a value system that is based on an intrinsic black culture orientation. 


Bid. , 206. 
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It is imperative that we provide our young males with a solid value orientation if 
we expect to develop mature, responsible Black adults. Stables (1974) has indicated that 
the Black community possesses a unique value system that is expressed through 
spontaneity, adaptability, and that these values have been handed down from generation 
to generation. Hill (1972) has also pointed out that the traditional strengths of the Black 
family include a strong work orientation, strong family bonds, strong achievement 
orientation, strong religious orientation. 

Nobles (1985). Black culture provides a sense of identification, a sense of 
belonging and a sense of legitimation. Within the Black community the individual has a 
place in the society; he has a sense of identity, he belongs to a larger group and his action 
is regulated and legitimized within that structure. 

Akbar (1985) has suggested that in the process of restoration mental order, the 
individual has to become aware that is, to possess self-knowledge. This awareness is the 
focal point for self-discovery, self-acceptance, self-help, and ultimately self-preservation. 
Similarly Kagan and Knight (1979) have indicated that self-esteem in children is partially 
a function of the extent to which children live up to their culture norms. Kaplan, Robbins 
and Martin (1983) have also found that the ability of individual to overcome negative life 
events is enhanced by the nature and meaning of family support and the substitutability 


of supportive relationships. 


Ihid. , 206- 208. 
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What did you do about? We are proposing a training program that is built upon 
the reclamation and reaffirmation of tradition Black culture values as a means of altering 
the negative environmental factors that confront Black adolescents daily. The program is 
a uniquely designed training strategy delivered in modular form and consist of the 
following:*° 
1. Values Orientation 
2. Capacity Building/Competency Acquisition 
3. Decision-making skills 
4. Adolescent Behavior 
5. Family Dynamics 
6. Responsibility/Manhood Training 

The Reverend James Kendricks, president and founder of NCAAM’s Memphis 
Chapter, started the Boys of Character program in June 1991. Sixty-three boys, ranging 
from nine to seventeen and representing over twelve city schools, meet with their 
mentors every Saturday for two to four hours. The program features field trips, assertive- 
skill training, African American classes, and manhood training classes to develop self- 
esteem and concepts of responsibility among their participants. After the boys complete 
the prescribed activities, they are invited to an official graduation ceremony, referred to 
as the NCAAM “Men of Action” Appreciation /Bonding Banquet, to be held annually. 
The first banquet was held on March 28,1992. Fourteen boys were honored at the 


banquet as “Boys of character.”" 


'thid. , 208. 


“Richard G. Majors and Jacob U. Gordon, The American Black Male (Chicago: Nelson Hall 
Publishers, 1994), 314-314. 
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The most recent book on Black males is Majors and Billson’s Cool Pose: The 
Dilemma of Black Manhood in America (1992). This book offers some useful analyses of 
gender roles, macho attitudes, stylish behaviors, and coping mechanisms among Black 
males. The term Cool Pose, coined by Majors (1986), seeks to understand how many 
Black males use, create, and manage the impressions they make on others. Thus, coo/ 
pose 1s concerned with roles, values, self-presentations, situationally constructed and 
performance oriented behaviors, scripts, and physical posturing. Masculinity is 
symbolically expressed in cool pose behaviors. Coos Pose is thus a ritualized form of 
masculinity. Black males who use cool pose behaviors like chameleons capable of 
changing their roles or behaviors at any time. 

Cool Pose roles enhance self-esteem and pride, providing Black males with a 
sense of power and control, as defined by their ability to scrutinize, calculate, and 
manage behaviors (what they say, what they do, how they act). Thus for the Black male 
who has limited control or access to any real power or resources, cool-pose roles 
empower him by helping him to appear competent to satisfy mainstream norms and 
expectations and to simply survive. Because of the lack of research on gender roles, 
“macho” attitudes, coping mechanisms, and performance-oriented behaviors, this book 
goes a long way in helping us to understand how and why Black males become involved 


in risk taking and self-destructive behaviors.’ 


“Ibid. , 306. 
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Theory and Proposition 

In developing our original model on self-esteem, my colleagues and I turned to 
two historical scholars James (1892) and Cooley (1902), for theoretical guidance. Each 
of these theorists was explicit on the point that one possesses a global concept of self 
over and above more specific self-evaluations. For James, global self-esteem was 
captured by the ratio of one’s success to one’s pretensions. According to this formation, 
individuals do not scrutinize their every action or attribute; rather they focus primarily on 
ability in domains of importance, where one has aspirations to succeed. 

Thus, if one perceives oneself as competent in domains where one aspires to 
excel, one will have high self-esteem. Conversely, if one falls short of one’s ideals by 
being unsuccessful in domains where one aspires to be competent, low self-esteem will 
result. 

It is critical to appreciate that from a Jamesian perspective, lack of competence in 
domains deemed unimportant to the self will not adversely affect self-esteem. 

For example, an individual may judge himself or herself to be un-athletic; however; if 
athletic prowess is not an aspiration, then self-esteem will not be negatively affected. The 
high self-esteem individual is able to discount the importance of domains in which he or 
she is not competent, whereas the low self-esteem individual appears unable to devalue 
success in domains of incompetence.’° In contrast James, who focused primarily on the 
individual’s cognitive evaluation of his or her adequacy, Cooley (1902) postulated that 


the origins of self-esteem were primarily social in nature. 


°Roy Baumeister, Se/f-Esteem (New York: Plenum Press, 1993), 88-89. 
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He adopted a mirror metaphor in describing his concept of the “looking glass 
self.” For Cooley, the self was constructed by casting one’s gaze into the social mirror to 
ascertain the opinions of significant others toward the self. Mead (1934) elaborated on 
this theme in his concept of the “generalized other,” which represented the pooled or 
collective judgements of the significant others in one’s life. From such a perspective, if 
others hold self in high regard, one’s own sense of self-esteem will be high. 

In our earliest examination of individual profiles, we were puzzled by 
comparisons of adolescence with very similar profiles across the five specific domains, 
but very different global self-esteem scores. For example, in Figure 1, child C and child 
D feel relatively poorly about their scholastic and athletic competence, whereas they rate 
themselves more highly in the other three domains (social acceptance, behavior conduct, 
and physical appearance). Yet the global self-esteem of child D is quite high, whereas the 
self-esteem of child D is quite low. James came to the conceptual rescue here by altering 
us to the need to consider the importance of success in these domains. Thus, we 
constructed parallel important items, allowing us to examine directly James’s contention 
that competence or adequacy in domains contribute to the one’s self-esteem. 

Conversely, if others have little regard for the self, one will incorporate these 
negative opinions in the form of low self-esteem. Our findings have revealed precisely 
what James hypothesized. By way of illustration, in (Figure 1) on the next page on next 
page it can be seen that child C, with high self-esteem, judged scholastic and athletic 
competence to be relatively unimportant. Thus, such a child can discount the importance 


of areas in which he or she is doing well. 
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Figure 1. Profiles of two young adolescents with similar scores for specific domains but 


different levels of self-esteem. 


17 


Conversely, child D is unable to discount the importance of scholastic and 


athletic competence, leading to a vast discrepancy between very high importance 


judgements and very low competence adequacy evaluations in these two domains. 


It appears to be this discrepancy, therefore, that takes its toll on self-esteem. 


This pattern of findings is not unique to our own data, but converges with other 


literature that has focused on the discrepancy between one’s ideal and real selves (see 


Glick & Zigler, 1985; and Higgins, 1987, 1991. As shall become evident in a subsequent 


section, such discrepancies are not only predictive of self-esteem, but of such associated 


affects as depression and anxiety (Higgins, 1989). See (Figure 2) on the next page. 


Thid. , 89. 


hid. , 91-92. 
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Competence and Domains 
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Figure 2. Self-Esteem as a function of competence in important domains. 

If the psychological system is adaptively programmed to reduce discrepancies 
between importance and perceived incompetence, beginning in middle childhood, why 
do they exist (and persist) among low self-esteem individuals? Both Jamesian and recent 
self-discrepancy formulations have identified the relevant processes that could 
potentially be engaged to enhance self-esteem. 

James clearly asserted that for the low self-esteem individual, there are two routes 
to self-esteem enhancement: either raise one’s level of competence or lower one’s 
aspirations. Both of these serve to reduce the discrepancy between competence and 
importance, should, increase one’s self-esteem. Although such interventions are 
theoretically compelling, how plausible are these strategies in the actual lives of 


adolescents? 
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Several factors would appear to mitigate against their utilization and, therefore, 
their potential effectiveness. One can identify two psychological roadblocks to 
discounting the importance of the specific domains we have selected, even in the face of 
perceived inadequacy. First and foremost, these domains were initially selected because 
adolescents, in interviews, identified these areas as very important. That is, we are living 
in a society where scholastic competence, athletic competence, physical attractiveness, 
social acceptance, and appropriate behavior conduct are highly valued and sought after 
by the majority of youths in the culture mainstream. 

Secondly, these domains are valued by others, notably parents and peers. Our 
own findings reveal that adolescents judge scholastic competence and behavior conduct 
to be most important to parents, and social acceptance, physical appearance, and athletic 
competence to be most important to peers. Moreover, importance to others is highly 
correlated with importance to self, an competence in domains important to others is just 
as high as self-esteem is to competence in domains important to self. High importance 
and low competence will be difficult to reduce by lowering one’s competence. Thus, 
aspirations and standards in these domains are typically quite high making it difficult for 
those feeling inadequate to discount their importance. (Note that such an argument 
pertains only to those choosing to remain within the culture mainstream.’ 

Moreover, our findings reveal that both James’ and Cooley’s formulations, taken 
together, provide a powerful explanation for the level of self-esteem displayed by 


adolescents (Harter, 1987) see (Figure 3) on the next page. 


Tpid. , 93, 99. 
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Figure 3. Additive effects of competence in domains of importance and social support on 
self-esteem. 

The effects of these two determinants are additive. At each level of social support 
(representing the average of classmates and parent approval), greater competence in 
domains of importange leads to higher self-esteem. Similarly, at each level of 
competence in domains of importance, the more support one garners from classmates 
and parents, the higher one’s self-esteem. Those individuals with the lowest self-esteem, 
therefore, are those who report both incompetence in domains of importance and the 
absence of supportive approval from others. Given the approval from significant others 
has such a major impact on self-esteem, and given that for many adolescents such 


support is often not available. 
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It now becomes understandable why these individuals suffer from low self- 
esteem. Yet why are these adolescents unable to obtain the needed support? Why is self- 
enhancing approval not forthcoming? The answers would appear to lie at the interface of 
the characteristics of the significant others, as well as attributes of adolescents 
themselves. With regard to parental support, there is now a growing literature on various 
factors, including parental depression and stressful conditions within the family, that lead 
to parents’ inability to provide self-enhancing support (see Downey & Coyne, 1990; 
Hammen & Goodman-Brown, 1990).”° 

Level of support and conditionality of support are correlated with one another, 
such that parents and peers who provide little support typically adopt the stance that they 
will only offer their support contingent upon the display of behaviors and attitudes that 
they demand. We have also demonstrated the negative effects of conditionality on self- 
esteem, however, when level of support is controlled. At relatively high as well as 
relatively low levels of support, the more conditional the support, the lower one’s self- 
esteem. 

Therefore, we are speculating that conditionality, even at relatively high levels of 
support, undermines self-esteem because it does not validate or signify approval of the 
self, but rather specifies behavior contingencies through which one can please parents or 
peers. As such, it is undoubtedly perceived as controlling rather than enhancing. 
Hypothetically, then adolescents has only to meet these standards in order to 


obtain the needed support that will promote high self-esteem. 


Thid, , 99-101. 
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Our raters report that they place the most importance on the physical appearance, 
like ability, and athletic competence of others their age. In contrast, our raters report that 
parents place more importance on the scholastic and behavior conduct of their children. 
Thus, in order to obtain the approval of one’s peers, one has to be good looking, likable, 
and athletically talented. In order to obtain the approval of one’s parents, one has to excel 
at schoolwork and manifest commendable conduct. In exploring these issues, our 
research has found that self-esteem change is most likely to occur during times of 
transition for example, the shift from an elementary to a junior high or high school.”’ 

A reevaluation of one’s self-esteem is more likely during such educational 
transitions, because they typically bring with them (a) changes in one’s perceptions of 
competence, given new developmental tasks to be mastered and new reference groups to 
whom one compares the self; (b) alterations in one’s hierarchy of aspirations concerning 
which domains are the most important in the new environment; and (c) the need to 
establish new social networks that will come to serve as sources of approval or 
disapproval. Thus, changes in one’s self-theory, leading to increases in self-esteem for 
some individuals and decreases for those moving into a less favorable setting.” 

The four factors: kamily Support, Personal Goals, Peer Pressure, and 
Environment are the formulation for a social crisis application. Our methodology will 


consider the theories on Se/f-Esteem as an important guide to Embrace different 


personalities in our group. 


bid. , 101-102. 


Thid. , 109. 
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The Self-Esteem theories cited; are the theories we feel will work best, with the 
adolescents who are mostly from the urban community. One of our objectives is to 
convince adolescents to invest in themselves. We feel progression can be accomplished 
by embracing their views, mutual trust will prevent retrogression in attitudes. Our hope is 
to Embrace and encourage adolescents to believe they can succeed. The (T. P. M. ) 
methodology will also include the following: data collection, evaluation, unity of 


analysis, assumptions, pre and post test questions, reflections, summary, and conclusion. 


CHAPTER FIVE 
SOCIAL CRISIS MINISTRY AND EXPERIENCE 

The self-esteem of the young African American male adolescent is a problem of 
grave concern. His state of trepidation makes him vulnerable to a democracy that has 
used racism and symbolism to deprive him of equal opportunity. He has been trapped by 
a political system which uses his vulnerability to support a juvenile system which is 
disproportionate to incarcerating young African American male adolescents. The most 
important factors which determine self-esteem are: are Family Support, Personal Goals, 
Peer Pressure, and Environment. The internal factors such as family support, and 
personal goals, are necessary to build a strong cognitive, psychological, and physical 
foundation. Family support and personal goals, are usually the most efficient deterrent to 
combat the external forces, which influence adolescents to make bad decisions. 

The dilemma is further complicated when external factors like peer pressure is 
mis-guided, and when environment is impaired by poverty and crime. High self-esteem 
inspires a feeling of confidence and success. Low self-esteem depresses and results in a 
loss of confidence and failure. A disproportion of males lack internal support, and fall 
victim to the external forces which has seen to many of them suffer because of low self- 
esteem. The discrepancy in self-esteem is difficult to measure because some adolescents 
are successful despite the odds. This is one reason why self-esteem is such a phenomena; 


however, the youth in our research project do not appear to be in this exclusive group. 
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The transitional phase of maturation (T.P.M.) will focus on our theme Embrace, 
for the first six weeks of module (1). The Four Conditions of Self-Esteem, Three Arenas, 
Comparative Trend and Self-Esteem/Self-Concept ate the distinguished topics for the 
research project. Three major questions were also essential to the implementation 
process. 

|. What is the psychological perception of the African American males in our 
project? 

2. How does education impact the ability of adolescents to understand the 
importance of self-esteem, in relationship to their self-identity and social 
expectation? 

3. What can be done to convince them to invest in themselves to improve their 
self- image? 

All the data was collected in a sequential systematic order which followed the 
same format for all six weeks. The questions were relevant to our action research project 
and particular to our questionnaire. The title ‘Model Ministry For The Individual Self- 
Esteem And Cognitive Development Of Young African American Males, ages 13-18, is an 
identified problem in the African American community. Low self-esteem is manifested 
by self-destructive behavior. Self-esteem is not the only factor contributing to poor 
behavior; however, poor self-esteem is responsible for much of the tragedy which 
directly effect the lives of young African American males adolescents. 

The topic is valuable because of its importance to transform a community. 

There are many assumptions about self-esteem based on information. One assumption is 


to determine how self-esteem can be addressed. The scope of this research project will 


involve those adolescents who attend University Community Christian Church. 
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Data Collection Method 

The data was collected during the course of the action research project. Some of 
the data has changed and much of the quantitative statistics have remained. Data 
collection consisted of: direct-observation, observation-participation, pre-test/post test, 
interaction, group discussion, interviews, and prior literature on the subject. The specific 
problem in our group was: identity crisis, school dropout, and anger conflict. Empirical 
study identified and revealed this information, to help in the transition of our project. 

All classes were scheduled on Saturday from 10:00am-12:30pm at University 
Community Christian Church. 

Implementation 
First Week. (10:00am Prayer) (10:05am Scripture, Acts 20:10) (10:15am Song). 

Our first class started on March 20, 1999 at the University Community Christian 
Church. We had plan to start with ten adolescents this was an idea number, because it 
allowed us to separate into groups of two’s; however, circumstances reduced our final 
number to five. The initial meeting was the time to determine family or parental support. 
This was a priority to establish a Sense of Connectiveness and Embrace adolescent 
without family support. All parents present and adolescents completed pre-test 
questionnaire survey. Adolescents and parents were given a notebook about the program. 
We also used this time for a period to answer any questions or suggestions by those who 
were present. The Transitional Phase of Maturation Intervention Program was 
explained. The attributes of Embrace such as love, and forgiveness (John 3:16), and 


family were shared during interaction among groups which completed the first hour. 
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11:00am 

Each group chose a name, to represent them during role playing and for the 
purpose of working together. The opportunity allowed adolescents to invest in his group 
and feel important to realize the value of his decision was a way to Embrace each other. 
The names chosen were, Bears, Hawks, and Buffalos. Adolescents were asked to use 
their notebooks in class to copy the Comparative Trend. 

11:30am 

Exposure and Expression : A discussion about aspirations and dreams of 
adolescents. A time of sharing and moments of letting them feel relaxed and in control. 
This was a time for adolescents to combine the Four Conditions, Three Arenas and to 
learn about Self-Esteem verses Self-Concept. 

12:00am 

Example of the Comparative Trend is a process by which students are helped to 
make better decisions by understanding how options are expanded or reduced by the 
decision they make. Each time options are increased a new cycle of decision making 
emerges that requires more information and makes decisions harder to make. 
Adolescents were asked to select an assignment which would embrace someone or a 
community service project for the next six weeks. 

The Comparative Trend is demonstrated when a question is asked. 
Example: How about skipping school today? The question becomes: 


1. A Consideration, 1f the Consideration is No! then the adolescent has closed his 
alternatives. If the answer is Yes! Then the person has opened: 


ees 


2. Alternatives which would have not been assessable without Consideration. 
This indicates another choice because of the information which influenced the 
person to answer Yes! 


3. A Decision now becomes a determination to share or keep the new 
information. 


4. A Consequence based on this information will shape the circumstances which 
could be good or bad depending on why Yes! was chosen over No! 


COMBINING THE FOUR CONDITIONS AND THE THREE ARENAS 


Conditions | Group Arena 





interpersonal 













































Connectiveness | What does the What can I do to What can be done 
| adolescent do that | improve the to improve the 
| shows an ability to | adolescents ability | group’s ability to 
relate to people, to relate more | have good 


| effectively and relationship? 


comfortably? 


places and things? 
































Uniqueness How does the What can I do to What can be done 
| adolescent show improve the the to increase the 
respect for his or adolescents group’s capacity 
her special self-image and for creative 
characteristics? self-respect? | self-expression? 
Power How does the What can I do to What can be done 















adolescent show improve the to improve the 
the order and adolescents skill, eroup’s ability to 
purpose he or she sense of | self-monitor and 
feels in life? | responsibility and | make good 


confidence? | decisions? 





Models | How does the What can I do to What can be done 

adolescent show improve the to set standards and 

| the sense of order adolescents expectations for 
and purposes he understanding and | group to achieve? 
feels in life? | ability to learn? 








"Bean Reynold, The Four Conditions of Self-Esteem (New York: E.T.C. Publication, 1992), 43. 


f25 


12:30pm 

The Module (1) Embrace closed with prayer. 

Second Week: (10:00am prayer) (10:05am Scripture) (10:15am Song). 

Our second class started on March 27, 1999, at University Community Christian 
Church. This morning we stared with a demonstration of the Transitional Phase of 
Maturation. The purpose was to show how significantly people change physically, 
psychologically, and sometimes spiritually over a period of time. This lesson was to 


explicitly show how self-esteem and self-image also change during this transition. 


AGE REPRESENTING CHANGE 












We explained the importance of understanding how maturity and responsibility 
are assimilated with good decision making. This was followed by showing how the 
Comparative Trend will assist adolescents to use reason and logic when making 
decisions. Adolescents were to share their views on how they felt about using the 
Comparative Trend. This concluded the first hour. 

11:00am 

Adolescents were to report on the community or individual assignments from last 


week. Adolescents in each group were given an assignment to complete. 
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Work assignments. 
1, Shake someone’s hand and greet them in peace 
2. Volunteer for extra work at home 
3. Share spiritual and current information with a new person every day 
4. Read a different bible verse with someone everyday 
5. Give someone a hug everyday 
The class agreed on five ways to remember assignments: 
1. Write it down 
2, Tell someone about it 
3. Practice the process 
4, Pray about your assignment 


5. Envision yourself doing it 


11:30am 
The attributes of our topic Embrace was family and prayer these two words 


would serve to help adolescents focus on their weekly assignments (Thess.5:17). 
12:00pm 
Exposure and Expression. Was a time to observe The Four conditions of 
Self-Esteem and the Three Arenas to see how they actually work in the lives of 
adolescents. A sharing of personal experiences and spiritual reflection would surely 
provide an opportunity for feedback and encouragement. Our focus was to Embrace 


connectiveness and improve communication by listening to the concerns of adolescents. 


125 


The following table shows some of the ways families influence adolescents Sense 


of Connectiveness.? 


HOW FAMILIES INFLUENCE CONNECTIVENESS 


| Families that build Connectiveness do | Families that lower Connectiveness do 
more of these things. more of these things. 


Communicate well and often. Communicate poorly and insufficiently. 
| Express warmth and affection verbally Set limits on demonstrating warmth and 
and physically. affection. 
Get each others’s attention easily, without | Set conditions and barriers to getting 
intense emotional displays. attention from each other. 
Have good ways to resolve interpersonal | Don’t resolve conflict. 
conflict. 
| Make satisfying decisions. Use authoritarian decision strategies. 
| Emphasize humor and fun, and tolerate Emphasize disctpline, duty and 
wasting time. | responsibility. 





12:30pm 

We dismissed with prayer 
Third Week. (10:00am Prayer) (10:05am Scripture, Psalms 32:8) (10:15am Song). 

Today on April 3, 1999 we started our class discussion about the internal roots 
and the external factors of our environment. We explained how they directly impact self- 
esteem and a person’s self-image. 

1. Origin: Origin, source, or ancestry. 

2. History: A chronological record of events, as of the life or development of a 


people or institution of or commentary on those events. 





“Ibid. , 71. 
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3. Heritage: Passed down from one generation to another. 


4.Culture: The totality of socially transmitted behavior patterns, arts, beliefs, 
institutions, and all other products of human work and thought 
characteristics of a community or population. 
5. Identity: Is to understand how a person’s characteristics and attributes work 
together. 
11:30am 
Interaction discussion began with the questionnaire and a review of the 
Comparative Trend. The weekly assignment was discussed to determine if the 
assignments improved communication, or made adolescents more confident in their 
ability to express themselves. 
12:00pm 
Exposure and Expression: This period yielded self-expression and interesting 
factual stories about past experiences, many of which have not been shared before. The 
purpose was to observe and discover the Uniqueness of each individual. To realize that 
humanity is made in the image of God (Gen. 1:26).We wanted to build and encourage 
Uniqueness to show adolescents that being different can in fact be unique. If God has 
blessed them with a special gift, the gift is truly realized when it is shared to help others. 


Only if this happens does a person then understand why their gift is unique. 
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The following table shows some of the ways families influence the Sense of 


Uniqueness in adolescents.° 


HOW FAMILIES INFLUENCE UNIQUENESS 


| Families that build Uniqueness do more Families that lower Uniqueness do more 
of these things. of these things. 


Respond in positive ways to adolescent Are more concerned about conformity 
self-expression. than individuality. 

Organize the home to adjust to adolescent | Organize the home around adult needs 
needs for self-expression, mobility and and train children to adjust. 
exploration. 

| Laugh a lot and temper criticism with Are serious, often tense, about the need 
humor and goodwill. | for children to behave well. 








Act creatively and enjoy creative | Are ambivalent about creativity, not 
expression in their children. wishing their children to seem different or 
Tolerate messes while adolescents are unusual. 
| trying to do things. 
| Avoid shaming adolescents in front of Will use all methods, including shaming, 
| others when they need to be corrected. | to control behavior, especially when 
others are watching. 


12:30pm 

This was a gratifying session and as usual we closed with prayer. 
Fourth Week: (10:00am Prayer) 10:05am Scripture Genesis 33:4) 10:14am Song). 

We started this morning of April 10, 1999, talking about the three elements which 
make a person whole. The psychological soundness, physical fitness, and the spiritual 
believer solidify these elements to form a whole person. A person with high self-esteem 


will display these qualities, because they build a strong self-image of self-confidence. 


“Ibid. , 96. 


128 

10:30am 

The Comparative Trend was demonstrated by role-playing to see how it worked 
in their lives last week. All adolescents were asked to cite an example of how they used 
the Comparative Trend to make decisions. We reviewed our questions and talked about 
self-esteem and self-image. 

11:00am 

The class discussed the attributes of the topic Embrace: Discipline and Anger. 
Discipline was explained to be conscious of the reality of self-control within the 
environment. This awareness prepares a person to respect the rules and regulations by the 
process of constraint (Prov.22:6, 23:13-14). Anger was explained to be a natural reaction 
to stress, disappointment, or tragic situations. Anger is not always bad, and actually can 
turn out to be a powerful benefit if it inspires one to do a good work. In addition we 
reviewed the five reasons to remember each lesson. 

11:30am 

Exposure and Expression: Was an opportunity to look the Sense of Power and 
how destructive power can be turned into constructive power. Self-discipline and self- 
control are perhaps the best way to resolve conflict. Adolescents talked about other 
important concerns in their lives. This interaction discussion was informative for the 
adolescents and the transitional phase of maturation group. The following table shows 


some of the ways families influence adolescents Sense of Power. 
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The following table shows some of the ways families influence the Sense of 


Power in adolescents.* 


HOW FAMILIES INFLUENCE POWER 


Families that build Power do more of 
these things. 


Encourage children to make choices that 
are appropriate to their developmental 
abilities. 

Begin early to have children take 
responsibility for their own toys, spaces, 

| clothes, and so on. 

Set rules and limits clearly and 
consistently so children can make 
accurate predictions about parents 
responses. 

| Take time to teach children the shills they 
need to carry out their duties competently. 


Develop reasonable and fair 
consequences for misbehavior or 

| irresponsibility. 

Demonstrate self-control and self- 
discipline especially in situations of 
conflict, where strong emotions are 
involved. 


12:30pm 


Families that lower Power do more of 


| these things 


| Limit children’s choices in the interest or 

efficiency, safety or their own anxiety. 

Presume that children are too small, 

weak, or incompetent to take 
responsibility. 


Set inappropriate or insufficient rules and 
limits and don’t follow through on them 


| consistently. 


Don’t have or take time to teach children 
the skills they need to carry out their 
duties competently. 

Don’t set and/or carry out reasonable and 
fair consequences for misbehavior or 


| irresponsibility. 


Act impulsively an emotionally when 
children need to feel safe and protected 
from confusing emotions, 





Class was rewarding and ended with prayer. 


‘Thid. , 120. 
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Fifth Class: (10:00am Prayer) (10:05am Scripture, Ecclesiastes) (10:15am Song). 

This was a delightful Saturday morning, on April 17, 1999 our first item was to 
review our weekly assignments. The feedback would be used to assist others or 
commend those who had been successful during the week. 

11:00am 

We discussed two more attributes of Embrace, which were Education and 
Respect 1Peter1:17. Our purpose was to show how education and respect still work in our 
society. When they are observed they enhance a persons credibility, moral values, self- 
esteem, and self-image. 

11:30am 

The Comparative Trend was explained and demonstrated by each group. The 
demonstration was for adolescents to recognize and resist the wrong kind of peer 
pressure. 

12:00pm 

Exposure and Expression: Once again a time for adolescents to experience a 
feeling of recognition and confidence. The Conditions of Models was discussed which 
provided an opportunity for adolescents to be heard and understood. This session was for 


feedback and encouragement. 
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The following table shows some of the ways families influence adolescents Sense 


of Models.” 


HOW FAMILIES INFLUENCE MODELS 


Families that build Models do more of 
these things. 

Maintain an orderly physical environment 
in the home and require children to 
participate through chores and duties. 

Act consistently with respect to their 
stated values, beliefs and standards. 
Provide a varied array of experiences for 
children that provide a large number of 

| useful memories. 


Take time to teach adolescents things 
they want to know and need to know, 
through both example and instruction. 
Show interest in many things and share 
those interests in appropriate ways with 
adolescents. 

Encourage adolescents to solve problems 
and figure things out for themselves, as 
much as possible. 


12:30pm 


Class session closed with prayer. 


Families that lower Models do more of 
these things. | 


Allow considerable physical disorder in 
the home, or limit adolescent involvement 
in keeping order. 

Act inconsistently and do not clarify their 
values, beliefs and standards. 

Narrowly constrain the kind of 
experiences adolescents can have, 
reducing flexibility in meeting new 
challenges. 

Are impatient with how slowly 
adolescents learn and don’t encourage 


| them to watch and learn. 


Don’t share their interest or experiences 
with adolescents, or do it inappropriately. 


Solve problems for adolescents without 
| involving them in the process. 





Sixth Week (10:00am Prayer) (10:05am Scripture, Hebrews 11:13) (10:15am Song). 


This was the final week of the Transitional Phase of Maturation Intervention 


Program, module (1). The attributes of Embrace were honor and humility. 


Ibid. , 153. 
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11:00am 

Exposure and Expression: Expounded on the subject of Self-Esteem and Self- 
Concept. All parents and other participants were present as adolescents completed the 
final week. Each adolescent gave and oral report to explain how the Comparative Trend 
could be used 1n their lives, a written report about the Transitional Phase of Maturation 
Program was also read. Their assignments was an opportunity for parents to determine if 
any new growth or maturity occurred during the last six weeks. 

11:30am 

A guest speaker shared his Exposure and Expression experience which galvanized 
the class. He told a vivid story about a bad decision which almost caused him to lose his 
life. His story was about drugs and the devastation of the wrong kind of peer pressure. He 
told the class how God delivered him from this terrible situation. He is now a role-model 
in the community. This man is now known for his generosity; God has blessed him to 
become an entrepreneur, family man, and evangelist. A question and answer session was 
provided to further illustrate the importance of God, and how his power lifted the self- 


esteem and self-image of our speaker. 
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The following table shows the differences between Self-Esteem verses Self- 


Concept in adolescents.° 


SELF-ESTEEM VERSES SELF-CONCEPT 


Self-Esteem | Self-Concept | 


A feeling; an inner state. An idea or mental image. 

Based on emotional processes. Based on cognitive processes. 

Not directly reportable. Can be reported, as on self-concept 
survey. 

Can be distorted in reporting and can be 
| lied about. 

| A person consciously seeks to align 
behavior with it. 

Can’t be accurately inferred through 

| observation. 

Gives rise to a specific set of 
circumstances that arises from how a 
person perceives those circumstances. 





























Always a true measure of how 
adolescents feel. 

Becomes unconsciously expressed in 
everything a person does. 

| Can be inferred by observation. 


















Produces a generalized response arising 
from a consistent set of feelings. 





12:30pm 

Each adolescent received a certificate and encouragement to participate in the 
Transitional Phase of Maturation Intervention Program module (2). The post-test and 
pre-test questionnaires were collected, everyone joined hands as the session ended with 


prayer. 


"thid. , 16. 
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Data Collection 

The goal of the data collection was to analyze at least ten reasons to look at the 
action research questionnaire, in relationship to the Transitional Phase of Maturation 
Program. What follows is the result of our analyst and direct-observation of the parent 
and adolescent questionnaire. 

1. Consider Assumption : My assumption was to think self-esteem was solely in 
relationship to a person’s pride. The issue of self-esteem has many entities the data 
proves the point, my perception was wrong. 

2. Looking for Relationship among Data: The data on matching or similarly 
questions for the adolescent and parent questionnaire show the relationship between 
parents and adolescents. The internal relationship in best reflected in questions 4/4, 5/5, 
9/9, 12/12, and 11/15. 

3. Eliminate Bias: After collecting data my own bias about the dress code of 
adolescents has been questioned. | realize now that ear rings, and baggy pans or more of 
a fad than a true reflection of the person. Just as adolescents struggle to find their own 
self-image to identify themselves, I struggle to accept this particular dress code. I still 
have some apprehensions although I no longer use the attire to judge or stereotype 
adolescents because of my own personal bias. 

4. Find new Information: One parent suggested that question number 13 on the 
questionnaire she was filling out should have another option besides yes or no. This will 


be helpful in preparing questionnaires more efficiently and qualitative in the future. 
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5. Document the Finding: The discrepancies between high self-esteem and low 
self-esteem in relationship to a person’s pride is a complex subject. 

The data collection for this action research project will help others to look objectively, 
and honestly at the real issues which affect adolescent behavior, and especially African 
American male adolescents ages 13-18. The data collected during moments of Exposure 
and Expressions will be invaluable to other adolescents as they realize the 
connectiveness, and learn how to use their support team to share their feelings and 
concerns. We pray they will allow those who are concerned to Embrace them. 

6.Clarify the Project: Our intention was to demonstrate how criteria for the data 
was collected. A logic linking internal and external factors such as Family Support, 
Personal Goals, Peer Pressure, and Environment provide the substratum for the 
Intervention Strategy. The task remains how to best determine what particular motivation 
or discovery could influence adolescents to value high self-esteem. The feedback from 
parents and adolescents will be imperative for any significant progress toward 
eliminating the discrepancies between high and low self-esteem in young African 
American male adolescents. 

7. To Compare Information: The data grading scale see( p.134) The grading scale 
would indicate if parents and adolescents need to improve communication. Our hope is 
for the family to realize the importance of close relationship during a time of indecision 
for adolescents. In addition the grading scale will separate subjectivity from objectivity. 

8. Looking for Improvement: All data collected will be evaluated at a later date 


after additional analysis of module (1) 
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The feedback from adolescents, parents, family members, and others who 
participated will also be taken unto consideration. The new information is anticipated to 
improve other modules ‘Encourage, Engage, and Empower.’ 

9. Test Theory: I was impressed how accurate the research theory was in 
expounding on adolescent behavior. It seemed to be a variety of reasons why some of the 
authors were right. Much of what had been written about adolescent behavior was seen 
during the six weeks of the Transitional Phase of Maturation Intervention Program. 
Self-esteem is not always about what society determines to be success or failure. Its 
about what is important to each individual. The Transitional Phase of Maturation 
Intervention Program will continue to Embrace and invest in adolescents to spark those 
hidden emotions which could be best be served by attaching them to high self-esteem. 

10. Quantitative approaches for Qualitative results: Quantitative analysis is a 
statistical objective reality of collected data. Qualitative is used to determine the validity 
of the data collected. Once the information is calculated it helps to decide how bias or 
objective participants are when filling out questionnaire. 

The questionnaire was designed to look at the four factors which influence 
intervention strategy. We noticed when the same question was asked on both the parent 
and adolescent questionnaire, the answer did not always match. This indicated a need for 
improved communication. The questionnaire was an opportunity for both parent and 
adolescent to be objective and honest about their relationship. We expect the data will 
inspire parents and adolescents to engage in a new dialogue of understanding and 


learning how to best Embrace each other. 
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One of the four factors will likely meet the need of an individual adolescent. 


Good communication is perhaps the best way to determine what is most important to 


each adolescent. If this is accomplished adolescents will excel toward high self-esteem. 


The data we anticipate will compel parents and adolescents to share the natural affinity 


which occurs when people trust and invest in each other. 


The structure of the questions selected for the questionnaire were based on the 


suggestions of ( Haley) ’ and (Berdie).* The questions were chosen to solidify and fully 


include the extensive research involved in the Linear Analytic Model. 


8. 
9. 
10. Incisive 


1 

2 
o. 
4. 
5 

6 
7 


Content validity 
Fact validity 

Face validity 
Construct validity 
Open 

Responsive 
Clarity | 
Opinionated 
Perception 


Collingwood (1939) said that there are no true answers. There are only 
appropriate answers that will keep dialogue open. The same idea applies to 
questionnaires. There are no correct questions, but are appropriate questions, 
whose answers can move things forward. Always ask is this question appropriate? 
Is it going to give me the kind of feedback that will help me to move my thinking 
forward.’ 


"Paul R. Lees Haley, Zhe Questionnaire Design Handbook (Huntsville, Alabama: Rubicon 


Publication, 1986), 76-81. 


“Doug K. Berdie, Questionnaires Design and Use (Metuchen, New Jersey: Scarecrow 
Press, 1986) , 76-81. 


“Jack Whitehead, You and Your Action Research Porject (New York: Hyde Publication, 1997) , 


99, 
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Questions 4 and 5 were responsive questions, meaning no wrong answer could be 
given. These two questions are worth 10-points each. The other 10 questions are worth 
between 0-8 points. A total score would be 20-points for questions for questions 4 and 5, 
and 8-points for each of the remaining 10 questions. The total would complete a perfect 


score 100 on a scale of 0-100, see table below. 


QUESTIONNAIRE GRADING SCALE 


Yes = 8-points No = 0-points Sometimes = 4-points 
Good = 8-points Poor = 0-points | Fair = 4-points | 


Scores of Adolescents/Quantitative Data. 














1. 56-100 
2. 60-100 
3. 64-100 
4, 92-100 
5. 92-100 

Scores range from 56-92 is the measurement for the level of self-esteem by 
parents. After analysis we feel a potential bias could exist because parents are often 
subjective. The grading scale compares quantitative and qualitative data. A high score 
here indicates quantitative data does not always produce qualitative results in reference 
to the parents questionnaire. The measure of the grading scale was objective if movement 
occurred on selected questions between the pre-test and post-test questionnaire. If the 
answers were the same on both the pre-test and post-test, this indicates no movement 


occurred. This type of questionnaire would be considered to be subjective. It should be 


noted on certain questions movement was not necessary. 
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Data and Evidence 

Our case study included: interaction and feedback, pre-test/post-test 
questionnaire, theory, analysis of data, and all other research information we considered 
to be relevant to the Linear Analytic Model. The purpose of the Transitional Phase of 
Maturation Intervention Program was to reveal new information and facts about 
concerns and issues which involve adolescents. We felt new and different alternatives 
were needed to hold the attention and convince adolescents to invest in the (T. P. M.). 
Our focus was to emphasize how important self-esteem is to their psychological, 
physical, an spiritual development. One of our goals was to use the Comparative Trend 
to help adolescents consider their decisions. 

Adolescents ability to reason during this transitional growth is puzzling most of 
them react impulsively instead of responsibly. Those who are able to make good 
decisions can usually be traced back to one of the four factors such as family support or 
role model. Many adolescents will not understand or see the value, and more importantly 
the need for high self-esteem. That’s why intervention is necessary to convince them of 
the danger and the predictable situations that cause low self-esteem. We want to prevent 
adolescents from being caught up in the system unaware of the racism and classicism 
that will often trap them and cause their demise. 

Individual Case # 1 

The environment influenced Anthony he is only fifteen years old, as result he has 

made some bad decisions. The last two classes were held at his home because he was 


under house arrest. 
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He lost his temper and engaged in a physical fight, and broke the jaw of a fellow 
student about two months earlier (anger conflict pg.94). This action is what precipitated 
his house arrest because he was already on probation. We decided to use his pre-test and 
post-test questionnaire to determine his progression or regression. The questionnaire 
would be used to measure his opinion, perception, commitment, decisions, and goals. His 
pre-test answers changed from those on the post-test; this psychological transition was a 
measurement of his perception. Because his answers reflected a more positive opinion 
we consider this to be evidence of progression. Our members feel Anthony answers are 


comparable to the tendencies of a person with high self-esteem. 


SELECTED QUESTIONS 


6. What does God mean to you? 
8. How are you influenced by peer pressure? 
10. How do you know about the criminal justice system? 


Pre-Test Answers And Post-Test Answers 
6. God is faith and forgiveness. 6. God is redemption 
8. Things you do not want to do. 8.The (T. P. M.) will help me ke 


make better decisions. 
10. Because I am in it. 10.Because I did not know about he 


the C.T. I made a bad decision, 
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Learning more about life and reality during the last stx weeks has helped Anthony 
understand clearly about the meaning of Connectiveness and how he has been Embraced. 
His answers to these questions showed a change in attitude and growth in his maturity. 
Interaction with Anthony was especially rewarding during Exposure and Expression 
because he was willing to change. He admits making bad decisions which can be difficult 
for adolescents. The impact the (T. P. M.) program may not completely turn his life 
around; however, his comments are encouraging. 

He expressed remorse for his actions and intends to use the Comparative Trend as 
an alternative to the wrong kind of peer pressure. We feel Anthony is going to be able to 
control his anger because he is beginning to understand the importance of his self- 
esteem. The fourth week we talked about our theme Embrace and discussed two 
attributes discipline and anger. We really feel this session helped to change Anthony 
mind about his self-esteem and how to control his temper. He was admonished what 
would happen if he allowed his peers to provoke him. The group talked about 
responsibility to themselves and to their family. 

The feedback from the questionnaire on the grading scale filled out by his mother 
(Pg. 134); in our opinion, does not support his behavior pattern prior to the (T. P. M.) 
That’s why we feel his grading scale was subjective. In his verbal presentation Anthony 
expressed a feeling of confidence and his written report referred to the (T. P. M..) 
program and how it will helped him make a better decision, which was supported by his 
exemplary conduct. Our goal was to explain to Anthony that anger is good if it motivates 


a person to be constructive as opposed to destructive. 
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His mother offered these comments, “I think my son needs to learn how to 
control his temper. The 7ransitional Phase of Maturation Intervention Program has 
helped him to mature.” 

Follow Up 

A few weeks after the (T. P. M.) ended Anthony had his probation revoked 
because of previous case. He was placed in the juvenile center and would remain until 
his trial. The judge was going to sentence him to the Correctional Institute for Boys. 

A nine-year old girl had accused Anthony of molesting her, no evidence was available 
still the judge decided to take her word over that of his parents and himself. During my 
visit with him in the juvenile center we talked about the Comparative Trend. Anthony 
wanted me to know he had committed to reading his bible every day. On the day of 
sentencing the family asked that he be sentenced by the original judge and not by the new 
judge who had been given the case. 

The court agreed, this gave us a chance to find support for Anthony an also to 
testify to how he has improved his behavior. I explained to the court how Anthony had 
progressed during the 7ransitional Phase of Maturation Intervention Program. Other 
family members also testified and the judge was informed that Anthony was scheduled 
for counseling. Remarkably the judge changed his mind and extended Anthony‘s 
probation. A shout of jubilation filled the court room and we all knew God had shined 
down on us of this morning. This young man has adjusted well and continues to be a 


good student we fully expect him to be one of the future leaders of our church. 
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Anthony is from a two parent home, and is loved by his parents he lives 
with his mother and step father. He does have a good relationship with his biological 
father, and sees him regularly . His father attended one of our classes an offered a few 
comments. Anthony is a typical fifteen year old who loves fashion and music. At the 
present he attends an alternative school because of his previous disciplinary record; 
however, Anthony is doing well and with the right attitude he will excel. 
Individual Case # 2 
This young man is eighteen years old and a poor reader which has impacted his 
self-esteem (school drop out pg.94). Joe has always had trouble reading he wants to 
participate but he is intimidated by the fact he cannot read well. He does have a good 
attitude; although, is extremely shy. We decided to compare his pre-test answers to his 
post-test answers, this psychological transition would be the measurement of his 
perception. 
In addition the questionnaire would be used to measure his opinion, commitment, 
decisions, and goals. The questions selected were 2, 4, 7, and 14 his answers on the post- 
test questions showed an improved perception than those on the pre-test; therefore, we 


can consider this to be evidence of progression. 
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SELECTED QUESTIONS 


2. Why is self-esteem important to you? 

4. What is your dream or admiration? 

7. How important is education to you? 

14. Do you wear ear rings, nose rings, or tatoos? 





2. Because I have good self-esteem. 2. Because I want let people bring 
me down. 

4. To grow up and be old. 4. I want to grow up and take care 
of my family. 

7. Ineed it to go on with life. 7. I need my education to be 
somebody. 

14. No. Yes. 


His answers to these particular questions reflected a change in perception, 
opinion, and goals. We feel Joe has progressed and improved his self-esteem during the 
last six weeks. He expresses a stronger sense of determination on question 2, it will take 
this type of attitude to avoid the peer pressure which has caused him trouble before. 
Question 4, is an expression of his understanding of connectiveness as he considers his 
family, culture and future on his post-test answers. The change was significant because 
Joe was so unsure about himself and even more reluctant to state his opinion on his pre- 
test answers. Our module (1) talked about education and respect (pg. 126) which we feel 
was very helpful to Joe, in addition Joe was one the few who was consistent in 


completing his assignment (pg. 120) he was to volunteer for extra work around the house. 
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His answer to question 7, reflect a genuine concern for family and future 
aspiration. The shift in his self-esteem was also demonstrated by his ability to finally say 
what he wanted to say. It was evident that Joe wore an ear ring however he tried not to 
wear his ear ring during class. He decide to change his answer 14, on the post-test and 
admit that he did wear a ear ring. 

We do not approve of his ear ring, but it is not our position to condemn him. We 
feel during the last six weeks that Joe has gained confidence in his own ability to speak 
for himself even if it means disagreeing with others. The growth he has made in 
believing in himself is essential for learning who he is, which is illustrated in his final 
paper. Joe states “The (T. P. M.) will help me make good personal goals and fight off 
peer pressure.” We pray the change he talks about is more than just sentiments but rather 
a true reflection of progress toward high self-esteem. “His mother who is his role model 
had this to say about Joe, “ Joe needs to learn to speak up, and learn how to stand on his 
own two feet.” 

Joe lives with and is loved by his mother and step father he does not have a 
relationship with his biological father. Joe dropped out of school because someone 
planted a small amount of cocaine in his pocket. He was searched and suspended for one 
year, the cocaine did not belong to Joe, he does not use drugs. He was already a grade 
behind because of his reading liability. Joe stated “ I did not want to return to school if I 
had to stay out a year.” Joe indicated he would go back to school and attain his Graduate 
Education Degree (G.E.D.) he no longer lives at home, but we are thankful he has stayed 


out of trouble. 
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Individual Case Study # 3 
Jason is eighteen and he is a poor reader we feel that his inability to read and 
comprehend is one of the reasons for his low self-esteem. He has fallen behind in school 
and as a result he dropped out pg.94). We looked at his pre-test answers and post-test 
answers on the questionnaire to determine his progression or regression. His answers 


were progression which we considered to be evidence of a constructive change. 


SELECTED QUESTIONS 


2. Why is self-esteem important to you? 
8. How are you influenced by peer pressure? 
10. How do you know about the criminal justice system? 





Pre-Test Answers And | Post-Test Answers 
2. Because it lets me know 2. Because of what I feel inside 
about myself. and the (T. P. M..) is helping 


me build my self-esteem. 
8. To make bad decisions. 8. People will want you to do 
bad things but the (T. P. M..) 
will allow me to make good 
decisions and better choices. 
10. That a black man goes to jail. 10. Because I was in trouble at one time now that I 
am in the (T. P. M.) program I can make 


better decisions. 
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Module (1) talked about the importance of education and respect. The 
measurement of the pre-test and post-test questionnaire provided the evidence that our 
classes was causing Jason to think about his decisions. We have seen him grow in 
maturity with a different attitude supported by good conduct. One way to test our 
hypothesis was to if he had remembered his assignment (pg. 120). His assignment was to 
hug somebody everyday, it took two weeks to convince him his assignment was 
therapeutic for him. 

We noticed on some matching questions on the parent questionnaire his answer 
was different from his parent. This usually is evidence to determine that 
communication needs to improve; nevertheless, we felt the grading scale questionnaire 
filled out by his mother was objective, Jason was probably the most insecure of the group 
which really makes us feel wonderful about his comments. His oral and final written 
report was good as he pledged to make better choices. It has been evident to us by his 
participation and expression he has learned how to appreciate and value those things in 
his life which are important. His mother loves Jason, and wrote these comments on the 
post-test questionnaire. “I have noticed a change in his attitude somewhat. He is more 
respectful and does things around the house more. I think he faces a lot of peer pressure 
but hopefully he will out grow it.” 

Jason lives with both of his parents, he has been influenced to participate in 
activities which caused his parents to question his maturity. Jason dropped out of school 
because of peer pressure and his inability to read and comprehend at an accelerated pace. 


He complained about the teachers and the violent behavior of some of the students. 
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He was equally disappointed in the attitude of the teachers because he felt his concerns 
were not being heard it made sene to him at the time to quit school. 
Follow Up 

This young man is currently working, he has had a number of jobs every since he 
dropped out of school. Thus far he has managed to avoid trouble and has committed to 
participate in the other phases of the (T. P.M.) program. He informed his father that he 
intends to return to school. 

Individual Case Study # 4 

This young man Jayme is the most gifted athlete in the group. He to is a poor 
reader which has caused him to withdraw from school. We compared his pre-test 
answers on the questionnaire to his post-test answers. This was done to determine the 
measure of his perception. The questionnaire would also measure his opinion, 
commitment, decisions, and goals. His psychological perception changed during the six 
weeks from regression to progression. This change is the evidence that our (T.P.M.) 
program is working. In particular on the following page are selected questions 4, 8, an10 


showed a relevant relationship to his self-esteem. 


SELECTED QUESTIONS 


4. What is your or admiration? 
8. How are you influenced by peer pressure? 
__10. How do you know about the criminal justice system? 












Pre-Test Answers And _ Post-Test Answers 

4. To get my education and 4. I want to go back to school 
and a good job. get my G.E.D. 

8. People ask me to do drugs and 8. By all the drugs going around 
girls asking me to do drugs. me but the (T.P.M.) is going to help 


me make a better decision. 


10. I know about the criminal justice 10. Because people who make 
because I have been there. bad decision end up in the 
criminal justice system. 

We are enthused by the new commitment of Jayme, he has decided to make an 
effort to return to school to complete his high school education. Our module (1), (pg.120) 
focused on education and respect this session was to convince our group of the 
importance of both. The environment has caused Jayme to be careful and cautious of his 
peers. 

His awareness of the drugs and sexual activity alert him to the hazzard and 
disease which he has seen overcome to many of his friends. He now plans to use the 
(T. P. M.) program to make better decisions to avoid this type of trouble. The task will be 
difficult but we believe Jayme has a good chance because he knows those who make bad 


decisions end up in the criminal system. 
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Jayme’s attitude is more defined about what he wants to do with his life. He was 
active during Exposure and Expression time which helped him to learn more about 
himself. We feel he still needs to work to improve his self-image, and concur with 
his father who rated his self-esteem as fair. This is not surprising because we considered 
the grading scale filled out by his father to be objective. The oral report by Jayme was 
delightful and his written report was exhilarating. 

His father made these comments. “Personally I think Jayme is dealing with peer 
pressure. He is easily influenced by his so called friends. He’s immature in his thinking 
and actions, and I think educating him about the above questions and time will improve 
his behavior and responsibilities.” Jayme is loved and has a good relationship with his 
father. 

Jayme lives in a middle class home with both parents he has three other brothers. 
Jayme has the potential to be good basketball or boxer player. His father was a good 
athlete but Jayme does not have the desire or interest to compete. He has struggled in 
school because of his sub-par reading skills and the peer pressure. He had his teeth 
knocked out by a fellow student. Jayme had also had trouble resisting the females 
students who are constantly seeking his attention. Jayme stated “ If the teachers do not 
like you, or if you mess up they will tell the other teachers and they will not treat you 
good. It was hard for me to avoid fighting even when I told the principal nothing was 


done so I quit school.” 
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Individual Case Study # 5 

Our final case study is a the youngest adolescent in our group, Warren is thirteen 
years soon to be fourteen. His self-esteem we feel is most affected by his self-identity. 
The pre-test questions and the post-test questions on the questionnaire will be used to 
measure his perception. The questionnaire will also measure his opinion, commitment, 
decisions, and goals. Our objective is to measure the change between the pre-test and 
post-test, answers to determine if progression or regression has occurred over the last six 
weeks. The questions selected were 3, 4, and 8 actually show little progression. This 


young man seems to have lost his self-esteem to a Eurocentric philosophy. 


SELECTED QUESTIONS 


3. How do you identity yourself? 
4. What is your dream or admiration? 
8. How are you influenced by peer pressure? 





3, As an American. 3, As an American 

4. To be rich. 4. To be rich and successful. 

8. If I get in trouble I won’t 8. 1am not because I have high 
be successful. self-esteem. 


Warren has an identity crisis he identifies himself as an American, not black or 
African American. He makes no distinction to his ethnicity and lacks a real Sense of 


Connectiveness. He even selected someone out side of his family as his role model. 
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In week #3 we specifically talked about identity (pg.121-122). We thought this 
session would impact Warren to reconsider his views on his culture identity. Warren 
made less progress in this area of his learning than anyone else in the group. Warren 
claims to have high self-esteem but his behavior pattern reflects a person with low self- 
esteem. He is the most intellectual of the group and displays tremendous potential to be 
lawyer or a entrepreneur. Warren is young and still unsure of who he is an what he wants 
to be. During Exposure and Expression time, Warren shared the dream which motivates 
him more than anything else. His media fascination has lead him to believe that being 
rich is the most important thing in life. This type of attitude makes him fantasize about 
being better than other people, he has embraced the wrong values. He also has a tendency 
to exaggerate as a way to avoid responsibility. 

Warren's mind is full of ideas we just hope the (T. P. M.) will help him use his 
mind in the right way. His oral report talked about how the Comparative Trend could be 
used to help him make better decisions. He referred to the (T.P.M.) on his written report 
as a way to stop him from doing foolish things. This young man does not believe in 
discipline. “I think that if your kids want to grow up and don’t listed to you then they will 
have to suffer the consequences.” Over all we feel Warren has made progress toward 
building high self-esteem, but not enough toward his self-image. Warren’s mother had 
this to say. “To keep the lines of communication open and keep stressing the importance 
of his culture, to explain that being rich doesn’t always make you happy. Warren has a 
long way to go on improving his views on being rich. He has improved his work habits, 


cleaning his room and other work around the house.” 
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The questionnaire grading scale (pg. 134) filled out by Warren’s mother was in our 
opinion objective. 
Follow Up 

Warren is currently attending a new school and already thinks the teachers are not 
fully qualified. He has never been in trouble with the law and continues to be a good 
student. There is hope Warren will eventually begin to appreciate his culture and family; 
otherwise, he will lose his identity searching for his true self-esteem. 

Warren has a good home an two caring parents in addition to two sisters one 
older and one younger. He has a good relationship with his family. His mother or father 
both could serve as role models. Neither smoke, drink or cuss, both are educated and 
love Warren. Television probably has influenced Warren and actually has confused him 
about what is real and what is fantasy. His parents admonish Warren daily to learn 

Model Results 

The Zransitional Phase of Maturation Intervention Program, implementation 
changed immediately. Our original number for the intervention program was ten, the first 
week were down to seven. By the second week another young person dropped out of the 
program so we proceeded with a total of five participants. The church provided all 
materials, transportation, and expenses. We wanted all parents and family members 
present for our initial meeting once again we were unsuccessful, despite these disruptions 
classes started and finished on time. I discovered that adolescents are making many of 
their own decisions. Not one of the parents called back or encouraged their children to 


participate. This is a problem especially when they chose not to invest in themselves. 
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During Exposure and Expression session adolescents shared personal concerns 
this proved to be the best opportunity to learn about their behavior pattern. Most of the 
adolescents had a build in self protection. Trying to determine why they felt this way was 
the purpose for this session. I assumed it was because low self-esteem, and a lack of 
confidence. Further discussion revealed it was because most of their peers or not good 
students, they saw no need to excel in Sunday School or their regularly class room. 

They are more likely to be socially acceptable if they pretend not to be so-smart. 

We tried to change their perception which would not be easy to do because most 
of them are convinced that school is not important. The class sessions expounded on the 
Four conditions of Self-esteem and the Three arenas. The difference between self-esteem 
and self-concept was demonstrated throughout the program. Each adolescent had to 
explain them in his own way, we felt this really helped them to better understand the 
theory. The time in class went very fast because classes were accelerated but thorough in 
application of new information. By the final week all participants were alter and eager to 
welcome an investment in themselves. Our goal was to focus on the topic Embrace and 
those attributes which show us how to best Embrace in each other. 

The Comparative Trend was perhaps the most gratifying moment because it 
allowed adolescents the opportunity, responsibility, an power to hold the decision about 
their lives in their own hands. Any decision made should remind them of the 
Comparative Trend and the consequences which will inevitably occur with every 
decision. I worked hard to eliminate bias by thinking I could immediately provide a 


solution to change their perception an instill high self-esteem in these young adolescents. 
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The problem with their self-esteem can not totally be resolved in a six week 
module. I do not have a individual solution to why some adolescents suffer from low 
self-esteem and others do not. Theory and practice are part of discerning self-esteem, yet 
prayer and meditation truly have greater power to change the hearts of our youth. All 


classes started and ended with prayer to seal the fate of our youth in the hands of God. 


CHAPTER SIX 
RESEARCH OF THE ANALYTIC MODEL 
Reflection 

Our initial plan was to Embrace ten adolescents as part of module (1). When the 
first class started we had six, after the second week we were down to five. This reduction 
in numbers was not good because we were left with an uneven number of adolescents. 
This would definitely interfere with our original three team concept. I had already talked 
to the parents about the (T.P.M..) program so they knew about the procedures and 
requirements. These adolescents who dropped out were never encouraged by their 
parents to attend, so they decided not to participate. In my opinion one of the problems 
with adolescents is that parents are allowing their children to make decisions they should 
make for them. Most adolescents are to young to understand the consequences of their 
decisions. Parents should assume responsibility for the social welfare of their children. 

Everyone was optimistic the 7ransitional Phase of Maturation Intervention 
Program would have an impact on the adolescents who attended. Overall the 
intervention program module (1) was rewarding. One of our goals was to plant a spiritual 
seed of compassion in the heart and mind of the adolescents. We wanted them to learn 
new information an use it to fertilize the seed in their heart and mind. Once they realize 
how to invest and believe in themselves they will know they are worth the investment. 


I am not sure how long they will retain the information shared during the last six weeks. 
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is? 

It would be wonderful if they used the Comparative Trend in life the way they 
explained it in class. The consensus was all of them will be more aware of how to 
recognize bad peer pressure. Hopefully they will consider the consequences before 
making foolish decisions because of peer pressure. I experienced a feeling of mixed 
emotions, because adolescents talked about investing in such foolish things such as ear 
rings, gold teeth, tatoos, and rap music. Their concerns needed to be heard and we 
wanted to find out why they felt this way. This was an opportunity to look at both the 
parent and adolescent pre-test and post-test questionnaire in addition to their final paper. 
It was most important to eliminate as much bias as possible to give full consideration to 
their opinions. 

The Transitional Phase of Maturation Intervention Program (T. P. M..) was 
helpful and inspired a change in attitude and perception which was reflected by 
adolescents, according to their answers on the questionnaire and on their final paper. The 
parents also commented on the pre-test and post-test questionnaire and agreed the 
(T. P. M.) did help their children. The Linear Analytic Model was a trial and error in 
process as I look back many things could have been changed to make the model more 
efficient. They would include more involvement by concerned parents who would be 
motivational. We would use a different systematic approach for the pre-test and post-test 
questionnaire. In addition we would like to use video to monitor sessions for future 
modules. Another consideration would be to extend the time of each session to include 


an activity this would be helpful because it would allow us to teach sportsmanship. 
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This experience will be invaluable as we move to complete other modules. We 
fully expect to add a bus ministry and build a staff from those adolescents who complete 
all four phases of the (T. P. M.) program. 

Summary 

I thought a distinct advantage of doing a Linear Analytic Model case study would 
work better to determine the discrepancy between high and low self-esteem in our 
particular group. The pre-test and post-test questionnaire was relevant in helping decide 
the type of data to research and collect. The data was then analyzed to reach a specific 
conclusion about the methodology and curriculum used for the program. This evaluation 
was to monitor the intangibles and persons who participated. Any modification or change 
would necessitate as a result of the new data. If no improvement is achieved by 
adolescents after completing a module (1) of the (T. P. M..) intervention program; based 
on specific criteria, such as requirements, and procedures serious consideration could 
include a major change. 

The Transitional Phase of Maturation Intervention Program, will be significant 
to help adolescents discern between high and low self-esteem. Our intention was to 
demonstrate throughout the module how high self-esteem enhances psychological, 
physical, and spiritual aspirations. The Linear Analytic Model was suppose to produce 
irrefutable facts about certain kinds of behavior. These facts would be used to show 
adolescents how to recognize and avoid the wrong kind of peer pressure. The research 
was not intended to criticize or be judgmental toward adolescents. Our purpose was to 


Embrace them with the facts, theories, opinions, and the realities of life. 
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The hypothesis was to convince them of the invigorating power of high self- 
esteem and the debilitating power of low self-esteem. I discovered adolescents became 
more confident of their ability to participate when they felt they had made a contribution. 
Our group consisted of three young adolescents who were school dropouts, one suffered 
from and an identity crisis, and the other from anger conflict. We were determined to 
provide more alternatives to help adolescents make better decisions. 

The Comparative Trend was the best illustration of how to deal with peer 
pressure. Adolescents talked about how peer pressure was responsible for their trouble 
with the criminal justice system. During our Exposure and Expression session 
adolescents were encouraged to share their concerns which would have not been 
discovered without this case study. The Linear Analytic Model design is broad in scope, 
yet narrow in focus. We pray the focus of self-esteem will influence a constructive 
change in our adolescents. 

The most significant discovery was to find out how uninformed the African 
American community is about the juvenile system. The juvenile criminal court continues 
to overflow with African American male adolescents. The racist criminal justice system 
has caused a dilemma for many families in the African American community. 

The concern to change the racism and turmoil is shared by only a few. 

Many of the churches have no programs for African American male adolescents. I found 
ministry to be more concerned with the status quo than social crisis in this city. 
There are some programs and some social crisis ministries but not nearly enough. 


Another major problem is the inability to organize clergy into a collective group. 
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The division is a result of past Eurocentric practices and tradition; inherited and 
displayed, in personal inflated egotistical attitudes which, continues to divide the Black 
community. And we wonder why there are so few role models in the African American 
community. 

Conclusion 

The initial signs of the project occurred almost two years ago, when a minister by 
the name of Lawrence Taylor asked ne the question “If you have been called to the 
ministry what is that God has called you to do” Those words mesmerized me and I 
simply could not put them out of my head. Since that time my work has been toward a 
community project. The words became my spiritual consciousness as I seriously began to 
question what type of minister I was going to be. In the book (Another Day’s Journey, 
Robert Franklin 1997) he’s gives a list of five different types of ministers. One was 
called a Prophet Radical, which is what I consider my ministry to be. A ministry that is 
more concerned with the social issues of society than with the status quo. 

The Yransitional Phase of Maturation Intervention Program (T. P. M..) isa 
social crisis project. Not only does it represent my aspirations, but more importantly the 
(T. P. M.) program fills a need for the African American community, and particular at 
our church. The (T. P. M.) is a 24-week program divided into four intervention phases, 
each module is six weeks. Only the first module Embrace was used for the D-Min. 
project. The (T. P. M..) was designed to look at the discrepancy between high and low 


self-esteem. 
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The Linear Analytic Model was intended to nurture the physical, psychological, 
and spiritual development of African American male adolescents ages 13-18. Empirical 
study for our project was based on data collected during Sunday School. Adolescents and 
parents were interviewed and were asked to fill out questionnaires. This was part of our 
youth and young adult day which takes place every fourth Sunday. The purpose of the 
questionnaire was to study and find out why our male adolescents were reluctant to 
participate in Sunday School. 

After analyzing the data teachers and parents concluded that the tendencies of 
low self-esteem could be responsible for their lack of confidence. We discovered that 
most of them were poor readers which explain their reason for not wanting to participate 
if they had to read. Our other male adolescents were good readers they were hesitant: 
because they did not want to appear to be smart, which would then make them socially 
unacceptable to the core of the peer group. 

The tendencies of low self-esteem was evidenced by crime, disrespect, sexual 
promiscuity, disciplinary problems, drug abuse, poor grades, and confusion about moral 
and spiritual issues. The (T. P. M.) will offer adolescents access to a support system 
where consideration an alternatives will attempt to enhance high self-esteem. Using 
intervention will help discern discrepancies between high and low self-esteem. 

This methodology will help guide African American male adolescents through a 
precarious stage of development. We hope the (T. P. M.) will redirect the lives of African 
American males away from behaviors based on low self-esteem which have resulted in 


unnecessary death, suffering and moral decadence. 
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The Linear Analytic Model was selected because the design offered the use of 
sub-topics which would provide relevant information to solidify the main topic of the 
project. Sub-topics such as: racism, poverty, socialization, psychological distortion, and 
historical education. Theories and philosophy by Kunjufu pride, James competence and 
domain, Cooley looking glass self-formation of approval and others were used to help 
understand the dilemma of self-esteem. 

Family members were asked to participate in our initial meeting to determine the 
level of support. Any young person lacking identifiable family support was assisted 
by one of our members. During the course of the last six weeks our module consisted of a 
variety of teaching and learning methodologies. Which included: role play, group 
interaction, observation-participation, interviews, and direct observation all were 
designed to reinforce learning. Orientation and individual weekly assignments directed at 
the issues of self-esteem punctuated the methodology of the Linear Analytic Model. 

The evaluation of the Linear Analytic Model consisted of several other 
components. A handbook containing a questionnaire, was issued at the beginning and at 
the end of the module (1). The questionnaire was specifically designed by the (T. P. M.) 
consultant team, and was used as an assessment tool to evaluate the behavior pattern, and 
concerns of adolescents during the last six weeks. 

The Comparative Trend (C.T.) is designed to easily allow adolescents to invest in 
themselves by making their own decisions. The (C.T.) uses consideration to encourage 
adolescents to critically think about the consequences before making a bad decision 


because of peer pressure. 
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The African American male is the most endangered spices in America, his 
situation is unique because he is known as the world’s greatest athlete. Even though for 
many their physical development is impaired because of crime and poverty. His 
psychological perception is eschewed because of because he is made to feel inferior and 
is stereotyped by society. He is not able to find his spirituality which is covered over by a 
Eurocentric philosophy which is void of his origin, heritage, and reality. Our hope is to 
encourage our young adolescents to understand the discrepancies between high and low 
self-esteem. 

It is our hope to implement a reading curriculum in the next phases to help 
adolescents improve their skills. We pray the (T. P. M..) program will change their 
behavior and modify attitudes to inspire African American male adolescents to believe in 
themselves. I sincerely adhere to the belief that the African American male will be the 
leaders of tomorrow. Which means we need more programs to train and save them today. 
Somehow we must convince them that despite the odds all things are possible with God 


Matt.(19:26). 
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Figure 1-3 
Machismo Score as a Function of Violence/Aggression 
Experienced in the Neighborhood 
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Bluck Aclulescents und Iho Crinival Justice sysiom 


Table 2 
Race of Residents of Public Juvenile Facilities in the United States, 
1979 and 1982 


Number(%) in Custody 


Other 


Not reported 


Total 


1979 
26.053 
(40.3) 
13,752 
(31.8) 
950 
(2.2) 
2479 
(3.7) 
43,234 


1982 
27 80S 
(57.1) 
16.020 
(37.0) 
1,104 
(2.3) 
1,772 
(3.6) 
48,701 


Source: Sourcebook of Caminal Justice Siatisfics— 1964, . 635. Adapted from Children 
In Custody: Advance Raport an ihe 1982 Census of Pubic Juvenia Foctifies, table 3. 


speciul lonics: Youth in the Criminal Justice Sysfem 





Table 3 


Race of Residents of Private Juvenile Facilities in the United States, 


Not reported 


Total 


Source: Some os Tobio 2 oxcent p. 634 of Sourcavook 


1979 and 1982 


28 488 





1982 
22.577 
(71.3) 
7 822 
(24.9) 
916 
(2.9) 
275 
(0.8) 
31.390 
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INDIANA DEPARTMENT OF CORRECTION 
JUVENILE MALE ADMISSIONS BY RACE 


Felony A 

Dealing Cocaine 
Possession Cocaine 
Robbery 


Subtotal 


Felony 8 

Arson 

Burglary 

Carjacking 

Child Molest 

Criminal Deviate Conduct 
Dealing Cocaine 
Dealing Sched |, fl, II! 
Possession Cocaine 
Rape 

Robbery 


Subtotal 


Felony C 

Battery | 
Battery by Bodily Waste 
Burglary 

Child Moiest 

Criminal Confinement 
Criminal Mischief 

Criminal Recklessness 
Dealing Marijuana 

Dealing Sched IV 

Escape 

Explosive 

Forgery 

Fraud on Financial institution 
Handgun alter ID 

Handgun carrying/prior 
intimidation 

Manuf Subst Rep Controlied Subst 
Possession Cocaine 
Possession Control Subst 
Possession/own Machine Gun 
Recvg Stolen Auto Parts 
Reckless Homicide 


Robbery 
Theft 


Subtotal 
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INDIANA DEPARTMENT OF CORRECTION 
JUVENILE MALE ADMISSIONS BY RACE 


Misdemeanant b 
Accident/Fail to Stop 
Battery 

Criminal Recklessness 
Criminal Mischief 
Disorderly Conduct 
False informing 

Public Intoxication 


Subtotal 


Misdemeanant c 
Chinese Star 

DWUControlled Subst 

legal Consumption 

illegal Possession Alcohol! 
Operating Veh wo Lic 

Possession Subst Rep Contri Sub 


Subtotal 
Status 
Incorrigibie 
Runaway 
Truancy 

Subtotal! 


GRAND TOTALS 


Prepared by The Planning Division 
12/29/96 
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INDIANA DEPARTMENT OF CORRECTION 
JUVENILE MALE ADMISSIONS BY RACE 


Felony D 

Arson 

Auto Theft 

Battery by Bodity Waste 
Battery/B! to Specific (police) 
Criminal Confinement 
Criminal Mischief 

Criminal Recklessness 
Criminal Trespass 

Dealing Marijuana 

Dealing Sawed Off Shotgun 
Dealing Schedule V 

Dealing Subst Rep Controlled Sub 
Escape 

Faise Reporting 

Intimidation 

Pesjury | 

Pomiting Firearm 
Possession Cocaine 
Possession Controlled Subst 
Possession Marijuana 
Possession Paraphemalia 
Recvg Stolen Auto Parts 
Recvg Stolen Property 
Residential Entry | 
Resisting Law Enforcement 
Sale/Poss/Use Legend Drug 
Sexual Battery 

Theft 


Subtotal 
Misdemeanant a 


Battery 

Conversion 

Criminal Mischief 

Criminal Recklessness 
Criminal Trespass 

Oealing Marijuana 

Driving Suspended Lic 
OW! 

Handgun Carrying wo Lic 
Handgun Child Possession 


Handgun/False or Altered Lic 


Subtotal 
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Pre-Test Questionnaire For Parents March 20, 1999 


1. Does he understand his culture ? 

2. How do you rate his self-esteem 

3. Is he searching for his identity 

4. What does he dream about 

5. Who is his role model 

6. Do you approve of his dress code 

7. Does he show appreciation for family values 
8. Is he spiritually or academically inclined 
9. Does he understand discipline and the law 
10. How would you rate his self-image 

11. Describe your relationship with your son 


12. Does the family pray together 


YesY No__ Sometimes _ 


Good PA Fair Poor __ 


Yes__ No__ Sometimes, 
AID Seon aw foot Jotuean ee ae 
ub, cay i dali bee 





A LVIALL , 





Yes N Oo 


Sometimes __ 


Yes a No___ Sometimes__ 


Sometimes ra 


No 


Yes___ 
Good Y Fair __ Poor__ 
Good_Y Fair__ Poor_ 
Good Fair Poor__ 


Yes_¥ No__ Sometimes __ 


omments or recommendations for improved behavior and responsibility: 


a, A 


a = = 


“2 Ltor.p— TH Te, 


—_ 
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m 
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Pre-Test Questionnaire For Adolescents March 20, 1999 







3. How do you identity yourself_~ 
4. What is your dream or admiration 


3. Who do you admire, and why_£ 





6. What does God mean to you_47. 


7. How important is education to youL ged} vie hb Ont, wth Lk 


8. How are you influenced by peer pressure _ Obs d 





11. Do your friends attend church regularly yes no {~~ 


12. Does your family pray together yes_/ no 


13.What is your faviorite sports activity_ R Watanma: } Da mack 


14. Do you wear ear rings, nose rings, or tatoos___——_—ryes__ wae 


15. Describe your relationship with your parents \/Pood__fair poor 
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Post-Test Questionnaire For Adolescents April 24, 1999 


Name, _| ce | 
1. Why does culture and history involve yous aren Cc) WoO I « 










Firsovn , 
4. What is your dream or admiration’ ; Liry 


11. Do your friends attend church regularly yes. 010 i 


12. Does your family pray together yes Who 
13.What is your faviorite sports activity AAI ye 
14. Do you wear ear rings, nose rings, or tatoos 1 ‘ es no 





15. Describe your relationship with your parents a good____ fairs poor___ 
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Post-Test Questionnaire For Parents April 24, 1999 


1. Does he understand his culture ? Yes/No __ Sometimes __ 
2. How do you rate his self-esteem Good V Fair _ Poor__ 
3. Is he searching for his identity Yes___ No___ Sometimes | 


4. What does he dream about 





5. Who is his role model , 
6. Do you approve of his dress code Yes“ No__ Sometimes _ 


7. Does he show appreciation for family values Yes ~ No__ Sometimes __ 


8. Is he spiritually or academically inclined Yes__ No___ Sometimes a 
9. Does he understand discipline and the law Good YY Fair Poor__ 

10. How would you rate his self-image Good’ Fair__ Poor_ 

11. Describe your relationship with your son Good vv Fair Poor__ 

12. Does the family pray together Yes_ No__ Sometimesi~ 
13. Do you feel the program has been helful Yes“ No_ 

14. Would you recommend the program Yes)’ No__ 

Comments or recommendations for improved behavior and responsibility: 

q ip of , ¢ OL Lk pmo on sod L OT] 








Copet dae. (CELE, 
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Pre-Test Questionnaire For Parents March 20, 1999 


Does he understand his culture ? 
How do you rate his self-esteem 
Is he searching for his identity 


What does he dream about 


' Who is his role model 


Do you approve of his dress code 
Does he show appreciation for family values 
Is he spiritually or academically inclined 


Does he understand discipline and the law 


10. How would you rate his self-image 


11. Describe your relationship with your son 


12. Does the family pray together 


Yes__ No __ Sometimes “ 


eee 


Good sate Poor __ 


——— 


Yes__ No __ Sometimes _ 


C - frre mon — 


Cy. Coe. LAE 20% 
~. 
bg 


es___ No___ Sometimes __ 





Yes 24 No__ Sometimes __ 
Yes No__ Sometimes _ 
Good “F air Poor__ 
Good J Fair Poor __ 
Good “Fair _ Poor__ 


Yes “No__ Sometimes _ 


Comments or recommendations for improved behavior and responsibility: 


. Ht how Ve @ to learnto rf on 


c m ae 


saan ee 
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Pre-Test Questionnaire For Adolescents March 20, 1999 


Who do you admire, and why 





What does God mean to you ss 





11. Do your friends attend church regularly yes no 
te 
12. Does your family pray together yes_ no 


13. What is your faviorite sports activity 


"no 


14. Do you wear ear rings, nose rings, or tatoos yes 


15. Describe your relationship with your parents “good__fair poor __ 


10. 


11. 


12. 


13: 


14, 
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Post-Test Questionnaire For Parents April 24, 1999 


. Does he understand his culture ? 


How do you rate his self-esteem 


. Is he searching for his identity 


What does he dream about 


. Who is his role model 


Do you approve of his dress code 

Does he show appreciation for family values 
Is he spiritually or academically inclined 
Does he understand discipline and the law 
How would you rate his self-image 
Describe your relationship with your son 
Does the family pray together 

Do you feel the program has been helful 


Would you recommend the program 


ra 


ot 


Yes___ No___ Sometimes 
Good Y Fair Poor__ 


Yes___ No___ Sometimes ” 








Yes No Sometimes a 


SS ss 


Yes “No Sometimes __ 
ves “No Sometimes _ 
Good “Fair Poor__ 


Good Vv Fair___ Poor__ 

Good é Fair Poor __ 

Yes_“No__ Sometimes_ 
Yes “ No__ 


/ 


Yes__ No__ 


Comments or recommendations for improved behavior and responsibility: 
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Post-Test Questionnaire For Adolescents April 24, 1999 


‘ 
ae ene 
Name_fi-~mc Po von y.- 
Oe  ——— 


I. Why does culture and history involve you Ne ee = a ae 


a a 
1 
' 







= am = a, ee : 
es a Ae eee pa eS 








9. What is discipline PS we ee he tt BIG CE Ae EAN oes 





Pe 


10. How do you know about the criminal justice system) < c-<«. tte ND 
| 

11. Do your friends attend church regularly yes no _<~ 

12. Does your family pray together yes__ no 


13. What is your faviorite sports activity 





14. Do you wear ear rings, nose rings, or tatoos __yes ~ no 


15. Describe your relationship with your parents ae sai poor 
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Pre-Test Questionnaire For Parents March 20, 1999 


1. Does he understand his culture ? Yes__ No___ Sometimes pa 
2. How do you rate his self-esteem Good___ Fair) Poor__ 
3. Is he searching for his identity Yes__ No___ Sometimes wa 





CAR. 


4. What does he dream about Ce ; 
fe Loves Box 1G 


5. Who is his role model Ai Be Siege Pin oes D kee F 


6. Do you approve of his dress code Yes___ No Sometimes _ 





7. Does he show appreciation for family values Yes___ No___ Sometimes ae 


8. Is he spiritually or academically inclined Yes__ No__ Sometimes }-~ 
9. Does he understand discipline and the law Good___ Fair Poor 

10. How would you rate his self-image Good___ Fair mee 

11. Describe your relationship with your son Good“ Fair Poor__ 

12. Does the family pray together Yes___ No__ Sometimes pe 


Comments or recommendations for improved behavior and responsibility: 
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Pre-Test Questionnaire For Adolescents March 20, 1999 


Name + So 


1. 


. Who do you admire, and why 


. What does God mean to you 








7. How important is education to you Very 


8. How are you influenced by peer pressure niche Lo d decicsons | 





9. What is discipline ‘We < jie 

10. How do you know about the criminal Justice system thed fo bhe ee 
O fer 

11. Do your friends attend church regularly yes no_t-~ 

12. Does your family pray together yes__ no_ ~~ 

13.What is your faviorite sports activity. bb ox 0 | 

14. Do you wear ear rings, nose rings, or tatoos yes tno 


15. Describe your relationship with your parents Vsood fair poor 


10. 
11. 
12. 
13. 


14. 
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Post-Test Questionnaire For Parents April 24, 1999 


Does he understand his culture ? 
How do you rate his self-esteem 


Is he searching for his identity 


. What does he dream about 


Who is his role model 

Do you approve of his dress code 

Does he show appreciation for family values 
Is he spiritually or academically inclined 
Does he understand discipline and the law 
How would you rate his self-image 
Describe your relationship with your son 
Does the family pray together 

Do you feel the program has been helful 


Would you recommend the program 


Yes. No __ re 


Good___ Fair,/ Poor _ 


Yes__ No___ Sometimes VA 


eee: 


Crem ER Ne ore 2 





Yes ___ No.” Sometimes 
Yes___ No___ Sometimes Y 
Yes__ No___ Sometimes 1“ 
Good___ Fair Vv Poor__ 
Good___ Fair 174, Poor__ 
Good WA Fair_ Poor__ 
Yes___ No__ Sometimes J 


Yes_No__ Cp r-ecohaet 


Yes vA oO 


Comments or recommendations for improved behavior and responsibility: 
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Post-Test Questionnaire For Adolescents April 24, 1999 


Name —_—- 





1. Why does culture and history involve you bec. 






What does God mean to you be c 


7. How important is education to you fOr fg, 


eae ce eee 
a 


8. How are you influenced by peer pressurethat oenpela. Wsillhaveyer do 





10. How do you know about the criminal justice system £2 Cause FT Ges ip then gre Viren 


NOW thet Lm athe 7 Kr a. 
Sol mont Gat iNyolrmMma sn wv! 
11. Do your friends attend church regular] yes no ~ 












12. Does your family pray together yes__ no | ii 


13. What is your faviorite sports activity, be, vn g 


14. Do you wear ear rings, nose rings, or tatoos yes__ *~ no 


15. Describe your relationship with your parents | good __ fair poor 
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Pre-Test Questionnaire For Parents March 20, 1999 


Does he understand his culture ? 


. How do you rate his self-esteem 


Is he searching for his identity 
What does he dream about 
Who is his role model 


Do you approve of his dress code 


Does he show appreciation for family values 


Is he spiritually or academically inclined 


Does he understand discipline and the law 


10. How would you rate his self-image 


11. Describe your relationship with your son 


12. Does the family pray together 


Yes. No __ Sometimes _ ~~ 
Good___ Fair A Poor__ 
Yes_ No __ Sometimes *~ 
Monvy ¢ Cars 
+h 
Yes__ No Dili 
Yes___ No___ Sometimes#~ 
Yes... No_/Sometimes _ 
Good__ Fair Poor” 
Good___ Fair £Poor_ 
Good__ Fair_““Poor_ 


Yes LN o__ Sometimes_ 


Comments or recommendations for improved behavior and responsibility: 


: 
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Pre-Test Questionnaire For Adolescents March 20, 1999 


Name ] A, AS — _ : 


1. Why does culture and history involve you 












3. How do you identity yourself 
QPEL an 

4. What is your dream or admiration 
Gand Proave- a Goed joy 


5. Who do you admire, and why o% F other 


6. What does God mean to youl @ © ef Corn ne 


7. How important is education to you ee, je e™) ‘a Oo e+un f- be COU $e 7 
: i Fao) 


Preece: Saeed wt eda 


8. How are you influenced by peer pressure by pe of le. Gs [EIA A) +o do 









9. What is discipline Aise: 


ow Q pf t_ 
10. do you know about the criminal justice sysem_ “ZS Now op bout 


He Cr} ia daiee| 





11. Do your friends attend church regularly yes no La 


12. Does your family pray together yes “no 


13. What is your faviorite sports activity } OX “5 


ie 


14. Do you wear ear rings, nose rings, or tatoos. __yes_ 





15. Describe your relationship with your parents good___ fairs poor___ 
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Post-Test Questionnaire For Adolescents April 24, 1999 


Name__/ DAA nt , 


1. Why does culture and history involve you Zo | tu YS (Oe ec 





4. What is your dream or admiration G0 , | C os Do oye 


FING (Gwe e)), 5 
5. Who do you admire, and why My rad her eC CeJsS§e Ne beotk 


Yer) hor cl i 
6. What does God mean to you_Gog. y seve orgy: 


7. How en is education to you b eC Cues 7 VEER NY Seuectior 
\> Orcle oY 445 heve oe Bvo¢ vd 2 : 

8. How are you influenced by peer pressure / | CY GU She Giv VG 5 tha 

on but + Aw 


mat ¢ Bet jee hear sty n $s 

9. What is discipline 
le Crnin 

10. How do you know about the criminal justice system Bo< cyse “7 fe 


b+to chose to _moke Dod dec) sioane ond un the 


Crmaminal Swe Stick SY Safe AN | on 
11. Do your friends attend church regularly yes___ no 














12. Does your family pray together yes@_ no 
13. What is your faviorite sports activity (> DY INg 
14. Do you wear ear rings, nose rings, or tatoos x yes_ _no 


i 


15. Describe your relationship with your parents_* good___ fairs poor___ 





10. 


11. 


12. 


13. 


14. 
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Post-Test Questionnaire For Parents April 24, 1999 


Does he understand his culture ? 


How do you rate his self-esteem 


. Is he searching for his identity 
. What does he dream about 
. Who is his role mode! 


. Do you approve of his dress code 


Does he show appreciation for family values 
Is he spiritually or academically inclined 
Does he understand disciplite and the law 
How would you rate his self-image 
Describe your relationship with your son 
Does the family pray together 

Do you feel the program has been helful 


Would you recommend the program 


Sometimes LK 


Yes_ No __ 
Good___ Silanes 
Yes__ No___ Sometimes a 


Faroe 

Yes NoL~ Sometimes _ 

Yes___ No___ Sometimes oe 

Yes___ No Sometimes _ 

Good___ Poor “a 
ood___ Fair -L~ Poor 

Good___ Fair Poor 


Yes _LNo_ Sometimes __ 


Yes io 
Yes Pee 


Fair __ 


Comments or recommendations for improved behavior and responsibility: 


a 


uM, Fie is ¢Gsily en wy, 
\ Freene MMe tS tome tyre 
MONS Nd L nink Vd 
e Yds 


Behan 


his soc alle 


NTN Ag 
J 


CL Ft 


IAC Ni | COL + 
nsand sine tort] Tandy. a: 
or Gnd CueSpons, bh fics, 
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Pre-Test Questionnaire For Adolescents March 20, 1999 


Name UV a eearal 


1. Why does culture and history involve you 





2. Why is self-esteem important to you 














3. How do you identity yourself Ht. 


4. What is your dream or admiration 






5. Who do you admire, and why oe : 


6. What does God mean to you 


7. How important is education to you V Url, — 
8. How are you influenced by peer pressure im Mm yo + L bLnev +t ne} 


ne Ge ) \ OYDIE Haye CL wos ls } FO bucer Latee 


9. What is discipline be aw bof 





11. Do your friends attend church regularly yes no we 


12. Does your family pray together yes___ no ae. 


13. What is your faviorite sports activity e MbtPt De | 


14. Do you wear ear rings, nose rings, or tatoos yes = no 


15. Describe your relationship with your parents good Z fair poor___ 


8. 


nae 
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Pre-Test Questionnaire For Parents March 20, 1999 


Does he understand his culture ? 


. How do you rate his self-esteem 
. Is he searching for his identity 


. What does he dream about 


Who is his role model 


Do you approve of his dress code 


Does he show appreciation for family values 


Is he spiritually or academically inclined 


Does he understand discipline and the law 


10. How would you rate his self-image 


11. Describe your relationship with your son 


12. Does the family pray together 


Good __ 


Yes___ Nol Sometimes __ 


/ 
Fair vA Poor__ 


Yes'/ No__ Sometimes _ 






oie, « [> [ Black Or ol: ra 


Sometimes _ 


” iZ No__ 
Yes__ No __ Sometimes PA 


YesV No__ Sometimes __ 
Good__ Fair __ eae” 
Good___ Fair VV Poor 
Good Y Fair _ Poor__ 


No__ Sometimes ae 


Yes 


Comments or recommendations for improved behavior and responsibility: 


aera ree rere 
thema thistioe, 





< b6€Causté 










fy and 





jaye doesnt crepe an re Pa Ba €or 
\E heed Fo EX PG; 2 LO cls SC eink 


aad the laud Can KEEP fin the right track ZLifeel 


eVAcrens 


ideals Cae 


StI) Young. 


xd GtkLituce Can be Changed Lan , le fe “wS 


| banks ae 
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Post-Test Questionnaire For Adolescents April 24, 1999 


NameVVaeren 


1. Why does culture and history involve you 


2. Why is self-esteem important to you c + 34 +h Y. WW 6 y Yo { tg) 


ro te aie + we yl \n 2 f At Cd NW ree 
















= | — aa . A ‘ ag 
6. What does God mean to youll Ke @ ji POowrrty| op 
7. How important is education to you VY Pry.T+ wvrih b& e | PMP in my i G, 
8. How are you influenced by peer pressure - XQ ot b €( ayh? c 








. What is discipline (; 


fic. ae 1 3 me 
10. How do you know about the criminal justice system [ a new +h n+ by 







Ling the pecs antiferni. VL yill ut Of broutli 
11. Do your friends attend church regularly yes no/_ 
12. Does your family pray together yes Spi no 


13. What is your faviorite sports activity 5 dik e+ y ) 8 | 


14. Do you wear ear rings, nose rings, or tatoos yes__-~_no 


15. Describe your relationship with your parents good_/ fair poor__ 
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Final paper for the T.P.M Program April 24, 1999 





10. 


11. 


12. 


13. 


14. 
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Post-Test Questionnaire For Parents April 24, 1999 


. Does he understand his culture ? 


How do you rate his self-esteem 


. Is he searching for his identity 


. What does he dream about 


Who is his role mode! 


. Do you approve of his dress code 


Does he show appreciation for family values 


Is he spiritually or academically inclined 
Does he understand discipline and the law 
How would you rate his self-image 
Describe your relationship with your son 
Does the family pray together 

Do you feel the program has been helful 


Would you recommend the program 


Yes__ No_Y Sometimes __ 


Good__ Fair V Poor__ 


Yes 


No__ Sometimes __ 






aes 





poe dt rete WM 
Yes cA No__ Sometimes__ 
Yes__ Noy Sometimes _ 
Yes__ No___ Sometimes ZA 
Good__ Fair__ Poory~~ 
Good___ Fair vy Poor _ 
Good V Fair _ Poor__ 

Yes we No__ Sometimes_ 


Yes vA No__ 


Yes MN Oo 


Comments or recommendations for improved behavior and responsibility: 


Stil ha 


zel \A 


YC fs \A/fcA} se 1 a 


ww, 
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